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STATEMENT OF INTENT 

 
At the Heart of the Forest Special School we 

believe that the success of our school 

curriculum is rooted in the fact that we 

continually strive to ensure that it 

  

• Has consistently high expectations 

• Extends the essential skills of 

communication, reading, writing and 

mathematics 

• Empowers pupils with knowledge that is 

useful and relevant 

• Focuses on developing pupils’ skills 

• Promotes successful learning attitudes and 

behaviours 

• Makes exceptionally good links between 

subjects  

• Engenders excitement and enjoyment in 

learning 

• Encourages individual creativity 

• Makes learning more relevant  

• Means pupils have a better understanding of 

their place in a culturally diverse society 
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1) Introduction 

 

Heart of the Forest is an all age special school for pupils who have been provided with a 

Statement of Special Educational Needs (SEN) or Education, Health and Care Plan by 

Gloucestershire Local Authority.  

The categorisation of the SEN of its pupils is outlined in the School’s SEN and Disability 

Policy and our Commissioning Brief. 

Within this document, the SEN of our pupils has been abbreviated to the acronym 

SLD/PMLD (Severe Learning Difficulties/Profound and Multiple Learning Difficulties).  

     The school’s Policy for SEN and Disability provides a meaningful context for the design 

of the school’s curriculum and stresses the importance of ensuring that, 

“The design and organisation of the school’s whole curriculum and its 

assessment schedules are properly empathetic to the needs and rights 

of children and young adults with SEN and disabilities”  

The characteristics of many types of SEN means that pupils with SLD/PMLD typically 

experience a diverse range of idiosyncrasies that present barriers to their ability to 

function as effective learners. The need to address the barriers to learning is 

therefore a priority within the design of the school’s whole curriculum to enable pupils 

to develop the skills they require to learn effectively and enjoy a good quality of adult 

life. 

     The school has developed a balanced, broadly based curriculum that: 

• Provides appropriately differentiated opportunities for all pupils to be able to learn 

and make progress in keeping with their level of understanding and style of learning 

• Promotes pupils’ spiritual, moral, social and cultural development and prepares all 

pupils for the opportunities, responsibilities and experiences of adult life 

 

The values that permeate the school support the content and design of the whole 

curriculum at Heart of the Forest, which is broader than the National Curriculum, and 

access to the curriculum is driven by individual pupil needs.  

2) Aims  

 

The aims of this policy are underpinned by reference to a set of basic principles: 

• The curriculum is rooted in a culture of high expectation and inclusive teaching 

• Teaching techniques are relevant to the learning styles of all pupils and provided in 

ways that pupils find meaningful, non-threatening, but suitably challenging 

• Learning is incrementally structured in ways that enable all pupils to have the 

opportunity to build on what they already know, and what they need to learn to make 

progress 
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• The teaching of key skills and the implementation of the curriculum relating to IEPs 

are implicit in all aspects of provision 

• Teaching and learning is responsive to the changing needs of pupils as they mature 

chronologically 

 

The aim of the curriculum is to ensure that it: 

• Prepares pupils for an adult life in which they have the greatest possible degree of 

autonomy and ability to form relationships with others 

• Increases pupils’ understanding and/or awareness of their environment and of the 

wider world 

• Enables pupils to be self-determining by promoting their ability to express 

preferences, communicate needs, make decisions and be either self-advocating 

and/or able to make use of an advocate  

• Responds to the particular needs of individual pupils in order to maintain their 

wellbeing and readiness to learn 

• Provides opportunities for all pupils to be able to learn and achieve in ways that are 

relevant, meaningful and realistic to their individual circumstances 

• Promotes pupils’ spiritual, moral, social and cultural development  

• Enables pupils access to their learning entitlement and ensures pupils are not 

disadvantaged by placement in a special school 

• Provides a coherent teaching structure that enables continuity of learning to be 

maintained across all Key Stages and the Further Education Department 

• Provides opportunities for flexible learning in response to the Transition Plans 

agreed on behalf of individual pupils 

 

3) Defining the learning entitlement 

 

Learning entitlement is an umbrella title representing curricula to which all pupils have 

the right to access, but at levels of understanding commensurate with their individual 

abilities. Ordinarily, the term “entitlement curriculum” is used to represent the content 

of the National Curriculum, but at Heart of the Forest the contents of the learning 

entitlement afforded to pupils include: 

• Subjects of the National Curriculum which have been defined as being appropriate 

for each Key Stage by the DfE  

• Work related learning  

• Appropriate aspects of the specialist curriculum dedicated to minimizing barriers to 

learning 

• Accredited courses of a vocational nature at Key Stage 4 and Further Education 

(FE) 

• The teaching of Religious Education in line with the syllabus provided by 

Gloucestershire  

• Themed weeks and special events such as an annual International Week, Arts Week 

and Healthy Living Week to enable pupils gain a wider understanding of the world 

around them 

• One day events organized to help pupils develop a sense of Citizenship, such as 

Children in Need and Red Nose Day 
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4) Department Curriculum Overviews 

 

Early Years Foundation Stage 

Early Years follows the statutory framework for EY as set out by the DfE.  In this school, we 

generally include Key Stage 1 within this framework, as it is deemed more appropriate for our 

pupils.    

The rolling programme is set out under the following headings: 

Characteristics of Learning: 

Playing and Exploring: 

Curiosity about objects, events, people 

Engagement and Interest 

Representational and Role Play 

Self-challenge, risk taking and 

confidence 

Active Learning: 

Focus – high level of engagement 

Interest and attention to detail 

Persistence, perseverance and 

challenge 

Thinking ‘outside the box’ 

Motivation, self-esteem and pride in 

achievement 

Creating and Thinking Critically: 

Problem solving and thinking skills 

Making links and connections 

Predicting, testing and developing 

ideas 

Planning, reviewing and developing 

strategies 

 

    Areas of Learning: 

Prime Area Specific Area 

Personal, 

Social and 

Emotional 

Development 

Communication 

and Language 

Physical 

Development 

Literacy Mathematics Understanding 

the World 

Expressive Arts 

and Design 

 

Themes: 

Year/Term 1 2 3 4 5 6 

1 People Who 

Help Us 

Toys Bears Food Shops Out and 

About 

2 Ourselves Celebrate 

Winter and 

Festivals 

Animals Food Shapes Colours 

3 My Family My Senses Winter Food Garden Water 
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Weather 

 

Key Stages 2 and 3: 

We introduced a thematic curriculum in September 2011, following extensive planning within the 

Key Stages.  We based the design on the work of Chris Quigley and designed the rolling 

programme with the needs of our pupils in mind, but also ensuring that all aspects of the 

programmes of study from the National Curriculum are included.   

The subject areas are: 

Communication in 

the Global World 

(English, Computing, 

MFL) 

Mathematical 

Understanding 

Personal,Physical 

Education, WRL 

(PSHCE, PE & Work 

Related Learning) 

Science 

and 

Technology 

Humanities 

(History, 

Geography 

and RE) 

Creative 

Arts 

(Art, Music, 

Drama and 

Dance) 

 

This is delivered through the themes: 

Key Stage 2   

Year/Term 1 2 3 4 5 6 

1 Treasure World Kitchen Chronological Study 

Britain Now and 

Then 

2 Things People Do Tomb Raider Raging Rivers and 

Perfect Picnics 

3 The Banquet Planet Earth Where We Live 

4 Let’s Celebrate How Are You? By The Sea 

  

Key Stage 3 

Year/Term 1 2 3 4 5 6 

1 Dungeons and 

Dragons 

The Final Frontier  Health Is Wealth 

2 Bookworms Grand Designs The Natural World 
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3 Extreme 

Environment 

 

Fair Trade 

 

Expeditions  

 

Key Stage 4 

At Key Stage 4 there is increased flexibility in order for students to achieve OCR accredited 

units.  The OCR Skill Areas include Personal Skills, Communication, Environment and Community.  

Their curriculum is presented through an over-arching theme, with the same subject areas as 

above. 

Year/Term 1 2 3 4 5 6 

1 My World Celebrating the 

World 

The Eco World 

2 The Commercial 

World 

The Global World The Scientific 

World 

 

Further Education Department: 

Students in FE achieve accreditation in OCR Life and Living Skills.  Examinations were 

introduced in 2015-16 in Mathematics and English at Entry 1, 2 and 3. 

Physical Development, Independent Living Skills and Art and Enterprise form the core areas in 

their rolling programme, with students choosing Independent Study Units throughout the three 

years. 

The Skill Area Unit Titles students choose from are as follows: 

At Entry Level 1 and 2: 

Arts and Crafts Communication  Environment and Community 

Home Management ICT   Numeracy 

Personal Skills  World of Work   

Entry Level 3 offers the following additional Skill Areas:  

Horticulture          Manufacturing  Media 

Motor Vehicles  Office Practice Performing Arts 

5) Work Related Learning 
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Work Related Learning as a subject permeates the curriculum throughout school, to increase 

pupils’ understanding of the way our community functions. 

At Key Stage 4 and FE work experience is arranged to enable students to achieve life plan 

targets set out in their personal Transition Plan.  Work Related Learning is made available within 

the school campus for Year 10 pupils and then increasingly off campus for pupils in Year 11 

upwards.  

6) The Specialist Curriculum 

Sensory Statement 

Rationale 

Sensory is not a subject, it is a means by which any individual interacts with and learns about 

their world. The following ‘Pyramid of Learning’ (developed by Williams & Shellenberger, 1996) 

illustrates that sensory development is fundamental to learning. The 7 senses are the 

foundation stones, and being able to use them together is essential for higher learning – the 

pyramid cannot be built unless the foundation stones are in place. 

 

Within the Heart of the Forest sensory approaches are used to enable learners to:  

• Access and engage with the curriculum 

• Benefit from therapeutic effects 
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• Develop senses (including tactics to cope with impairment/ aversion) 

Approach 

Sensory approaches are defined by the needs of the pupil and their development, and will focus 

on/ incorporate one or several of the following seven senses: 

• Sight 

• Hearing 

• Taste 

• Touch 

• Smell 

• Proprioception 

• Vestibular 

 

As Sensory is an approach as opposed to a curriculum subject, is not expected that specific 

Sensory sessions are discretely identified on timetables, rather that it is reflected in planning 

to support the delivery of, for example, PSHE or Speaking & Listening. At Foundation Stage this 

will be largely exploratory. 

Resources 

Whilst everything is sensory, basic focused equipment/ materials is located in each classroom 

and monitored by the Class Teacher.  

All learners have access to our newly refurbished sensory room in the school and/ or a number 

of areas within classrooms that are identified for targeted sensory activities. There is also a 

range of portable equipment that can be moved around the school to support specific activities 

as required. 

The Specialist Curriculum was originally developed by Heart of the Forest as a separate entity 

to help minimise the barriers to learning experienced by our pupils with PMLD. It has now been 

absorbed into the main curriculum provision, and forms a natural part of the class timetables.  

It forms a consistent and coherent framework for informing the Individual Educational 

Programmes (IEP) of pupils. The standard of pupil attainment within these specialist areas is 

linked with the P Scale criteria of the National Curriculum.  Areas of the specialist curriculum 

include Speech and Language Therapy, Music Therapy, Hydrotherapy, Rebound Therapy, 

Physiotherapy, Sherborne Movement, use of the Sensory Room and communication aids.  

Intensive Interaction, Cohesion, switch technology and TacPac are delivered within the 

classroom, and also by specialist TAs working throughout the school.   Each session is supported 

by planning and differentiated intended learning outcomes. It is important that consideration of 

intended learning outcomes reflects the learning potential of individual pupils. 

In addition we have recently added Play Therapy and Lego Therapy to the Specialist 

Curriculum. 
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7) Key Skills 

 

Key Skills are addressed throughout school, relevant to the ability of pupils.  The Key Skills are: 

Learning and Thinking Skills                Literacy Skills 

Numeracy Skills                                   ICT Skills 

Personal and Emotional Skills               Social Skills 

 

Key Skills can be included in Individual Education Plans, form part of a lesson plan or be 

addressed individually.   

8) Values 

British Values 

Schools, through their curriculum, are legally bound to actively promote the British values. 

 
  

How can this be done at The Heart of the Forest Community Special School? 

 

Through the Citizenship element of our PSHCE curriculum we address the following programmes 

of study: 

Lower School: confidence, responsibility, active role as citizens, healthy safer life styles, good 

relationships 

Upper school: Democracy and Justice, Rights and Responsibilities, Identities and Diversity – 

living together in the UK. 

 

We also address values within our RE syllabus, SMSC and our safeguarding curriculum  

To ‘actively promote’ the British values we will: 

• Focus on, and show how, the school’s work is effective in securing these values 

•  Challenge pupils, staff or parents who express opinions contrary to British values. 
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• Develop links with the wider community through, for example, planned curriculum visits, 

visiting speakers, voluntary work and work experience, supporting charities and having an 

International Week  

• Democracy – what do we do? 

 Provide pupils with a broad general knowledge of, and promote respect for, public institutions 

and services 

Teach pupils how they can influence decision-making through the democratic process 

Include in the curriculum information on the advantages and disadvantages of democracy and 

how it works in Britain 

Encourage pupils to become involved in decision-making processes and ensure they are listened 

to in school 

Organise visits to the local council and Parliament where appropriate 

Hold ‘elections’ so pupils learn about the process (Student Council) 

Help pupils to express their views 

Teach pupils how public services operate and how they are held to account 

Model how perceived injustice can be peacefully challenged.                                                                                            

• Rule of law – what do we do? 

Ensure school rules and expectations are clear and fair 

Help pupils to distinguish right from wrong 

Help pupils to respect the law and the basis on which it is made 

Help pupils to understand that living under the rule of law protects individuals 

Include visits from and to the police in the curriculum 

Teach pupils aspects of both civil and criminal law and discuss how this might differ from some 

religious laws 

• Individual liberty – what do we do? 

Support pupils to develop their self-knowledge, self-esteem and self-confidence 

Encourage pupils to take responsibility for their behaviour, as well as knowing their rights 

Model freedom of speech through pupil participation, while ensuring protection of vulnerable 

pupils and promoting critical analysis of evidence 

Challenge stereotypes 

Implement a strong anti-bullying culture 

• Respect and tolerance – what do we do? 

• Promote respect for individual differences 

Help pupils to acquire an understanding of, and respect for, their own and other cultures and 

ways of life through visits and International links 

Challenge prejudicial or discriminatory behaviour 

Organise visits to places of worship 

Develop links with faith communities 

Develop critical personal thinking skills 

Discuss differences between people, such as differences of faith, ethnicity, disability, gender 

or sexuality and differences of family situations. 

In addition, at The Heart of the Forest Community Special School we have identified a rolling 

programme of key values that complement the British Values curriculum: 
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 Terms 1 and 2 Terms 3 and 4 Terms 5 and 6 

Year 1 Friendship Honesty Fun 

Year 2 Caring  Trust Community 

Year 3 Perseverance Responsibility Respect 

 

The key value forms a focus for Assemblies. The subject of the assembly does not have to echo 

the value, but there is a consistent song and prayer throughout the term.  The value in focus is 

also reflected within the curriculum.  Our key values curriculum evolved through discussion with 

pupils, parents and carers, staff and governors and we held a vote to decide on the 9 most 

popular values.  The values curriculum is now in its fifth year.   It allows for reflection and open 

discussion on key areas of life and forms a part of our SMSC curriculum. 

RE annual rolling programme 

The Gloucestershire agreed syllabus for RE is followed throughout the school as part of the 

thematic approach. It has recently been updated (2017) and we are in the process of reviewing 

our delivery.   In addition the whole school incorporate the annual calendar of World Religion 

sacred times into their teaching.  The programme is broadly Christian but does incorporate key 

events from other religions.  It is important for our pupils to deepen their knowledge and 

understanding throughout their school life and we aim to develop pupils who 

• Are confident and thoughtful about, and able to express their own beliefs 

• Can act in accordance with their beliefs 

• Are interested in, and respectful towards the beliefs of others 

• Are interested in building up their understanding of different religions and beliefs 

• Are able to think for themselves and recognise when others may be trying to influence 

them 

• Continue to explore the questions of meaning that life throws up in light of the insights 

of faith 

Autumn Spring Summer 

Values – Prayer, song, stories 

,reflection 

Values – Prayer, song, stories, 

reflection 

Values – Prayer, song, stories, 

reflection 

Yr1 

Friendship 

Yr2 

Honesty 

Yr3 

Fun 

Yr1 

Caring 

Yr2 

Trust 

Yr3 

Community 

Yr1 

Perseve

rance 

Yr2 

Responsi

bility 

Yr3 

Respect 

International Day of Peace 

Harvest 

Yom Kipper (Jewish) 

Diwali (Hindu/Sikh) 

Remembrance 

St Andrews Day 

Christmas 

Wassail 

Twelfth Night 

Epiphany 

Chinese New Year 

Holi 

St Valentine’s Day 

International Week (World 

Pentecost  

St George’s Day 

Ramadan (Islam) 

May Day 

Eid (lunar cycle) 

Viskha Puka (Buddhist, May)  
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 Faiths) 

Mothering Sunday 

St David’s Day 

Shrove Tuesday 

Ash Wednesday 

St Patrick’s Day 

Easter 

Daily reflection – focus 

arising from Assembly or 

Value. 

Daily reflection – focus arising 

from Assembly or Value. 

Daily reflection – focus 

arising from Assembly or 

Value. 

Agreed Gloucestershire 

syllabus linked to the termly 

theme 

Agreed Gloucestershire syllabus 

linked to the termly theme 

Agreed Gloucestershire 

syllabus linked to the termly 

theme 

 

9) Thinking Skills 

In the Primary and Secondary Departments we consider specific thinking skills that we can 

develop within each theme in order to ensure that we always have the aim of developing 

independent thinkers as an integral part of our planning.  

Theme: 

 

Please highlight specific Thinking Skills pupils will 

be given opportunities to work on throughout 

this theme. 

 

Predicting and anticipating: 

- anticipates routines, events and activities 

- predict the end point of familiar activities 

- predict an event based on past experience 

- follow simple instructions to find item 

- make sensible guesses then check 

- correct themselves 

Remembering: 

- remember familiar people, activities, events 

- recall events and experiences from the past 

- carrying out routines 

- remember items from list (verbal/visual) 

- practise strategy for remembering 

- respond to clues 

Understanding Cause and Effect: 

- connect own actions to familiar effects 

- connect other’s actions to familiar effects 

- connect a sequence of effects to a cause 

- connect a delayed cause and effect 

- test whether a cause and effect connected 

- explain why an effect has occurred 

- suggest what connects cause and effect 

- remember cause and effect 
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Linking objects, events and experiences: 

- put together 2 actions to make a happening 

- link objects with a routine 

- recognise activity/object from a small part  

- link together different stages of a routine 

- say what comes next in known activity/event 

Thinking creatively and imaginatively: 

- respond if routines are interrupted 

- show surprise at the unexpected 

- join in simple pretend play 

- find new ways of using objects 

- add something new to a known activity 

- lead an activity, introducing something new 

- role play familiar characters 

Problem Solving: 

- recognise simple problems 

- try to rectify problem 

- put together two or more strategies 

- plan strategy before trying out 

- ask for help 

- identify what worked and what didn’t 

- suggest improvements 

- try old strategy in new context 

- copy new strategy after demonstration 

Understanding how others think: 

- watch others take turns at activities 

- recognise other people’s names 

- play follow-my-leader games 

- recognise happiness and sadness in others 

- suggest things to make someone else happy 

- recognise when someone is pretending 

- recognise people have different ideas 

Talking about Thinking: 

- show memory of activities in recent past 

- look and listen when requested 

- respond to being asked to ‘think’ by stilling  

  and trying to respond 

- use words such as ‘think’, ‘remember’, ‘forget’ 

- demonstrate simple plan for activity/problem 

Evaluation: 

- show preferences 

- actively make choices 

- make decisions about everyday events 

- say why they like or don’t like something 

- choose between two ways of doing task 

- reject an idea because they think it wrong 

- express an opinion 

- say why they have a specific opinion 

 

 



17 
 

 

10) The National Curriculum requirements from September 2014 and subject overviews 

We have reviewed our Curriculum to ensure that we have included the changes to the National 

Curriculum. (September 2014) We have made the decision to retain our thematic approach 

because it creates cross curricular links and makes learning more cohesive but we have ensured 

that the NC Programmes of Study are covered as specified for each Key Stage.  There have 

been modifications made to reflect the developmental stages of our pupils.   PSHCE is not 

statutory but we consider it to be a core subject within our curriculum offer.   

 

English 

Communication – this section is under review 

Introduction 

Communication is a basic human right for everyone.  The Government’s white paper ‘Valuing 

People Now’ 2008 states that everyone should have equal access to communication. 

Communication is vital to every aspect of our lives.  It impacts on our relationships, choice, 

control, emotions, self-esteem and self-expression.   Therefore it is fundamental to our 

wellbeing and quality of life. 

It is essential that we have a method of communication, an opportunity to communicate and a 

subject to communicate about. 

In  order  to make communication accessible to everyone we need to use all the ways available to 

us to give and receive information.  A Total Communication approach shifts the focus away from 

a reliance on spoken and written communication to a culture where gestures, body language, 

signs, symbols, photographs, objects of reference and electronic aids are used in a consistent 

manner to support speech or as an alternative to speech. 

Ethos 

The Heart of the Forest Community Special School aims to ensure that all pupils with 

communication difficulties have a consistent and coherent approach to meeting their 

communication needs throughout their lives in school and in the wider community. 

We believe, as stated in the Communication Bill of Rights (American Speech and Hearing 

Association 1992) that everyone has the following rights: 

1. The right to be able to ask for things and the right to show how they feel 

2. The right to be offered choices 

3. The right to say no to things 

4. The right to communicate and be with other people 

5. The right to information about things they want to know about 

6. The right to support with communication 
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7. The right to be listened to.  The right to use their communication tools whenever they 

like 

8. The right to be in a place that supports communication between people 

9. The right to be told about the things that are happening around them 

10. The right to dignity and to be included when people talk about them 

11. The right to communicate their way.  The way that they believe is right for them, that 

respects who they are and what they believe. 

The Total Communication Approach 

The Total Communication Approach includes all the ways we communicate, including eye contact, 

facial expression, body language, vocalisation, hearing, touch, smell, taste, speech, symbols, 

photos, drawing, objects, the written word, art, music, contextual cues and signs and gestures. 

Everyone communicates using at least one of the ways mentioned above.  We all communicate in 

different ways and each way should be equally respected and encouraged. 

Communication is a two-way relationship and it will only be successful if the same ‘language’ is 

being used by all involved in it.  For some of our pupils their way of communicating is very subtle 

and hard to recognise.  It is extremely important that time is given to get to know these 

individuals so that their personal communication patterns are recognised and shared with 

everyone else who communicates with them.    

EVERYONE WHO USES NON-VERBAL COMMUNICATION SHOULD HAVE A 

COMMUNICATION PASSPORT  

Objects of Reference and Sensory Referencing 

Objects of reference are objects that are used to communicate a meaning in the same way as 

words or pictures.  They can be used to represent anything we want them to communicate: 

people, places, activities, events etc.  For example a plastic beaker could represent a drink. 

We use objects as cues naturally in our everyday communications.  As an example telling a child 

that they are going out may be accompanied by giving them their shoes.   By providing a visual 

clue they do not necessarily need to understand the words spoken to know what is going to 

happen.  Objects of Reference are just objects that are used in a structured and consistent 

way and used every time the activity is going to happen.  An object becomes an object of 

reference when the person begins to associate it with the activity it represents. 

The objects need to be carefully selected to suit each individual and used in situations where 

the need to communicate exists. 

At Heart of the Forest Community Special School there are generic objects of reference 

depicting key areas in the school but there is also the flexibility for each individual pupil to have 

their own  personalised objects that are meaningful to them.  

Our generic objects of reference depicting areas in the school are: 
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Sensory Room – light up sensory ball 

Library – board book 

Hydro pool – towelling 

Hall – different objects of reference depicting different activities that occur there – lunch, PE, 

Rebound etc 

Music Therapy – bell 

It is important to note that objects of reference need to be motivating to use.  As an example 

it is unlikely that an object linked to going to the toilet is going to be motivating whereas one 

indicating that it is lunch time will be. 

When introducing objects of reference it is important to start with one or two highly motivating 

ones that occur frequently.  Repetition of use is highly important for the pupil to begin to 

associate the object with the activity.  It is vital that there is a consistency of approach, that 

everyone introduces the object in the same way, using key words and signs, and that the 

presentation of the object is immediately followed by the activity it represents.   

Objects of reference are useful for pupils with communication disabilities and who do not 

respond to other methods of communication such as speech, signs or pictures.  They are 

concrete and permanent and offer lots of sensory information.  They do not rely on processing 

verbal information or memory.  Pupils with PMLD, multi- sensory loss, pupils with sight 

impairment, pupils with short of long term memory difficulties or pupils with ASD for whom the 

spoken word carries little meaning may benefit from the use of objects of reference.   

In order for it to be a successful communication tool the user needs to be able to 

• Discriminate objects by touch/smell/sound 

• Appreciate that objects carry meaning  

• or have some capacity to remember the meaning of an object 

These skills may not be present at the beginning stages of introducing objects of reference but 

they should be promoted by the approach. 

The use of objects of reference ensures that we are making a conscious effort to let the pupils 

know what is going to happen to them next.  Once the objects become objects of reference 

they can then start to use them to ask for activities and make choices.  Objects could be used 

in a timetable so that the pupil can start to predict the events of the day.  Objects of 

reference may be the basis of an individual communication system or they may be a stepping 

stone to other systems such as photographs or signing. 

OBJECTS OF REFERENCE NEED TO BE MEANINGFUL, MOTIVATING AND FREQUENTLY 

USED. 

Sensory Referencing 
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Sensory References are similar to Objects of Reference but use sound, sight, smell and taste as 

a means of orientation rather than a specific object.  It is particularly useful for pupils with 

PMLD and with a sight impairment.   Some classes use set songs or pieces of music to indicate 

different times of the day as well as linking colours and smells to the different days of the 

week. 

TaSSeLs (Tactile Signing for Sensory Learners)  

TaSSeLs is an on body communication system; a system of touch-speech cues which promote 

effective communication with learners with profound and complex learning disabilities, some of 

whom may have a visual impairment. 

TaSSeLs is primarily used with PMLD learners in order to aid communication in clear daily 

routines. TaSSeLs should be the child’s only method of communication. It is made up of a core 

vocabulary of everyday words used in daily routines and frequently occurring activities, signs 

include hoisting, feeding, changing position as well as hello, goodbye and finished.  The aim of 

TaSSeLs is to communicate with the learner what activities they will be involved in, what is 

happening next, where they will be moved to and in which direction, movement around home, 

school, personal and medical care.  

Children using the TaSSeLs system of communication should have a communication passport as 

well as a TaSSeLs passport attached to their chairs. This should include a brief description of 

the signs they are using and a picture to demonstrate this as some signs may need to be tailored 

to suit the needs of the child.  

Teaching Reading 

Our intentions, in terms of Reading, are to teach our pupils to: 

• develop a respect for and love of books for pleasure. 

• respond sensitively and critically to the texts they read/have read to them. 

• read as accurately and fluently as possible, with both understanding and enjoyment. 

• use reference materials with confidence for a range of purposes, as appropriate. 

 

At Heart of the Forest School, it is recognised that the majority of our pupils have cognitive 

and physical difficulties which impair their acquisition of reading skills.  However, by employing 

appropriate interventions, we encourage pupils to make the best possible progress in literacy. 

Over-learning and multi-sensory tasks are essential, making the most use of the pathways to the 

working memory and ensuring that skills are well assimilated.  These skills are practised in a 

cumulative way, learning new skills whilst still practising the previous ones. 

 

The Phonics Approach 

The structure for the learning of reading through phonics is Letters and Sounds.  Copies of the 

publication are available in school or can be downloaded from 

https://www.education.gov.uk/publications/standard/publication detail/page1/DFES-00281-

2007. 

 

https://www.education.gov.uk/publications/standard/publication
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Phase One is started with the Early Years pupils and is recognised as being important for all 

skills of Listening and Communication, not purely for pre-reading.  The delivery of the seven 

aspects of Phase One is adapted to suit the needs of the pupils, and continues into later Key 

Stages as appropriate.  Phase Two overlaps with Phase One, particularly the skill of Oral 

Blending.  This aspect is an important tool in helping the pupil in progressing from the 

recognition of letter sounds to being able to blend them to make words.  A few 'tricky' (ie non-

decodable) words are included to be learned as 'whole words'. 

At this phase, there is no requirement for writing as spelling can be practised through the use 

of magnetic letters and letter cards, for example.   Phase Three introduces more complex 

sounds, more 'tricky ' words and pupils are required to learn the letter names.  The subsequent 

Phases are developed along similar lines. 

 

Definitions in Phonics: 

 

A phoneme is a unit of sound and can have any number of letters, eg ‘a’, ‘sh’, ‘ugh’, ‘ough’. 

 

A grapheme is how that sound is written, therefore phoneme/graphemes correspondence is the 

task of relating the spoken sound to the written version. 

 

A digraph (also a phoneme) includes sh, ch th. 

 

A trigraph (also a phoneme) includes tch. 

 

Consonant blends or clusters (NOT phonemes) includes bl, sl,spr, scl. 

 

Letters and phonemes 

Letters: a b c d e f g h i j k l m n o p q r s t u v w x y z 

 

Phonemes: 

/b/ /d/ /f/ /g/ /h/ /j/ /k/ /l/ /m/ /n/ /p/ /r/ /s/ /t/ /v/ /w/ /wh/ /qu/ /y/ /z/ /th/ /th/ /ch/ 

/sh/ /zh/ /ng/ /a/ /e/ /i/ /o/ /u/ /ae/ /ee/ /ie/ /oe/ /ue/ /oo/ /ar/ /ur/ /or/ /au/ /er/ /ow/ 

/oi/ /air/ /ear/ 

 

School staff need to be aware of the phonic sounds and the correct way to model them.  Sounds 

should be kept as short as possible, ie a silent t, c or p rather than 'tuh' or 'puh'; this is so that 

when a pupil  'sounds out' for example 'cat', s/he is using and hearing c-a-t rather than cut-ah-

tuh, which is much more difficult to blend. 

 

Methods of Delivery 

A multi-sensory approach, ie the simultaneous use of as many pathways as possible, for example, 

to help the new sound being taught to become embedded in the memory.  Our pupils are likely to 

have working memory difficulties; if a skill becomes automatic, it frees up space in the working 

memory to cope with other functions it needs to use in order to read or spell.  Pathways to the 

memory could be through touch, sight, hearing and so on.  It is always best to practise on a large 

scale first as this kinaesthetic approach has been proven to be beneficial in the acquisition of 

new skills.  The multi-sensory approach means the use of all the senses simultaneously so that 

pupils are hearing, doing, saying, feeling all at the same time, e.g. drawing the new sound in a 

variety of ways whilst also saying the sound.  There are many examples of activities in the 

Writing Policy. 
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It has been proven through research that the main factor in whether a pupil progresses or not 

is self-esteem.  Any literacy activity should be comfortable and relaxed with no pressure put on 

the pupil at all.  For example, always model the correct answer rather than say 'come on, you 

knew that one yesterday' or leaving a long pause during which the pupil's anxiety level rises 

making learning impossible. 

 

Delivering literacy in a way that enhances self-esteem include: 

 

• Use elements of choice 

• Set the scene - make reading a pleasurable activity  

• Make everything a game, if possible  

• Personalise activities - football, pop stars, Dr Who 

• Target praise specifically  

• Celebrate strengths 

 

Staff should be aware that decoding is a tiring skill; pupils may not want to read for too long at 

this stage.  Also, when decoding, the pupil is probably not taking in much of the meaning of the 

text, so they SHOULD NOT be questioned about what they have read.  Staff should re-read it, 

looking at the pictures together, chatting with the pupil.  It should be enjoyable, not a quiz!  

When pupils are reading more fluently, then checking on comprehension is appropriate. 

 

Target Setting 

Staff should remember when target setting, to differentiate between reading and spelling; 

spelling is a much harder skill and it is likely that pupils will be spelling cvc words even when they 

are moving onto more complex reading skills. 

 

Reading Schemes 

There are a number of Reading Schemes in school, so that pupils can access many variations of 

similar ability books, allowing practise to continue as long as necessary on any given level.  

Schemes are kept in the library, so that pupils can visit the library to change their books.  Some 

classes may keep a selection for a short time, if it is more appropriate for a pupil to choose in 

the classroom.  When pupils are reading fluently, they can choose their own reading books from 

large selections in the classroom and library. 

 

Age Appropriate Reading Materials 

In our range of Reading Schemes, we have bought into several series of books designed to have 

high interest/lower ability texts, for our older students.  Throughout the curriculum, we 

endeavour to use texts that are age appropriate but written more simply than originally 

published.  This includes traditional classic stories and plays, such as Treasure Island, Alice in 

Wonderland and Romeo and Juliet, in a way that is accessible for our pupils.  This includes 

dramatic interpretations and DVDs. 

 

Non-fiction Texts 

Throughout the school, we use a variety of non-fiction texts; some are in Reading Schemes and 

others in our resources for the Thematic Curriculum.  In the library we have sections for 

Science, History, for example, as well as fiction texts.  Pupils can access the library freely, 

choosing any books that appeal to them. 

  

Whole Word Approach 
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This approach can be more suitable for pupils with Down Syndrome and/or ASD than the phonic 

approach.  However, all pupils have different methods of learning reading skills and different 

outcomes.  Often pupils with ASD can read, seeming to be able to decode or recognise whole 

words skilfully, but have no comprehension of what they are reading. 

 

When deciding which whole words to start with, remember that the words need to be 

meaningful.  Look at the pupil's level of language use, and be aware that words such as 'the', 

'went', 'to', and 'an' may have no meaning for them.  Look for repetitive books and select words 

from them; many story books repeat the same lines on each page, such as 'Where's Spot?'.  

There is a possibility that articulation may improve with reading these words, as can happen 

when pupils are using signs, but not always. 

 

The sequence for whole word teaching is as follows:  

 

• Word matching 

• Word selecting 

• Word reading 

 

This could start with family names following the sequence above then add words to make a 

sentence, eg I like, I see, I can.  Action words, class words, home words, menu words, etcetera, 

could follow, and books made with variations of combinations of known words used.   

 

Comprehension 

For those pupils who are good 'readers' but have poor comprehension, ensure their reading 

materials are at the level where they can understand, as it is not useful to carry on if 

comprehension is not happening.  Some ways to check comprehension include: 

 

• Make a simple Treasure Trail, where the pupil has to follow instructions to find a treat, 

eg, 'look in the box' then 'walk to the sink', and so on. 

• Use published books that ask the pupil to carry out a task, eg, draw 3 candles on a cake. 

• Prepare a book with words/sentences in and the pupil has to select the picture to go 

with it. 

• For more able pupils, comprehension exercises can be useful.  There are sets in school 

that are photocopiable. 

 

One of the pitfalls of learning through the whole word approach is that there is a limit to how 

many whole words pupils can remember, so it is important that phonic teaching carries on 

concurrently.  Some pupils who learn best through whole words may find it best to learn 

'families' of words, such as 'at' words, and be able to link c-at, r-at, p-at, rather than sounding 

out each letter. 

 

Realistically, some pupils may never get beyond reading whole words, so it is important for the 

development of their independence that they can recognise as many functional whole words as 

possible, and generalise them in different social situations. 

 

Interventions 

Jolly Phonics 
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Jolly Phonics is a fun and child centred approach to teaching literacy through synthetic phonics. 

With actions for each of the 42 letter sounds, the multi-sensory method is very motivating for 

children.  

Dancing Bears 

Dancing Bears is a reading intervention, which consists of a range of materials that could be 

delivered by a Teaching Assistant (TA). Pupils receiving the intervention often have a 1:1 session 

that lasts approximately 10 minutes.  Dancing Bears teaches basic reading skills to non-readers, 

beginning readers and readers with learning difficulties. It starts by teaching letter sounds and 

blending, and progresses logically to more complex words. All skills are continuously reinforced.  

Dancing Bears is an intervention that we have trialled as a school and found to be very useful in 

the development of phonic skills.   Classes implement the intervention in a variety of ways, 

appropriate to the needs of their pupils. 

Rapid Writing also builds on phonics teaching, supporting pupil learning in both reading and 

writing. 

 

As a school, we are developing the use of iPads as communication aids, and have found that the 

literacy programmes are proving motivational for pupils.  We have downloaded English phonics 

apps, which provide ways of practising phonic sounds, matching and spelling in a way that pupils 

tend to see as fun. 

 

Testing Reading Ages 

We use published tests, and obtain reading ages for our pupils in July.   

 

Phonics Glossary 

Term Definition Example 

Phoneme The smallest unit of sound in a word. m-a-t (three phonemes) 

d-i-sh (three phonemes) 

Grapheme A letter or sequence of letters that 

represent a phoneme. 

 

Digraph/trigraph Two or three letters representing one 

phoneme. 

day = di (two) 

night = tri (three) 

Split digraph Two letters representing one phoneme 

but split within a word. 

bike 

made 

tune 

Adjacent consonants Two or more consonants next to each 

other in a word. 

watch 

strap 

Phonics About sounds and how they are 

represented in letters. 

 

Alphabetic principles (code) • Sounds (phonemes) are represented 

by letters. 

• A phoneme can be represented by 
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one or more letters. 

• The same phoneme can be 

represented (spelled) in more than 

one way. 

• The same spelling can represent 

more than one sound. 

a, sh, tch 

 

cat, kennel, choir 

 

me, set 

Syllable Each beat in a word is a syllable. Words 

with only one beat are monosyllabic. 

Words with more than one beat are 

multisyllabic or polysyllabic. 

dog, loaf, bell  

 

beautiful, morning, flower 

Segment The ability to hear individual phonemes 

in a word. 

f-i-sh 

kn-igh-t 

Blend The ability to merge individual phonemes 

together to pronounce a word.  

 

CVC word 

 

CCVCC word 

A word in which the phonemes are a 

consonant phoneme, a vowel phoneme, a 

consonant phoneme. 

A word which is two consonants, vowel 

and two final consonants. 

pan, chip, mash, rain 

 

 

crisp 
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Phase One 

 

 

Phase One activities are designed to underpin and run alongside activities in the other phases 2 to 6. 

Phase Two 

Up to 6 weeks 

Phase Three 

Up to 12 weeks 

Phase Four 

4 - 6 weeks 

Phase Five 

Throughout Y1 

Phase Six 

Throughout Y2 

Children taught 19 

letters. 

Children move on 

from oral blending 

and segmenting to 

blending and 

segmenting with 

letters. 

High frequency 

tricky words 

the, to, no, go, I.  

Children learn a 

further 25 

graphemes, most of 

them comprising 2 

letters e.g. oa, oo, 

ee, er. 

Children begin to 

learn to read and 

spell tricky words. 

The alphabet is 

taught. 

Children can now 

represent each of 

the 42 phonemes 

by a grapheme 

During this phase 

children 

consolidate their 

knowledge of 

graphemes in 

reading and spelling 

words containing 

adjacent 

consonants and 

polysyllabic words. 

Children learn to 

recognise and use 

alternative ways of 

pronouncing the 

graphemes and to 

spell the 

graphemes already 

taught. 

Children are taught 

to develop their 

skill and 

automaticity in 

reading and 

spelling, creating 

ever-increasing 

capacity to attend 

to reading for 

meaning. 
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Overview of Letters and Sounds Phases One to Six

Paves the way 

for the 

systematic 

teaching of 

phonic work to 

begin in Phase 

Two. 

Activities 

largely adult 

led. 

Seven aspects  

E,I,B,R,A,V,O 

divided into 

three strands. 

 

Glos English Team 2011 
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Letters and Sounds:    Phonic progress tracking sheet                      Key:           Level currently working at                     Date 

achieved        

Class:                                                                             

Teacher  

Students 

Progression       
  

Ph
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 1
 c
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h
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h
a
se

 2
 -

 6
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f 
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e
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 a

ll
it
e
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. 
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 E

x
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x
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m
e
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h
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s 
a
nd

 w
or

d
s.

  
  

 

Phase 6    

Working on:  Recognising phonic irregularities. and 

becoming more secure with less common grapheme-

phoneme correspondences 

Working on:  Applying phonic skills and knowledge to 

recognise and spell an increasing number of complex 

words. 

        

Phase 5    

Working on:  Reading phonically decodable two-syllable 

and three-syllable words.  

Working on:  Using alternative ways of pronouncing and 

spelling the graphemes corresponding to the long vowel 

phonemes. 

Working on:  Spelling complex words using phonically 

plausible attempts. 

        

Phase 4    

Working on:  Segmenting adjacent consonants in words 

and apply this in spelling. 

Working on:  Blending adjacent consonants in words and 

applying this skill when reading unfamiliar texts. 
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Ph
a
se

 3
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or
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e
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or
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a
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e
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3
 

ph
on

e
m
e
s 

 

     

Working on:  Reading and spelling a wide range of 

CVC words using all letters and less frequent 

consonant digraphs and some long vowel phonemes. 

                             Graphemes: 

                             ear,   air,   ure,    er, 

                             ar,   or,   ur,   ow,    

oi, 

                             ai,   ee,    igh,   oa,   

oo    

        

 

Working on:  Reading and spelling CVC words using 

a wider range of letters, short vowels, some 

consonant digraphs and double letters. 

                             Consonant digraphs 

                             ch,   sh,    th,    ng 

        

Working on:  Reading and spelling CVC words using 

letters and short vowels. 

                            Letter progression 

                            Set 7:   y,   z,   zz,    

qu 

                            Set 6:   j,   v,    w,    x 
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Phase 2     

Working on:  Using common consonants and vowels 

Blending for reading and segmenting for spelling simple 

CVC words. 

 

Working on:  Knowing that words are constructed from 

phonemes and that phonemes are represented by 

graphemes. 

                                           Letter progression: 

                                           Set 5:   h,   b,    

f,   ff,   l,   ll,   ss 

                                           Set 4:   ck,   e,   

u,   r 

                                           Set 3:   g,   o,   c,   

k 

                                           Set 2:   I,    n,   

m,   d  

                                           Set 1:   s,   a,    

t,    p 

        

Phase 1  (7 Aspects) 

Working on: Showing awareness of rhyme and alliteration, 

distinguishing between different sounds in the 

environment and phonemes, exploring and experimenting 

with sounds and words and discriminating speech sounds in 

words. Beginning to orally blend and segment phonemes.  
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Letters and Sounds: Phase One, Seven Aspects 

E I B R A V O 

1 2 3 4 5 6 7 

 

 

 

 

 

 

 

 

birthday 

cake  & 

milkshake 

Fo 

Fi 

Fandle 

Fiddle 

Fum  

 

Hiss like a 

snake – 

ssssss! 
 

Eat the 

t-oa-s-t, 

toast. 

  

 

Environmental 

Sounds 

 

Instrumental 

sounds 

 

Body percussion 

 

Rhythm & 

rhyme 

 

Alliteration 

 

Voice sounds 

Oral blending 

and segmenting 

Glos English Team 2011 
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10 reasons why beginning readers should only use decodable books: 

 

1. Decodable books are consistent with the synthetic phonics reading method; they go from 

simple to complex, use only explicitly taught code and illustrations are not overly dominant to 

avoid acting as clues to text. Taught code is used throughout words, rather than first letter 

emphasis, to ensure that transitivity is well understood. Sounding out is the only strategy 

required to read the words. 

2. Whole-language/Banded books give child a misleading idea of what reading entails i.e. that it 

is a memorising and (psycholinguistic) guessing game. 

3. In order to become expert readers, children need to know the complete Alphabet Code and 

the skills of blending and segmenting to automaticity. To ensure this, they need to be taught the 

code and the skills explicitly, intensively and systematically. Decodable books give them the 

necessary practice in recently taught code and skills. 

4. There is no way of knowing which particular children in a class have poor visual memories or 

low phonological awareness ability. These children are likely to become struggling 'dyslexic' 

readers if whole-language books are used at first. Children with good visual memories plus a 

supportive home background may appear to do well, initially, with whole-language books BUT -see 

5. 

5. Decodable books avoid children developing the bad habit of sight word guessing. This can be 

difficult to change when they get older and the brain less 'plastic'. Those with good visual 

memories will develop this habit quickly and easily through the use of predictable, repetitive 

text. Eventually their memory for sight words will reach its limit and if they haven't, in the 

meantime, been taught or deduced the complete alphabet code for themselves they will struggle 

to read advanced texts with novel words. 

6. Repetitive texts are boring to read; predictable texts, that a child can only struggle through 

by misreading and guessing resulting in lost comprehension, are discouraging. Both types of 

books can put a child off reading. 'Attitudes to reading in England are poor compared to those 

of children in many other countries' and 'Children in England read for pleasure less frequently 

than their peers in many other countries' (Pirls 2006) These findings are from the time when 

mixed methods and whole-language books were used in nearly all schools. 

7. The use of decodable books is only necessary for a short period in the foundation stage. 

When well taught, most children learn the code quickly, begin to self-teach and can then move 

on to real books rather than being stuck for several years on reading schemes with the 

restricted word count necessary to ensure adequate memorisation of the high frequency words. 

8. Good spelling is aided by the use of decodables.  

9. Ease of decoding from the earliest days by simply sounding out and blending gives children 

quick success, ensuring enthusiasm for reading. 

10. Parents easily understand the logic of decodable books and are more able and willing to help 

their children practise reading at home. 
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Reading Book Bands / Levels 

Book Band Level P 1C 1B 1A 2C 2B 2A 3C 3 

Pink (1) 

Phonic Phase 2 

P levels P 

levels 

        

Red (2) 

Phonic Phase 3 

P levels P 

levels 

        

Yellow (3) 

Phonic Phases  

3 - 4 

1C  1C        

Blue (4) 

Phonic Phases  

4 – 5 

1C/1B  1C 1B       

Green (5) 

Phonic Phase 5 

1B   1B       

Orange (6) 

Phonic Phases 5 - 

6 

1A    1A      

Turquoise (7) 

Phonic Phases 5 - 

6 

1A/2C    1A 2C     

Purple (8) 

Phonic Phase 6  

2C/2B     2C 2B    

Gold (9) 

Phonic Phase 6 

2B/2A      2B 2A   

White (10) 2A       2A   

Lime (11) 3C        3C  

Band 12 Level 3          
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Band 13 Level 3          

To be used in conjunction with the evidence sheets for reading (attached) 

 

 Evidence sheets for Reading 

P1(i) Pupils encounter activities and experiences. They may be passive or resistant. They may show simple reflex responses, for example, 

startling at sudden noises or movements. Any participation is fully prompted. 

P1(ii) Pupils show emerging awareness of activities and experiences. They may have periods when they appear alert and ready to focus 

their attention on certain people, events, objects or parts of objects, for example, attending briefly to interactions with a familiar 

person. They may give intermittent reactions, for example, sometimes becoming excited in the midst of social activity. 

P2(i) Pupils begin to respond consistently to familiar people, events and objects. They react to new activities and experiences, for example, 

withholding their attention. They begin to show interest in people, events and objects, for example, smiling at familiar people. They 

accept and engage in coactive exploration, for example, focusing their attention on sensory aspects of stories or rhymes when 

prompted. 

P2(ii) Pupils begin to be proactive in their interactions. They communicate consistent preferences and affective responses, for example, 

reaching out to a favourite person. They recognise familiar people, events and objects, for example, vocalising or gesturing in a 

particular way in response to a favourite visitor. They perform actions, often by trial and improvement, and they remember learned 

responses over short periods of time, for example, showing pleasure each time a particular puppet character appears in a poem 

dramatised with sensory cues. They cooperate with shared exploration and supported participation, for example, taking turns in 

interactions with a familiar person, imitating actions and facial expressions. 

P3(i) Pupils begin to communicate intentionally. They seek attention through eye contact, gesture or action. They request events or 

activities, for example, pointing to key objects or people. They participate in shared activities with less support. They sustain 

concentration for short periods. They explore materials in increasingly complex ways, for example, reaching out and feeling for 

objects as tactile cues to events. They observe the results of their own actions with interest, for example, listening to their own 

vocalisations. They remember learned responses over more extended periods, for example, following the sequence of a familiar daily 

routine and responding appropriately. 

P3(ii) Pupils use emerging conventional communication. They greet known people and may initiate interactions and activities, for example, 

prompting another person to join in with an interactive sequence. They can remember learned responses over increasing periods of 

time and may anticipate known events, for example, pre-empting sounds or actions in familiar poems. They may respond to options 

and choices with actions or gestures, for example, by nodding or shaking their heads. They actively explore objects and events for 

more extended periods, for example, turning the pages in a book shared with another person. They apply potential solutions 

systematically to problems, for example, bringing an object to an adult in order to request a new activity.  

P4 Pupils listen and respond to familiar rhymes and stories. They show some understanding of how books work, for example, turning 

pages and holding the book the right way up. 

P5 Pupils select a few words, symbols or pictures with which they are particularly familiar and derive some meaning from text, symbols 

or pictures presented in a way familiar to them. They match objects to pictures and symbols, for example choosing between two 

symbols to select a drink or seeing a photograph of a child and eye-pointing at the child. They show curiosity about content at a 

simple level, for example they may answer basic two key-word questions about a story.  

P6 Pupils select and recognise or read a small number of words or symbols linked to a familiar vocabulary, for example, name, people, 

objects or actions. They match letters and short words. 

P7 Pupils show an interest in the activity of reading. They predict elements of a narrative, for example, when the adult stops reading, 

pupils fill in the missing word. They distinguish between print or symbols and pictures in texts. They understand the conventions of 

reading, for example, following text left to right, top to bottom and page following page. They know that their name is made up of 

letters.  

P8 Pupils understand that words, symbols and pictures convey meaning. They recognise or read a growing repertoire of familiar words 

or symbols, including their own names. They recognise at least half the letters of the alphabet by shape, name or sound. They 

associate sounds with patterns in rhymes, with syllables, and with words or symbols. 
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1C Reads a range of familiar and common words and simple sentences independently 
Uses pictures to help with decoding 
Reads book band 3 books with no support and band 4 with little support 
May substitute a plausible alternative word using context 
Hears and says initial and final sounds in words, and short vowel sounds within words 
Links sounds to letters, naming and sounding the letters of the alphabet 
Retells narratives in the correct sequence, drawing on language patterns of stories 
Shows an understanding of the elements of stories, such as main character, sequence of events, and openings  
Shows an understanding of how information can be found in non-fiction texts to answer questions about where, who, why and how. 
Knows that print carries meaning and, in English, is read from left to right and top to bottom  
Explores and experiments with sounds, words and texts 
Retells narratives in the correct sequence, drawing on language patterns of stories 
Will say if they liked a book and identify parts they particularly liked 
Can find different books around a simple theme –e.g. books about cats… 
Can find different books around a simple theme –e.g. books about cats… 

1B Expects written text to make sense. 
Reads, on sight, words for YR from appendix list 1 in the National Literacy Strategy Framework and other important and familiar 
words.  
Uses phonic knowledge to attempt unknown words. 
Blends phonemes to read words containing consonant clusters. 
Reads book band 4 books with no support and band 5 with little support 
May substitute a plausible alternative word or words using context/pictures 

Locates and reads significant parts of a recount and identifies the main points in correct sequence. 
Shows an understanding of the elements of stories, including main character, sequence of events, openings and endings 
Shows an understanding of how information can be found in non-fiction texts to answer questions about where, who, why and how. 
Uses knowledge of simple sentence structures and repeated patterns to make predictions and check reading. 
Uses the meaning of the story to make sensible, simple predictions. 
Iidentifies the patterns and structures of rhyme and patterned text when retelling and reciting. 
Understands, and uses correctly, terms referring to conventions of print: book, cover, beginning, end, page, word, letter, line. 
Understands the structure of a simple story and uses this when re-enacting and retelling. 
Iidentifies the patterns and structures of rhyme and patterned text when retelling and reciting. 
Talks about stories and other texts identifying major points and key themes 
Returns to favourite books, songs, rhymes to be re-read and enjoyed. 
Seeks out different books around a simple theme –e.g. books about cats… 
Expects written text to make sense. 
Reads, on sight, words for YR from appendix list 1 in the National Literacy Strategy Framework and other important and familiar 
words.  
Uses phonic knowledge to attempt unknown words. 
Blends phonemes to read words containing consonant clusters. 
Reads book band 4 books with no support and band 5 with little support 

May substitute a plausible alternative word or words using context/pictures 

1C Reads, on sight, words for YR from NLS list 1 & other important & familiar words.  
Uses phonic knowledge to attempt new words. 
Reads book band 6 books with no support and band 7 with little support 
Blends phonemes to read words containing consonant clusters and long vowel phonemes. 
Uses grammar of a sentence to help to decipher new or unfamiliar words. 
Reads familiar texts aloud with fluency and expression appropriate to the grammar, e.g. pausing at full stops and raising voice at 

questions. 

Begins to use awareness of character and dialogue to read with expression.  
Sustains independent reading of complete texts at appropriate level. 

Identifies and discusses the main events or key points in a text. 
Locates specific information in the text to find answers to simple questions. 
Uses an understanding of incidents, characters and settings to make predictions. 
Uses an understanding of the structure of recounts, reports and instructions to make predictions. 
Understands difference between fiction and non-fiction, and makes prediction based on title, cover, blurb etc. 
Relates story settings and incidents to own experience. 
Compares stories, identifying common themes and characters, and contributes to discussions. 
Recognise ways to create emphasis in text, e.g. capitalisation, bold print. 
Understands how simple diagrams and charts add information. 
Enjoys word play in books. 
Makes choices from a selection of texts and begins to justify preferences. 
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Shows enjoyment / appreciation of e.g. humour when reading 
Talks with enthusiasm about some books / aspects of books and say why they like them 
Can identify other books by an author and say if they are alike and why 
Can describe some features of genre – e.g. traditional tales. 

2C Reads book band 7 books with no support and band 8 with little support 
Uses phonics – especially at the beginning and end of words - to decode unfamiliar words. Sometimes uses this when it is unhelpful. 
Uses pictures to help when stuck. 
May substitute a plausible alternative word using context 
Reads on sight all words from reception list and about half Year 1 and 2 list. 
May not notice when reading does not make sense. 
Reads from word to word, pausing to talk about text or confirm meaning 
May read over punctuation 
Makes simple predictions about what my happen based on own experiences. 
Knows fiction and non fiction differ and gives a simple explanation  

Knows about content and index pages though may need help to use them. 

Knows words written in different ways e.g. bold need to be read in a different way 
May be able to identify words they particularly like in story books. 

Can identify rhyming or alliterative words in poetry and fiction. 
Will say if they liked a book and identify parts they particularly enjoyed / found funny… 
Can identify other books in a series / about the same characters … 

2B Reads book band 8 books with no support and good pace and band 9 with little support.  
When reading unknown words uses phonics to segment and blend words – uses consonant digraphs and short vowel phonemes – 
may need support with long vowel phonemes  
Attempts multi-syllable words with confidence. 
Uses context in combination with phonics to decode unknown words. 
Reads ahead. Sometimes  notices when reading does not make sense and makes an attempt to resolve this 
Reads on sight most of the Year 1 and 2 list. words 
Takes account of simple punctuation 
Recalls the main ideas and story. 

Comments on setting and on how the plot links together. 

When questioned, comments on character and setting  

Can say what they have found out from reading a page in an information book. 
Makes simple predictions about what my happen based on simple knowledge of how books often develop or end. 
Knows main features of non-fiction books and can say how to use them (but still may need help in doing this) 

Notices and – when asked - comments on obvious features of a story book e.g. repeated phrases… 
When asked, can find words that help you know e.g. how a character is feeling 

Can identify rhyming or alliterative words in poetry and fiction. 
Shows enjoyment / appreciation of e.g. humour when reading 
Talks with enthusiasm about some books / aspects of books and say why they like them 
Can identify other books by an author 

Can describe some features of genre – e.g. traditional tales. 

2A Reads book band 9 books with no support and good pace, and band 10 with little support.  
Confidently uses a range of strategies in combination with phonics to decode unknown words. 
Splits up multi syllable words and uses other strategies to rebuild the whole. 
Reads ahead. Notices when reading does not make sense and resolves this 
Takes account of  speech punctuation, commas etc 
Reads with expression 
Recalls the main ideas from a book and uses these to retell in a well-structured way. 

Comments on characters and how they relate to one another 

Answers a range of literal questions about a book showing good understanding 

Find the answers to questions about a page or two of a book, both written and oral. Write or talk about answers. (fiction and non 

fiction) 

Find the page they need to find out about a given topic using contents and index pages  

Makes simple predictions about what may happen and adapts these as a book unfolds. 

Discuss the character of people in a book and say how they know what they are like  

Talk about the feelings created by a story. 

Knows and uses main features of non-fiction books – including how illustrations / pictures are used to add information 

Comments on the way books are written or presented. 
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When asked, can find words that help you know e.g. how a character is feeling 

Can identify rhyming or alliterative words in poetry and fiction. 

Shows enjoyment / appreciation of e.g. humour when reading 
Talks with enthusiasm about some books / aspects of books and say why they like them 
Can identify other books by an author and say if they are alike and why 

Can describe some features of genre – e.g. traditional tales. 

 

Resource List 

Phonics Resources for English Teaching 

Electronic copies of the Letters and Sounds Phases 1-6 

www.standards.dfes.gov.uk/primary/publication/literacy/letters_sounds 

Useful Websites: 

www.glosenglish.org  

http://nationalstrategies.standards.dcsf.gov.uk/primary/primaryframework 

www.lettersandsounds.com Lots of fantastic free resources  

www.primaryclassroomresources.co.uk-   Free all phases 

www.primaryresources.co.uk 

www.lcp.co.uk   Planning guidance 

http://educationalpublications.com – Beat Baby and much more 

www.communication4all.co.uk   Lots of fantastic free resources  

www.focusonphonics.co.uk  Resources to buy 

www.lesleyclarkesyntheticphonics.co.uk 

www.outoftheark.co.uk- musical resources 

www.tts-group.co.uk 

www.OxfordPrimary.co.uk   

www.communicationcookbook.org.uk 

http://www.earlylearninghq.org.uk/literacy   Lots of fantastic free resources  

http://www.standards.dfes.gov.uk/primary/publication/literacy/letters_sounds
http://www.glosenglish.org/
http://nationalstrategies.standards.dcsf.gov.uk/primary/primaryframework
http://www.lettersandsounds.com/
http://www.primaryclassroomresources.co.uk-/
http://www.lcp.co.uk/
http://educationalpublications.com/
http://www.focusonphonics.co.uk/
http://www.lesleyclarkesyntheticphonics.co.uk/
http://www.outoftheark.co.uk-/
http://www.oxfordprimary.co.uk/
http://www.communicationcookbook.org.uk/
http://www.earlylearninghq.org.uk/literacy
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http://www.musicforschoolsltd.co.uk 

http://www.storyphones.co.uk/ 

oldfieldparkinfants.co.uk (Story Making resources)  

http://durham.schooljotter.com/coxhoe 

www.ioe.ac.uk/publications 

www.OxfordPrimary.co.uk   

www.tes.co.uk  (includes planning guidance) 

www.deseducation.org (includes planning guidance) 

www.cleo.net.uk 

www.lancsngfl.ac.uk 

www.kenttrustweb.org.uk/kentict/content/earlyict/stories.html 

Book Bands for Guided Reading 4th Edition -ISBN 9780854737871  

Reading Schemes: 

Big Cat Collins www.collinsbigcat.com 

Songbirds www.OxfordPrimary.co.uk  

Jelly and Bean   http://www.jellyandbean.co.uk/products 

Floppy’s Phonics www.OxfordPrimary.co.uk 

Dandelion Readers www.phonicbooks.co.uk 

Free online interactive phonic games suitable for all the phonic phases:  

 http://www.ictgames.com/literacy.html 

phonicsplay.co.uk- 

http://www.bbc.co.uk/schools/magickey/adventures/index.shtml 

http://www.bbc.co.uk/schools/wordsandpictures/ 

http://www.bbc.co.uk/schools/ks1bitesize/literacy/phonics/index.shtml    

http://www.ioe.ac.uk/publications
http://www.oxfordprimary.co.uk/
http://www.tes.co.uk/
http://www.deseducation.org/
http://www.cleo.net.uk/
http://www.lancsngfl.ac.uk/
http://www.kenttrustweb.org.uk/kentict/content/earlyict/stories.html
http://www.collinsbigcat.com/
http://www.oxfordprimary.co.uk/
http://www.jellyandbean.co.uk/products
http://www.oxfordprimary.co.uk/
http://www.phonicbooks.co.uk/
http://www.ictgames.com/literacy.html
http://www.bbc.co.uk/schools/magickey/adventures/index.shtml
http://www.bbc.co.uk/schools/wordsandpictures/
http://www.bbc.co.uk/schools/ks1bitesize/literacy/phonics/index.shtml
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http://www.Roythezebra.com 

http://www.Fruitphonics.com 

http://www.crickweb.co.uk 

http://topmarks.co.uk 

http://twinkl.co.uk 

http://www.bigbrownbear.co.uk/ 

 
Teaching Writing 

In terms of Writing, our intention is to teach our pupils to: 

• write with growing confidence, through the development of fine motor skills. 

• develop their ability to use writing/drawing as a communication skill. 

 

There are many reasons why our pupils have difficulty learning how to form letters and 

numbers, and how to write neatly.  There are lots of fun ways to make this skill easier and this 

policy sets out a number of activities that promote the fine motor skills that lead to 

handwriting.   

The principles of handwriting are: 

 

• Handwriting is a movement skill which is taught directly by demonstration, explanation 

and practise. 

• Children who are not yet ready to write are provided with a range of pre-writing 

activities. 

• A logical sequence of learning skills is followed to achieve legible handwriting. This 

begins with activities to promote early fine motor skills, before moving to pencil skills, 

straight lines, clockwise and anti-clockwise circles.  

• The correct formation of the letters is encouraged, but all attempts to communicate 

through print are valued, whether it is emergent writing or letters produced in a non-

standard way. 

•  The school provides additional resources and equipment for children who need it, such 

as sloping surfaces, special seat cushions and pencil grips.  

 

When pupils are learning to write letters we use: 

 

• The letter formation promoted by Jolly Phonics, which is used for letters and phonic 

sounds, but adopting a ‘kicking k’ rather than the ‘curly k’ (alphabet attached).  This 

alphabet is the same as the Rapid Writing intervention, which is used in school as part of 

the Achievement for All programme. 

• Handwriting pens in the main, but other sizes of pens/pencils may be used, if more 

appropriate for individual pupils. 

• Appropriate pen/pencil grips for individual pupils. 

http://www.fruitphonics.com/
http://www.crickweb.co.uk/
http://topmarks.co.uk/
http://twinkl.co.uk/
http://www.bigbrownbear.co.uk/
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• Plain paper in the first instance, moving on to lined paper when pupils are ready. 

• Handwriting patterns to practise appropriate movements across the page.  

• Letters for tracing printed out in Comic Sans using turquoise ink, or hand written letters 

using the attached formation.  We do not use ‘dotted’ letters for pupils to join up, as it 

is now considered to be not as effective as tracing whole letters. 

• The size of letters deemed best for individual pupils, and noted on their IEPs/clearly 

displayed in the classroom to ensure consistency. 

• Pupils are encouraged to leave spaces between words by measuring with their left index 

finger if the pupil is right handed, and vice versa.  Sometimes using two fingers to 

measure the gap is easier.  Coloured dots with a marker pen, or an object such as a 

lollipop stick can be used if individuals are having difficulty in using their finger/s. 

 

 

Pen/pencil Grip 

People hold pencils and other writing tools in a variety of ways.  The most common grip is called 

a "tripod" grip.  This involves pinching the pencil between the pads of the thumb and index 

finger while the pencil rests on the side of the middle finger.   

Other people use a quadrupod grip which is similar except two fingers are on top of the pencil 

opposing the thumb and the pencil rests on the side of the ring finger.    

Pupils are encouraged to use a tripod grip, but sometimes pupils adopt a different variation that 

works for them.   

Posture for Writing 

• The ideal sitting position for writing is to be upright in the chair with the hips and knees 

at 90 degrees and feet flat on the floor.   

• The elbows should be bent at 90 degrees or less.  When the arms are straight down at 

the sides, the desktop should be about halfway between the shoulder and elbow or 

lower.  The desk should be lowered (or the chair raised) if the desktop is higher than 

this. 

• The head should be a reasonable distance from the paper, about 12 to 20 inches.   

• When writing, the wrist should be in a neutral position or slightly extended (hand bent 

back).   

• The best writing surface is a slanted one.  This helps to keep the head upright and 

supports the forearm and hand in the optimal  

position for writing.  The tables in school are not slanted, but a writing slope can be 

used, or a wide 3-ring binder (3 to 4 inch spine) turned sideways.  

Writing for Left-Handed Pupils 

Left-handed children can have trouble when they first start writing, as they have to push the 

pen across the page from left to right, rather than pulling it.  This tends to make the point dig 

into the paper rather than flow smoothly, and also means that it is easy to smudge their work.  

These points can be helpful: 

• Rotate the paper about 45 degrees clockwise (ie move the top of the paper to the right) 

• Hold the pen/pencil with a 3 point grip between the thumb, index and middle fingers 
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• Keep the hand and wrist under the writing line 

• Write on a sloped surface wherever possible 

• Using oversized pencils/pens encourages the 3 point grip 

• Moulded pencil grips and triangular pencils/pens are also available 

Activities that promote the fine motor skills required for handwriting, presented in the 

order of natural childhood development, but do not have to be followed chronologically: 

• Paint with whole arm movements 

• Put rings on a peg 

• Turn two or three pages at a time 

• Scribble with all types of media 

• Finger paint: also use other media such as shaving cream  

and pudding 

• Turn knobs 

• Ball play with small and large balls: start with rolling on  

the floor, then gentle 2-handed tossing 

• Turn pages one by one 

• Hold crayon with thumb and fingers instead of fist, use  

broken crayons to encourage this 

• Trace over vertical and horizontal lines and circles in a  

top to bottom direction 

• Use multisensory materials to keep drawing and pre- 

writing interesting, such as drawing in shaving cream,  

whipped cream, pudding, hair gel, finger paint, sand, etc. 

• Paint with wrist action, rather than whole arm  

movements, to make strokes 

• Tear paper and make collage pictures 

• Snip edges of paper or around paper plates with  

scissors, try cutting along a short line 

• Roll, pound, squeeze, and pull clay or putty 

• Throw and catch a ball 

• Drive pegs into holes 

• Draw crosses and circles in a top to bottom direction 

• Put lines together to draw people 

• Use multisensory materials to keep drawing and pre- 

writing interesting, such as drawing in shaving cream,  

whipped cream, pudding, hair gel, finger paint, sand, etc. 

• Manipulate clay by making balls, snakes, etc. 

• Play with wind-up toys 

• Construction toys such as Duplo, wooden blocks 

• Toy tools such as hammer and nails, screwdriver, nuts  

and bolts 

• Lacing boards 

• String medium and small sized beads 

• Cut along wide lines with scissors and eventually cut  

around a circle 

• Fold paper for cutting snowflakes or paper airplanes  

(will need help) 



48 
 

• Imitate drawing vertical and horizontal lines, circles  

and crosses 

• Use scissors to cut out circles, triangles and square  

shapes 

• Copy crosses, squares and X's in a top to bottom  

direction 

• Draw people, animals and objects 

• Use multisensory materials to keep drawing and pre- 

writing interesting, such as drawing in shaving cream,  

whipped cream, pudding, hair gel, finger paint, sand, etc. 

• Use colouring books to colour within the lines of the  

picture 

• Print a few capital letters 

• Practise writing first name 

• When pupils have mastered the basic strokes needed to form letters and numbers, 

ensure they form shapes, numbers and letters in a top to bottom direction and from left 

to right. 

• Reinforce letter writing with Rainbow Writing, ie retracing over strokes and letters in 

different colours of crayons or chalk 

• Use playground chalks to write and draw 

• Use stickers or stamps, encouraging pupils to connect them to  

form shapes, letters or numbers 

• Demonstrate how simple shapes can be put together to  

make drawings of people, animals and objects 

Links within the curriculum 

 

• Pupils use ICT wherever possible as an integral part of the learning to write process.   

• In some subjects e.g. history, geography and maths, different writing ‘styles’ may be 

explored e.g. Egyptian hieroglyphics, Roman numerals. 

• Writing is included within the curriculum in a variety of formats, including charts, 

graphs, maps, plans, and musical notation 

 

Interventions 

 

Rapid Writing 

Rapid Writing is a fun and motivational writing programme aimed at developing writing skills. 

Rapid Writing contains pupil writing logs for small group and independent writing sessions.  From 

spelling and punctuation tasks, to sentence structure and writing for different genres and text 

types, Rapid’s writing logs aim to help children tackle and improve all areas of their writing. 

Jolly Phonics 

Jolly Phonics is a fun and child centred approach to teaching literacy through synthetic phonics. 

With actions for each of the 42 letter sounds, the multi-sensory method is very motivating for 

children.  
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Mathematics – this section is under review 

Maths 

  Maths is essential for everyday life and the knowledge, skills and understanding of 

mathematics can be developed by our pupils through play, discrete mathematics activities, and 

cross curricular work.  Everyone can learn mathematics but all will learn at different speeds and 

some will need more practise at some tasks than others. 

  At Heart of the Forest School our intention, in terms of teaching mathematics, is to develop: 

• a positive attitude towards mathematics. 

• self-confidence, curiosity, and a willingness to participate. 

• confidence when using and applying mathematical knowledge and skills. 

• mathematics is more than getting the right answer, mathematical thinking (or problem 

solving) is an important skill for life. 

Where possible, pupils are encouraged to develop their own personal methods and to evaluate 

these on the way to more standard techniques.  Accurate mathematical language is stressed.  

 

   As with reading, it is recognised that the majority of our pupils have cognitive and physical 

difficulties which impair their acquisition of mathematical skills.  However, by employing 

appropriate interventions, we encourage pupils to make the best possible progress in 

mathematics. Over-learning and multi-sensory tasks are essential, making the most use of the 

pathways to the working memory and ensuring that skills are well assimilated.  These skills are 

practised in a cumulative way, learning new skills whilst still practising the previous ones. 

 

What is the difference between Numeracy and Mathematics? 

  Numeracy is the knowledge and understanding of number, and the associated reasoning skills, 

which are required to function in the world around us. Being numerate enables us to understand 

information and make decisions. 

   The Mathematics curriculum includes mathematics and numeracy aspects.  Numeracy skills will 

develop as part of mathematics, and are required to understand other aspects of learning.  
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Sensory Maths 

   The visual cortex is important in maths so we need to create experiences to do, see, and feel 

the maths.  If children are active in their learning it helps them process it meaningfully.  

Activities need to be challenging but enjoyable, and adults should draw children’s attention to 

the maths they are involved in, e.g. how many have you made, these are the same size, how many 

more to fill the tray, we can use toys/puppets to take the pressure off the children, e.g. teddy 

wonders how many buttons you have.  Children can replicate adult led activities independently 

after adult help if the activity is developmentally appropriate.   

   Play and sensory materials can help children remember concepts, language and particular skills.  

Think about the skill/concept that the children are to learn and plan a practical activity around 

it.  There are 3 rules to using sensory materials to learn maths: 

• Activities should link to what you would naturally do with the material, e.g. water for 

pouring. 

• Explain the task in less than 20 words, e.g. teddy has hidden some buttons, he thinks 

there are three. 

• One concept at a time, e.g. not a spinner for the number and another spinner for colour. 

 

Some activities are reversible, e.g. after the child find the buttons they can hide 3 buttons.  

May be the adult can’t find all the items. 

Adults must think about the risks associated with using any materials with children, e.g. what 

size buttons, use a few or plenty, but there are a wide range of materials that could be used: 

 

Numeracy aspects 

Mathematics aspects 

Diagram taken from 

http://www.teachinscotland.org/doihavewhatittakes/knowledgeandskills/developyourskills/numeracy/about/difference.asp 



51 
 

Items Dry materials Wet materials Containers Tools Instructions 

Buttons Rice Gelli-baf Cat litter trays Spoons Dice (various) 

Shells Leaves Cornflour gloop School trays Knife and fork Spoken 

Cubes/duplo/le

go 

Pasta (can vary 

shape) 

Wet/damp 

sand 

Trug (Silicon 

bucket) 

Beakers Spinners 

(Various) 

Spoons Conkers Shaving foam Various 

buckets 

Jugs Pocket dice 

Straw length Lengths of 

tinsel 

Snow Various bowls Tweezers Dry wipe dice 

Corks Lego Baked beans, 

etc 

Window box Tongs Pictures 

Small toys –can 

vary theme 

Shredded 

paper 

Angel delight Washing liquid 

dosers 

Spatula Numbered 

stones  

Seeds Soil/compost Mashed potato Muffin trays Ladle Dots 

Small balls 

(ping ping) 

Sawdust/ 

shavings 

Cooked pasta 

(can vary 

shape) 

Storage boxes Paintbrush Numerals 

Magnetic 

resources 

Bran Ice Various bags Scoop Sum 

Numicon Oats Hair gel Builder tray Shell Sorting circles 

Coins Bark chippings Washing up 

liquid + sand 

whisked 

Ice cube trays  Counting 

circles 

Weights Fish gravel Moon sand 

(flour, powder 

paint, baby oil) 

Sweet tins   

2D/3D shapes Straw/hay Doughs Egg boxes   

Beads Fake snow Soap gloop Roasting tin   

Laminated 

items  

Broken 

shredded 

wheat 

Water (can 

colour) 

Shoe/ 

Cardboard 

boxes 

  

Pebbles/glass 

beads 

Cereal (can 

vary) 

 Plate   

Gems/bling Dry 

beans/lentils* 

 Piggy Bank/ 

Posting Box 

  

Springs Dry tea leaves  Cake cases   

Keys (& locks) Dry coffee 

grounds 

    

Numerals** Pulses/dry peas     

Letters Corn     

Sticks (twigs, 

lollies, maths) 

Turf (Can push 

things into) 

    

Leaves Sand (dry)     

Pasta (can vary 

shape) 

     

Flowers      

Bottles/tops       

Shoes (real or 

toy) 

     

Pencils      

Candles      

Socks      

String/ribbon      

Pipe cleaners      
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*Do not use beans, etc which contain toxins, e.g. not those that need soaking overnight. ** Take 

care when using numerals; if working on concept of 4 then only use numeral of 4 and have 4 of 

them. 

❖ Could laminate all sorts of items, e.g. numbers to order, items to sort, pictures to 

sequence.  All these ideas could be adapted for other subjects. 

❖ Bottle tops could be used to match to the container, sort, order or count. 

❖ Shoes can find the odd one, or match pairs. 

❖ Can add glitter or cocoa, etc to dry materials. 

❖ Be careful when using food items that can’t be reused/kept as this could be considered 

wasteful. 

❖ Consider the amount of time needed for hand washing & tidying up if using wet 

materials.  Could aims be achieved more easily with dry materials?  Don’t overstretch 

adults/time which will reduce learning experience and time. 

❖ Consider the depth and surface area of containers in relation to the task planned. 

❖ What sound will items make in the container chosen? 

❖ Does the container reinforce/encourage counting in 2s, 5s, or 10s. (Ice cubes are most 

often in 12s). 

❖ Consider varying the position of the container, e.g. on a table, on the floor.  Which would 

be most appropriate? 

❖ Include zero when counting. 

❖ Use of polystyrene (e.g. peanuts, etc) not acceptable (banned) due to risk of suffocation 

if accidentally swallowed (they can expand in throat). 

❖ With this range of resources (different materials, containers, tools, etc) children can 

have the opportunity to complete the same activity (for development/consolidation) but 

with a different combination of resources so it will seem like a different activity to 

them. (20 different items x 20 different materials x 10 containers = 4000 variations). 

❖ Some materials in any of the columns may be inappropriate to use with particular child 

due to allergies, behaviour, level of development (e.g. mouthing), obsessions, etc and 

adults are expected to select appropriate (or rule out inappropriate) materials based on 

their knowledge of the child/ren. 

 

Developing Recording During Sensory Activities 

-Adult initially does the recording. 

- Could use a simple strip to record the story of how container was filled, with total in last 

square. 

 

0 2 1 2 4  9 

 

Can children tell the story of filling the container, or can they retell the story of a friend’s 

container. 

- Children may copy the recording of the story.  Don’t worry if children’s writing is poor but 

could help them to improve their writing when not involved in an activity. 

- Could use magnetic/Velcro numbers (and a variety of other ways) for recording. 

- Could use a toy as a prop ‘Teddy wants to know…’ ‘Can you tell what Teddy did?’ 

- Can develop into repeated addition/subtraction. 
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Developing ideas Further From Sensory Maths 

   There are a range of ideas that can be developed from sensory maths activities which are still 

practical, and may help develop problem solving skills. 

• Did pupils find the correct number of items, how many more or less should they have and 

link this to addition or subtraction? 

• Which container had more or less objects? 

• Sorting or comparing the objects found, and is there an ‘odd one out’. 

• Doubling or halving the objects founds.  Sharing the objects out can lead to division or 

fractions. 

• Playing games which may not be fair or where having the biggest item is not always the 

best. 

• Working with money links to the times tables through counting in 2s, 5s, 10s, etc. 

 

Moving on From Sensory Maths 

   As pupils’ mathematical knowledge, skills and understanding develop they may need less 

sensory activities but still benefit most from concrete or practical mathematical activities.  

Classes will use a range of practical or concrete equipment such as numicon, unifix, counters, 

coins, balances, measuring equipment in order for pupils to continue to develop their 

mathematical skills, understanding and reasoning. 

 

   Some pupils will work on formal mathematical activities such as worksheets and textbooks, 

with or without concrete resources to support them in their work.   

 

   Many of the tasks pupils work on will be functional as pupils often learn best if they can relate 

the skills they are developing to how they will use them. 

 

Interventions 

Rapid Maths 

The rapid maths scheme consists of textbooks, supporting worksheets, homework books, and a 

computer programme which pupils can start to work through from the level appropriate to their 

ability, so individual pupils might be working on different tasks at the same time.  Rapid Maths 

covers the old National Curriculum levels 1-4 

 

Numicon 

Numicon is a multisensory approach to teaching Mathematics.  It’s imagery uses patterns to 

represent each numeral and the patterns are structured so that number relationships can be 

seen and experienced. 

 

iPads 

As a school, we are developing the use of iPads as communication and teaching aids, and have 

found that the mathematics programmes are proving motivational for pupils.  We have 
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downloaded Mathematics and numeracy apps, which provide ways of practising skills in a way 

that pupils tend to see as fun. 

 

Links within the curriculum 

 

Pupils will often use problem solving, mathematical reasoning and their mathematical knowledge 

in other curriculum areas without realising they are using mathematics.  Some examples of this 

are: 

• Following daily routines can include sequencing, ordering and telling the time. 

• Turn taking and lining up in class can include ordinal numbers. 

• Drink time can include capacity, measuring, counting, and comparing. 

• Investigating, measuring and recording in Science. 

• Measuring, counting and sharing in Food Technology. 

• Counting, copying and making up rhythmical patterns in Music. 

• Use of shapes, symmetry and patterns in Art. 

• Counting, ordinal numbers, measuring and comparing in PE. 

• Ordering, purchasing and paying for items on Educational Visits. 

 

Mathematics Resources/Websites – being updated 

 

SMSC – being updated 

Science 

The study of science fires pupils’ curiosity about phenomena in the world around them and 

offers opportunities to find explanations. It engages learners at many levels, linking direct 

practical experience with scientific ideas. Experimentation and modelling are used to develop 

and evaluate explanations, encouraging critical and creative thought. Pupils learn how knowledge 

and understanding in science are rooted in evidence. They discover how scientific ideas 

contribute to technological change – affecting industry, business and medicine and improving 

quality of life. They trace the development of science worldwide and recognise its cultural 

significance. They learn to question and discuss issues that may affect their own lives, the 

directions of societies and the future of the world. 

 

Cooking and Nutrition 

Cooking and Nutrition becomes compulsory until the end of Key Stage 3 from September 2014.  

It is a subject area that has always had high priority within the Heart of the Forest Curriculum 

for all age ranges from 3-19.   

The following will be taught either discretely in each Key Stage or in accordance with the pupil’s 

developmental stage: 

 

Early Years, Key Stage One and pupils accessing the Specialist Curriculum. 

• Sensory exploration of different foods 

• Learning to eat and drink and communicate their needs, likes and dislikes 

• Enjoying food and appreciating healthier choices 

• New tastes and textures 
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• Preparing food 

• Basic hygiene and safety rules 

• Using tools 

• Growing seeds and visiting places where food comes from 

Key Stage 2 

• Cooking a range of predominantly savoury dishes using a range of cooking techniques 

• Learning about seasonality and about where and how a variety of ingredients are 

grown, reared, caught and processed 

Key Stage 3 and 4 

• Understanding and applying the principles of nutrition and health 

• Learning to cook a range of predominantly savoury dishes for self and others and 

understanding what constitutes a healthy and varied diet 

• Learning a range of cooking techniques 

• Understanding the source, seasonality and characteristics of a range of ingredients 

Key Stage 4 and 5 

• Developing independent cookery skills and following basic recipes 

• Learning basic catering skills as part of learning about the world of work 

• Learning about food production and producing food products as part of Enterprise 

projects 

• Learning about producing batches for events 

• Cooking on a budget 

The Safeguarding Curriculum – under review 

The Safeguarding Curriculum at The Heart of the Forest Community Special School is regarded 

as an important part of our curriculum offer in response to our belief that keeping our pupils 

safe is of paramount importance.  It is a continuous part of the curriculum throughout all stages 

and elements of it are addressed via the Thematic, PSHCE and RSE curriculums with particular 

emphasis on personal safety.  Some of the more complex topics designed for pupils in 

Mainstream secondary education are not appropriate to the developmental level of the majority 

of our students.  Where it is deemed appropriate to address these topics it will occur at an 

individual level in consultation with parents and carers and possibly a multi-agency team.  These 

topics include: 

CSE, Human Trafficking, HIV, Sexual bullying, Sexting, Homophobic bullying, STI’s FGM, Porn, 

Dementia, Runaways, and Suicide. 

If there were a need we would refer to the teenage relationship abuse curriculum and to the 

associated resources. (www.ghll.org.uk)  

There are 4 elements to the safeguarding curriculum: 

http://www.ghll.org.uk/
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1. Relationships 

2. Managing risk 

3. Media 

4. Personal Change  

Department Relationships Managing risk Media Personal Change 

Early Years Being a good friend,  

what makes a good 

friend and making 

relationships 

Protective 

behaviours 

What upsets me? 

Who takes care of 

me? 

Anti-bullying – as it 

arises 

 

Hot and cold – basic 

household safety 

Road Safety 

Taking 

responsibility for 

selves 

Knowing what adults 

are responsible for 

 Managing feelings 

and behaviours 

My thoughts and 

feelings – what 

makes me feel good? 

What makes me feel 

sad? 

Valuing their bodies 

and capabilities 

Being aware of body 

needs e.g. water, 

sleep, exercise etc. 

Why am I special? 

Personal hygiene 

including brushing 

teeth 

Names of body parts 

Self- confidence and 

self- awareness 

Primary As above  

 

As above and: 

Fire safety 

Personal safety 

Stranger Danger 

Sun Smart 

Access, pins 

Appropriate 

websites 

Internet 

safety – online 

games, e-

mail/chat 

As above and: 

Hygiene 

Bereavement (of 

pets) (on an individual 

basis) 

Puberty and body 

changes 

Managing feelings 

Self-worth 

Anxiety – triggers, 

strategies for coping 

Hygiene  

Seniors and 

FE 

As above and: 

Healthy and 

unhealthy 

relationships 

Changes in 

relationships with 

parents and friends 

Understanding 

different types of 

love 

Protective 

behaviours 

As above and: 

Alcohol and tobacco 

Drugs and their 

uses – legal and 

illegal 

Emergency aid 

Crime/responsibility 

 

 

As above and: 

Games, 

applications, 

TV streaming 

Reacting to 

events on TV 

e.g. terrorism, 

racism, 

football biting 

Texting, 

instant 

messenger 

As above and: 

Bereavement 

Caffeine/sugar 

drinks 

Effects of drugs 

Know your brain – 

changes in the 

teenage brain 

Mental resilience 

Body image, shape 

and size 

Self-harm 
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Assertiveness (saying 

no) 

Peer pressure 

Puberty/RSE 

Knife crime 

Respect 

Gang culture 

Discrimination 

Forced marriage 

(KS4/FE) 

Domestic violence 

(KS4/FE) 

Teenage pregnancy 

(KS4/FE) 

Internet 

Safety – 

Facebook, 

grooming, 

(KS4/FE) 

Body image 

Use and misuse 

of social media 

 

Financial capability 

Self esteem 

Stress management 

 

 

Heart of the Forest Community Special School – Keeping Safe P Levels 

 

PHSE Level P4 

 Gives familiar people a name 

 

PHSE Level P6 

 Shows some awareness of danger e.g. roads 

 Accepts assistance to cross roads 

 

PHSE Level P7 

 Avoid sharp corners 

 Listens to instructions when crossing the road 

 Stays with known adult when out 

 Shows an awareness of danger e.g. hot/sharp 

 

PHSE Level P8 

 Has heard of stranger danger 

 Shows awareness of safety with tools 

 Is aware of common danger – e.g. glass 

 

PHSE Level 1C 

 Is aware of who is a stranger 

 Knows not to talk to strangers 

 Knows not to accept anything from a stranger 

 Knows where the emergency exits are at school 

 Is aware of safety when using PE equipment 

 Is aware that some household products can be harmful 

 Can point out a police uniform/car 
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 Has a basic idea of the role of the police 

 Can list the people in the community that helps us 

 Role plays a call to the emergency services 

 

PHSE Level 1B 

 Walks along a footpath safely 

 Is aware of the dangers on the road 

 Discusses water safety 

 Discusses  playing safely on playground equipment 

 Identifies the dangers of climbing on furniture 

 Identifies ways of avoiding getting lost 

 Identifies options if they get lost 

 Knows where to go to obtain help 

 Knows how to call emergency services 

 Identifies unsafe places to play and why 

PHSE Level 1B Contd/… 

 

 Takes part in road safety lessons 

 Can describe a police uniform 

 Identifies some of the work of the police 

 Understands all medicines and drugs 

 Knows why some medicines are taken 

 Knows simple rules for storing medicine 

 

PHSE Level 1A 

 Know the term poisonous 

 Know liquids, plants and other things may be poisonous 

 Know liquids in a container may be dangerous 

 Knows why you must use a seat belt 

 Knows each medicine has a specific use 

 Knows not to touch a syringe, needle without permission 

 Identifies dangerous sharp tools  

 Identifies things that can burn 

 Identifies equipment that uses electricity 

 Identifies way to protect their personal space from inappropriate invasion 

 Discusses who they can approach “safely” if needed 

 

PHSE Level 2C 

 Knows places to cross the road safely 
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 Knows the code to cross the road 

 Identifies the dangers of playing in the road 

 Identifies the dangers of railway lines 

 Identifies the dangers of waterways 

 Knows the signs for emergency exits 

 Identifies strategies to keep strangers at a reasonable distance 

 Identifies strategies to use if they feel threatened 

 Talks about ways to keep themselves safe in different places 

 Recognises simple safe/unsafe situations 

 

 

PHSE Level 2B 

 Works safely 

 Knows how to protect themselves from the sun 

 Identifies classroom equipment that can be dangerous 

 Identifies simple safety rules e.g. handling scissors 

 Identifies the different emergency services 

 Identifies problems caused by hoax callers 

PHSE Level 2B Contd/… 

 

 Knows how to use a controlled crossing e.g. pelican 

 Knows how to use a zebra crossing 

 Talks about safe people to be with 

 Talks about ways to avoid unsafe situations 

 Knows how to keep their things safe 

 

PHSE Level 2A 

 Identifies what help is inappropriate for the to give (danger) 

 Identifies a range of dangerous substances found in the home 

 Discusses the storage of dangerous substances 

 Identifies people who wear safety clothes 

 Identifies difference sin clothing 

 Recalls accidents that have occurred to them and the results of the accident 

 Joins in discussion about why they need to be careful online 

 Looks at a range of safety “gear” for skater, cyclist, canoeists etc. 

 

PHSE Level 3 

 Reads common safety notices 

 Identifies the role of the police 
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 Knows when it is appropriate to phone emergency services 

 Describes how to use electrical equipment safely 

 Knows how to ride a bicycle safely 

 Knows the basic rules of the road 

 Identifies equipment and materials that should not be used without permission or supervision 

 Identifies appropriate levels of physical contact with adults 

 Identifies unsafe places to go and why 

 Develops strategies for saying NO 

 Knows drugs come in many forms 

 Knows what alcohol is 

 Knows what passive smoking is 

 Talks about ways they should be careful using the internet 

 Takes part in discussions about firework safety 

 

PHSE Level 4 

 Reads dosages on medicine and the warnings 

 Shows an awareness of the importance of not exceeding the dosage 

 Knows not to take other people’s medicine 

 Identifies the safe methods of storing medicines at home 

 Explains why drugs can have harmful effects 

PHSE Level 4 Contd/… 

 

 Explains why tobacco and alcohol are drugs and can be harmful 

 Identifies some dangers of driving under the influence of drugs 

 Knows drugs are either legal or illegal 

 Knows drugs can affect mind and body 

 Describes measures to make homes safer e.g. alarms, childproof containers, labels 

 Takes action to control risk 

 Discusses types of physical contact 

 Knows that pressure to behave in a risky/unacceptable way comes from a variety of sources 

 Can recognise an emergency 

 

PHSE Level 5 

 Defines legal and illegal 

 Knows the ages when it is legal to buy, use or sell drink or tobacco 

 Understands the concept of keeping something secret and knows when it is right share a secret 

 Gives sensible responses to various ‘difficult situation’ scenarios 

 Examines the rights of individuals 

 Can think forward in situations and pinpoint dangers which may occur 
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 Is able to judge what kind of physical contact is acceptable/unacceptable 

 Knows how to respond to acceptable/unacceptable 

Understands they have responsibilities when online: 

 Using ‘safe’ websites 

 Posting careful remarks about people 

 Posting details/photos of themselves 

 Buying in-game merchandise 

 Accepting friend requests from strangers e.g. on Xbox 

 Demonstrates ways to resist pressure concerning alcohol/drugs 

 Talks about ways to keep safe in their local area 

 Knows the dangers and consequences of carrying  knives 

 

PHSE Level 5+ 

 Can list examples of legal and illegal drugs 

 Discusses why we have laws concerning drugs 

 Researches penalties given by law regarding different drugs 

Is aware of the terms: 

 Stimulants 

 Depressants 

 Hallucinogens 

 Analgesics 

 Can recognise the risk in different activities and knows what steps to take to keep themselves safe 

PHSE Level 5+ Contd,… 

 

 

 
Talks about the risks associated with independent journeys as pedestrians e.g. walking to school on 

their own 

 Can assess the risks they face in different situations 

 Is aware of the dangers and safely issues in the use of mobile technology 

 

 

PHSE Year 1 

 Is aware of who is a stranger 

 Knows not to accept anything from a stranger 

 Discusses who they can approach ‘safely’ if needed 

 Is aware it is not safe to communicate with people they do not know 

 Identifies options if they get lost 

 Knows how to call emergency services 

 Identifies unsafe places to play and why 

 Takes part in road safety lessons 
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 Discusses water safety 

 Knows liquids in a container may be dangerous 

 Identifies ways to protect their personal space from inappropriate invasion 

 

PHSE Year 2 

 Knows the code to cross the road 

 Identifies the dangers of railway lines 

 Identifies the dangers of waterways 

 Knows how to protect themselves from the Sun 

 Knows how to use a controlled crossing e.g. pelican 

 Knows how to use a zebra crossing 

 Identifies strategies to keep strangers at a reasonable distance 

 Identifies strategies’ to use if they feel threatened 

 Talks about safe people to be with 

 Talks about ways to avoid unsafe situations 

 Talks about ways to keep themselves safe in different places 

 Let’s an adult know before they go online 

 Tells an adult as soon as something they don’t feel comfortable with comes on the screen 

 Knows who they should share personal information with 

 

PHSE Year 3 

 Identifies what help is inappropriate for them to give (danger 

 Identifies a range of dangerous substances found in the home 

 Discusses the storage of dangerous substances 

 Looks at a range of safety ‘gear’ for skaters, cyclists, canoeists etc. 

 

 

PHSE Year 3 Contd/… 

 

 Identifies people who wear safety clothes 

 Identifies differences in clothing 

 Recalls accidents that have occurred to them and the results of the accident 

 Knows not to give personal information to people online 

 Knows that strangers are people they do not know off and online 

 Knows cyberbullying is unacceptable 

 Reports cyberbullying to an adult 

 Knows that information put online is not private 

 

 

PHSE Year 4 
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 Reads and understands safety notices 

 Identifies the role of the police 

 Knows when it is appropriate to phone the emergency services 

 Describes how to use electrical equipment safely 

 Knows how to ride a bicycle safely 

 Knows the basic rules of the road 

 Identifies equipment and materials that should not be used without permission or supervision 

 Identifies appropriate levels of physical contact with others 

 Identifies unsafe places to go and why 

 Develops strategies for saying NO 

 Knows drugs come in many forms 

 Knows what alcohol is 

 Knows what passive smoking is 

 Talks about ways they should be careful using the internet 

 Takes part in discussion about firework safety 

 Knows not to reply to a cyberbully 

 Knows sometimes people are not who they say they are 

 

PHSE Year 5 

 Reads dosages on medicine and the warnings 

 Shows an awareness of the importance of not exceeding the dosage 

 Knows not to take other people’s medicine 

 Identifies the safe methods of storing medicines at home 

 Explains why drugs can have harmful effects 

 Describes measures to make homes safe e.g. alarms, child proof containers, labels 

 Takes action to control risk 

 Discusses types of physical contact 

 Knows that pressure to behave in a risky/unacceptable way comes from a variety of sources 

PHSE Year 5 Contd/… 

 

 Gives sensible responses to various ‘difficult situation’ scenarios 

 Understands the concept of keeping something secret and knows when it is right to share a secret 

 Can recognise an emergency 

 Identifies the risks when using the internet 

 Knows what support is available in school to combat cyberbullying 

 Has a strategy for dealing with unwanted messages 

 

PHSE Year 6 
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 Explains why tobacco and alcohol are drugs and can be harmful 

 Identifies some dangers of driving under the influence of drugs 

 Knows drugs are either legal or illegal 

 Knows drugs can affect mind and body 

 Can think forward situations and pinpoint dangers which may occur 

 Is able to judge what kind of physical contact is acceptable/unacceptable 

 Knows how to respond to acceptable/unacceptable physical contact 

 Defines legal and illegal 

 Knows about ChildLine as an alternative to carer/parent/teacher 

Understands they have responsibilities when online: 

 Using ‘safe’ websites 

 Posting careful remarks about people 

 Posting details/photos of themselves 

 Buying in-game merchandise 

 Accepting friend request from strangers e.g. On Xbox 

 Knows how to protect themselves from cyberbullying 

 Knows the ages when it is legal to buy, use or sell drink or tobacco 

 Demonstrates ways to resist pressure concerning alcohol/drugs 

 Talks about ways to keep safe in their local area 

 

PHSE Year 6+ 

 Can list examples of legal and illegal drugs 

 Discusses why we have laws concerning drugs 

 Researches penalties given by law regarding different drugs 

Is aware of the terms: 

 Stimulants 

 Depressants 

 Hallucinogens 

 Analgesics 

 Can recognise the risk in different activities and knows what steps to take to keep themselves safe 

PHSE Year 6+ Contd/… 

 

 
Talks about the risks associated with independent journeys as pedestrians e.g. walking to school on 

their own 

 Can assess the risks they face in different situations 

 Is aware of the dangers and safety issues in the use of mobile technology 
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The importance of Play within the curriculum – section under development 

During 2017-18 we will be incorporating the Equals SLD (semi-Formal) curriculum Scheme of 

Work ‘My Play and Leisure’ into our curriculum offer.  The following is a version of the Basic 

Principles statement from this document: 

‘It is very difficult to over-emphasise how important Play is the development of both the child 

and the adult that the child will become.  We all play; it is one of the crucial ways of learning 

within a safe and secure environment, but it must be given time.  So often within a conventional 

curriculum model, play is only allowed to develop up to the age of six, and from then it is 

assumed to be secondary to the serious business of formal education.  For those with learning 

difficulties however, whose learning takes so much longer to develop, play is a key area of 

learning and it needs to be expanded at a rate and speed which each individual learner can make 

sence of.  Play must take a central part in curriculum discussions, must be given time to develop 

and probably will continue to be central throughout their education. 

The Functions of Play 

There are many functions of Play, amongst them being able to help the learner to: 

• Experience interaction with others 

• Learn about social interactions 

• Practice and develop social communication 

• Encourage in the making of friendships 

• Learn new skills in a safe environment 

• Explore own body and senses 

• Develop kinaesthetic senses 

• Explore the surrounding world 

• Develop a safe understanding of emotions of both self and others 

• Develop fine and gross motor skills 

• Develop flexibility of thought 

• Develop theory of mind 

• Develop central coherence 

Play is essentially about having fun, and with fun comes a multitude of learning opportunities. 

We have two broad types of play to teach: 

1. Structured play (games) – product based, structured, rule bound, adult led and adult 

modelled.  The vast majority of structured games playing is automatically social and co-

operative in nature, the exception being computer games. 

2. Free Play – process based, fluid rules, child led, adult modelled, may cover all aspects of 

play, may cover all social dimensions of play. 

We also recognise the importance of learning through play as well as learning to play. 

Free play is categorised under five social dimensions, namely 



66 
 

1. Solitary 

2. Parallel 

3. Shared 

4. Turn-taking 

5. Co-operative 

And five levels of play, namely 

1. Sensorimotor 

2. Relational 

3. Functional 

4. Symbolic 

5. Socio-dramatic 

All of which are explored within the scheme of work and run parallel to each other.  There is no 

reason why the two types of play should not be taught concurrently: one is not better than the 

other or even better for a particular age or developmental level; they are merely different ways 

of trying to get to the same objective.  

Meaningful learning opportunities outside the classroom – section under development 

We believe that learning outside the classroom is an essential part of learning and personal 

development 

We have flexibility within our curriculum to enable the pupils to benefit from opportunities to 

learn outside the classroom.  We believe that it has huge benefits for our pupils.  They often 

learn best by exposure to real life experiences that can help them to lead a more independent 

life into adulthood.  Our children are often practical, concrete learners who struggle to 

understand the abstract. 

Learning outside the classroom helps pupils relate what they learn in their classroom to the 

world around them.  It brings learning to life – it is far better to learn about castles at 

Chepstow Castle than to look at pictures in the classroom.  It is a far more motivating 

experience because they experience it for real.  It helps them to transfer skills and to 

generalise their learning. 

Learning outside the classroom promotes: 

• Social development 

• Emotional development 

• Educational development 

• Sensory development 

• Independence 

For our younger pupils regular community visits enable them to learn socially acceptable 

behaviours in public places.  They learn to sit quietly, to wait their turn, to queue and to walk 
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with an adult safely.  All of these are hugely important pre-requisites to developing into mature 

young people and to having access to the wider world. 

As they progress through school community visits increasingly have an academic focus, often 

linked to the curriculum theme.  There are increased opportunities for taking part in a range of 

sporting activities.  Opportunities to take part in adventurous activities bring a powerful sense 

of freedom, particularly for our pupils with PMLD.   

We take advantage of our location to provide sensory opportunities through learning in the 

natural environment found within our school grounds and within the surrounding forest. 

Our senior pupils have opportunities to attend the gym, to go to work experience, to go on 

Residential visits and to attend events that develop Student Voice, employment skills and social 

enterprise.  Our Leavers can choose to take part in the Duke of Edinburgh Bronze Award. 

Learning outside the classroom needs to be frequent, continuous and progressive.  Outcomes for 

pupils are personalised and have a specific focus. 

Opportunities within the school grounds include: 

• A gardening area, including greenhouse, raised beds and polytunnel 

• Small animal care 

• Adventure playground, including zipwire 

• A cycle track and a range of inclusive cycles 

• A Multi-use games area 

• A willow tunnel 

• Sensory Garden 

• Forest Schools Area 

• Pavilion 

• Zebra crossings 

• Range of playgrounds 

• Field 

Opportunities outside the school grounds: 

We are extremely lucky to be situated within the Forest of Dean, an area of historic and 

geographic significance and we are looking to extend our curriculum through the development of 

a module entitled The Foresters’ Forest.   

We are also aware that our situation is rural and we therefore ensure that all our pupils have 

the opportunity to visit regional towns and cities to experience at first hand the cultural, 

religious and social diversity they provide.  We have strong links with a range of religious groups 

and visit places of worship.  We have a link with an inner city school and we have achieved the 

International Award in celebration of our work in this area.   
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Outdoor learning opportunities in the curriculum offer 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

Primary 

• Floating and sinking  

• Using boats  

• Litter picking and 

recycling  

• Making and following 

maps 

• 2D and 3D shapes in 

nature 

• Life processes of 

plants 

• Growing vegetables 

• Den building 

• Buried treasure 

• Using compasses 

• Transport and travel  

• Organising a street 

party  

• Architecture and 

constructing buildings  

• Barnaby Bear  

• Temperature and 

climate patterns  

• Speed using cars, 

trikes and bikes  

• Visiting local rivers 

• Wind power and 

water wheels  

• Erosion  

• Friction  

• Habitats of plants 

and animals  

• Weather survey  

• Mini-beast hunt  

• Pond dipping  

• Using bridges  

• Animals and humans  

 

Early Years 

• Sandpit  

• Water exploration  

• Planting and growing  

• Nature trail  

• Scavenger hunt  

• Teddy bear picnic  

• Flying kites 

• Using balloons  

• Farm visit  

• Muddy sensory play 

• Chalk mark making 

• Outdoor construction  

• Matching and sorting in 

nature 

• Nature collage 

• Bubbles 

• Digging  

• Pouring liquid from 

containers  

• Colour recognition  

• Nature in the summer 

and winter 

• Shadows 

• Wax rubbings  

• Wind chimes  

• Shapes in nature  

 

 

Seniors (KS3) 

• Keeping fit and 

healthy outdoors 

• Using construction 

kits 

• Drawbridges and 

portcullis  

• Rock cycle  

• Castles  

• Settlements  

• Map skills  

• Light, dark and 

shadows  

• Building  

• Photosynthesis  

• Sourcing food  

• Local history study 

• Location and place 

knowledge  

• Urbanisation  

• Conservation and 

the country code 

• Good and bad 

influences on the 

environment  

• Sculpture 

• Goldsworthy 

nature art 

• Camp fires 

• Where food comes 

from  

• Climate change 

• Fieldwork  

• The needs of living 

things  

• Nature 

photography  

• Landscapes  
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Seniors (KS4)  

• Shape and Islamic art  

• Seasonal produce  

• Micro organisms  

• Animal life cycle 

• Human life cycle  

• Plants Solar and renewable energy  

• Waste disposal and recycling  

• Climate change  

•  

• Sustainability  

• Eco-house  

• Maps and locations  

• Seasons and weather  

• Sustainable food  

• Transport  

• Landscapes 

• Measuring growth and rainfall 

• Lifestyle changes  

• Water systems  

• Compass and coordinates  

• Food miles and local produce  

• Orienteering  

• Photography and still life  

FE 

• Natural history  

• Endangered animals  

• Recycling  

• Route finder, sat navs and reading maps  

• Describing and writing routes  

• Travel  

• Kilometres and miles  

• Homes  

• Study of the natural world  

• OCR Life and Living Skills: 

o Designing and making craft 

products 

o The local community and active 

community involvement  

o Horticulture and planting sites  

o Manufacturing products 

o Numeracy and working with 

measurements  

o Healthy living  

o Making the most of leisure time  

o Personal safety in the home and 

community  

o The world of work  

 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiOs83bs__UAhVBZFAKHcvmC00QjRwIBw&url=http://www.clker.com/clipart-purple-leaves-branch.html&psig=AFQjCNE4da95a3oFdOu5QDXh5xQIjDnmcw&ust=1499799779320262
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11) Medium Term Planning and Assessment 

Primary and Secondary Departments use the proforma below for their medium term planning.  

Each theme is discussed as a Department and new areas of learning are added to incorporate 

the individual needs of the pupils. 

 

Medium Term Planning 

KS    Theme:                            

 

 

 

 

12) Assessment 

 

 

Mathematical Understanding 

 

Science & Technology 

 

Personal, Physical Education, WRL 

       (PSHCE, PE & WRL) 

 

Communication in the Global World   

(English, ICT, MFL) 

 

Creative Arts 

(Art, Music, Drama and Dance) 

 

Humanities 

(History, Geography & RE) 
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Assessment of learners’ needs and abilities, recording their achievements and experiences 

and reporting these to parents and other professionals is central to the provision of 

education at Heart of the Forest.  This is primarily the responsibility of teachers, with input 

from the interdisciplinary team and support staff where appropriate.  The aim of recording 

and assessment is to give a clear picture of where the learner is now and to inform future 

planning and lies at the heart of the process of promoting learning. 

Assessment may be summative, a measure of what has been achieved against specific 

criteria or recognised norms, or may be formative, otherwise known as ‘Assessment for 

Learning’.  This can be defined as, 

 

“the process of seeking and interpreting evidence for use by learners and their teachers to 

decide where the learners are in their learning, where they need to go and how best to get 

there.” 

 

Schemes of work give the outline of work to be covered in each subject area on a rolling 

programme related to the number of years in a Key Stage.  Termly plans are developed from 

these. 

 

Each learner has an Individual Education Plan (IEP) which contains their individual targets.  

There should be 3/4 targets: two are compulsory and address Communication/Literacy and 

Cognition.  The other 1/2 addresses one or two of the following areas:  Behaviour, Mobility 

and/or PSHCE (inc Independence).  They are set twice a year. 

 

IEP’s are teaching and learning plans setting out what, how and how often particular 

knowledge, understanding and skills should be taught through additional or different 

activities from those provided for all pupils through the differentiated curriculum.  The IEP 

should include short term targets set for and/or by the pupil, teaching strategies, the 

provision to be put in place, when the plan is to be reviewed, and the outcomes.  There 

should be no more than three or four key individual targets set to meet individual pupil need 

and particular priorities.   

IEP progress is measured for each individual and against targets for the whole school twice 

yearly. 

 

Pupil progress against objectives in all subject areas is recorded on planning sheets, 

photographic evidence sheets and/or observation sheets.  Wherever possible teachers also 

record key areas for future development in the subject and these should be used to inform 

future planning. 

 

 

Where a child is identified as having challenging behaviours, a behaviour policy will be 

written.  Copies will be kept in the teacher’s records and the Pupil Profile. ABC (Antecedent, 

Behaviour, and Consequence) charts may be used for analysis of patterns in behaviour and 

response to intervention.  Any incidents involving extremes of behaviour are recorded on 

major incident sheets.  Specific behaviour targets may form part of the IEP. 

 

 

Assessment Procedures 

The management of formal assessment procedures under section 323 of the Education Act 

1996 (revised) for pupils with SEN is the responsibility of the Local Authority (LA).  

Further details of this process can be found in the Code of Practice and in the SEN 
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handbook, published by the Advisory Centre for Education, copies of which are available in 

school. 

 

Summative Assessments are undertaken by the class teacher in term 6 based on  Foundation 

Stage Profile, P scales, Milestone, National  Curriculum Levels or adult entry levels 

depending on learner’s age.  P Scales are pre-national curriculum levels enabling teachers to 

assess the level at which a learner is working towards the National Curriculum.  Milestone 

levels are the equivalent for learners at post 16.  KS1-4 information is fed into the national 

comparative database – Foundation Stage profile information is sent to the LA via secure 

website.  Annual targets are set for individuals at KS1-5 following these assessments.  

These targets are reviewed in term 4 and altered if necessary. 

Baselining for these assessments are undertaken at the end of Reception Year for P scales 

and at the beginning of Y12 for Milestone/entry level.  If a learner joins the school from 

elsewhere, assessments from the previous setting will be used to inform the baselining. 

 

B squared is the assessment system used at Heart of the Forest which is able to measure 

attainment in subjects from P1 to Level 5 of the National curriculum or Milestone levels M1 – 

M8 for post 16 learners.  All pupils are baselined using this system at the end of Reception 

Year or when settled into school if they join in a later year group.  Further assessment is 

then carried out at regular intervals and measured against the annual targets that have 

been set. 

We also use Welsh Routes for Learning to assess and monitor progress of pupils working at P 

Scales 1-3 and MAPP to assess progress within learning intentions in the 4 areas of 

prompting, fluency, maintenance and generalisation for some pupils. These are used alongside 

the B squared and Foundation Stage assessments. 

 

End of Key Stage Assessment 

 

Schools have a statutory obligation to assess the level of attainment of individual pupils at 

the end of each key stage.  This is through teacher assessment and tests are no longer 

compulsory.  Requirements for each Key Stage vary and may change from year to year.  This 

information is sent to the appropriate agency via secure website and LA. 

 

At Heart of the Forest end of Key stage targets are set during term 2 for 2 years in 

advance ie Y1, 5, 7 and 10, in discussion with the school improvement partner, for all pupils 

from end of Key Stage 1. 

 

The Rochford Review – section being developed 

Engagement for Learning  

Responsiveness  

A change in a pupil’s behaviour that demonstrates s/he is being attentive to a new stimulus.  

Important for establishing what differing stimuli motivate a pupil to attend and particularly relevant 

for assessing pupils with multiple sensory impairments 

Curiosity  
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How a pupil is building on an initial automatic reaction to a new stimulus, perhaps by reaching out or 

scanning for the source of a new stimulus   

Discovery 

 Changes in the way a pupil is interacting or responding to a new stimulus, sometimes accompanied 

by expressions such as enjoyment and excitement   

Anticipation 

A pupil’s ability to predict, expect or associate a particular stimulus with an event which is important 

for measuring a pupil’s concept of cause and effect 

Persistence  

The extent to which a pupil is sustaining attention towards  a particular item or action and thus 

beginning to develop conceptual understanding 

Initiation 

Different ways and extent to which a pupil is instigating an event in order to bring about a desired 

outcome  

Investigation  

The extent to which a pupil is  actively trying to find out more about an object or activity via 

prolonged, independent experiment 
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The Early Years Curriculum 

UNDER REVIEW 2017-18 

Early Years Foundation Stage 

Early Years follows the statutory framework for EY as set out by the DfE.  In this school, we 

include Key Stage 1, where appropriate, within this framework, as it is deemed more appropriate 

for our pupils.  

The rolling programme is set out under the following headings: 

Characteristics of Learning: 

Playing and Exploring: 

Curiosity about objects, 

events, people 

Engagement and Interest 

Representational and Role Play 

Self-challenge, risk taking and 

confidence 

Active Learning: 

Focus – high level of 

engagement 

Interest and attention to 

detail 

Persistence, perseverance 

and challenge 

Thinking ‘outside the box’ 

Motivation, self-esteem and 

pride in achievement 

Creating and Thinking 

Critically: 

Problem solving and thinking 

skills 

Making links and connections 

Predicting, testing and 

developing ideas 

Planning, reviewing and 

developing strategies 

 

 Areas of Learning: 

Prime Area Specific Area 

Personal, 

Social and 

Emotional 

Development 

Communication 

and Language 

Physical 

Development 

Literacy Mathematics Understanding 

the World 

Expressive Arts 

and Design 
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Themes: 

Year/Term 1 2 3 4 5 6 

1 People 

Who Help 

Us 

Toys Bears Food Shops Out and 

About 

2 Ourselves Celebrate 

Winter 

and 

Festivals 

Animals Food Shapes Colours 

3 My 

Family 

My 

Senses 

Winter 

Weather 

Food Garden Water 

 

Long Term Planning (EYFS)       (Year 1 of 3) 

Characteristics of Learning 

Playing and Exploring: 

Curiosity about objects, 

events, people. 

Engagement and Interest. 

Representational and role play. 

Self challenge, risk taking & 

confidence. 

Active Learning: 

Focus – high level of 

engagement. 

Interest and attention to 

detail. 

Persistence,  perseverance 

& challenge. 

Thinking ‘outside the box’. 

Motivation, self esteem and 

pride in achievement. 

Creating and thinking 

critically: 

Problem solving and thinking 

skills. 

Making links and connections. 

Predicting, testing and 

developing ideas. 

Planning, reviewing & developing 

strategies. 

Area of 

Learning: 

Term 1 

PEOPLE 

WHO 

HELP US 

Term 2 

TOYS 

Term 3 

BEARS 

Term 4 

FOOD 

Term 5 

SHOPS 

Term 6 

OUT & 

ABOUT 

PRIME 

Personal, 

Social & 

Emotional 

Development 

MAKING 

RELATIONSHIPS 

SELF CONFIDENCE/ 

AWARENESS 

MANAGING FEELINGS/ 

BEHAVIOURS 

Through daily routines and Circle Time, playtimes, self help and feeding, trips, 

assemblies, café visits and 

specialist curriculums 

PRIME 

Communication 

& Language 

LISTENING AND ATTENTION, UNDERSTANDING, SPEAKING 

Cross curricular teaching and learning, Total Communication environment, 

Objects of Reference 

Specialist Curriculums, SALT, Assemblies 

PRIME 

Physical 

Development 

TIMETABLED WEEKLY SESSIONS 

Wake & Shake, Tumbletots, Soft Play, Gymnastics, Rebound and Trampolining, 

Sherborne Movement Sessions, Swimming, Hydrotherapy, Physiotherapy, 

Massage, TACPAC 

SPECIFIC THE MONKEY WE’RE THE 3 OWL THE 
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Literacy ENORMOUS 

TURNIP 
PUZZLE GOING 

ON A 

BEAR 

HUNT 

LITTLE 

PIGS 

BABIES GRUFFALO 

SPECIFIC 

Mathematics 

Numbers 

& 

Counting 

Matching Sorting & 

Grouping 

Comparison 

& 

Positional 

Lang 

Shape Capacity 

SPECIFIC 

Understanding 

the World 

ICT ICT ICT ICT ICT ICT 

People 

who help 

us 

Investigate 

toys 

Senses in 

Nature 

Healthy 

snacks 

Investigating 

Flight 

Community 

SPECIFIC 

Expressive 

Arts & Design 

Dressing 

Up 

Animal 

pictures 

Collage 

Music and 

Drama 

Homes 3D 

structures 

Kites and 

Balloons 

Patterns 

 

Early Years Unit   Long Term Planning (EYFS)           (Year 2 of 3) 

Characteristics of Learning 

Playing and Exploring: 

Curiosity about objects, events, 

people. 

Engagement and Interest. 

Representational and role play. 

Self challenge, risk taking & 

confidence. 

Active Learning: 

Focus – high level of 

engagement. 

Interest and attention to detail. 

Persistence, perseverance & 

challenge. 

Thinking ‘outside the box’. 

Motivation, self esteem and 

pride in achievement. 

Creating and thinking 

critically: 

Problem solving and 

thinking skills. 

Making links and 

connections. 

Predicting, testing and 

developing ideas. 

Planning ,reviewing & 

developing strategies. 

Area of 

Learning: 

Term 1 

OURSELVES 

Term 2 

CELEBRATE 

WINTER 

AND 

FESTIVALS   

Term 3 

ANIMALS 

Term 4 

FOOD 

Term 5 

SHAPES 

Term 6 

COLOURS 

PRIME 

Personal, 

Social & 

Emotional 

Development 

MAKING 

RELATIONSHIPS 

SELF CONFIDENCE/ 

AWARENESS 

MANAGING 

FEELINGS/ 

BEHAVIOURS 

Through daily routines and Circle Time, playtimes, self help and feeding, trips, 

assemblies, café visits and specialist curriculums. (Includes Safeguarding where 
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applicable and appropriate) 

PRIME 

Communication & 

Language 

 

LISTENING AND ATTENTION, UNDERSTANDING, SPEAKING 

Cross curricular teaching and learning, Total Communication environment, 

Objects of Reference, Specialist Curriculums, SaLT, Assemblies  

PRIME 

Physical 

Development 

 

TIMETABLED WEEKLY SESSIONS 

Wake & Shake, Tumbletots, Soft Play, Gymnastic, Rebound and Trampolining, 

Sherborne Movement Sessions, Swimming, Hydrotherapy, Physiotherapy, 

Massage, TACPAC 

Dance Gymnastics Outdoors & 

Adventurous 

SPECIFIC 

Literacy 

 

HANDA’S 

SURPRISE  

XMAS 

STORIES 

ELMER BILLY 

GOATS 

GRUFF 

FUNNY 

BONES 

THE PIGS 

IN THE 

POND 

SPECIFIC 

Mathematics 

Numbers 

& Counting 

Matching Sorting & 

Grouping 

Comparison 

& 

Positional 

language 

Shape Capacity 

SPECIFIC 

Understanding 

the World 

ICT ICT ICT ICT ICT ICT 

Investigating 

Fruit & Veg 

World 

Festivals 

Investigating 

Animals 

Easter 

Traditions 

Our 

bodies 

Nature in 

Summer 

SPECIFIC 

Expressive 

Arts & Design 

Printing Christmas 

Crafts 

Masks 

 & Collage 

Exploring 

Instruments 

& Music 

Modelling Exploring 

Colour. 

 

Early Years Unit   Long Term Planning (EYFS)           (Year 3 of 3) 

Characteristics of Learning 

Playing and Exploring: 

Curiosity about objects, events, 

people. 

Active Learning: 

Focus – high level of engagement. 

Interest and attention to detail. 

Creating and thinking 

critically: 

Problem solving and 

thinking skills. 
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Engagement and Interest. 

Representational and role play. 

Self challenge, risk taking & 

confidence. 

Persistence, perseverance & 

challenge. 

Thinking ‘outside the box’. 

Motivation, self esteem and pride 

in achievement. 

Making links and 

connections. 

Predicting, testing and 

developing ideas. 

Planning ,reviewing & 

developing strategies. 

Area of 

Learning: 

Term 1 

MY 

FAMILY 

Term 2 

MY 

SENSES   

Term 3 

WINTER 

WEATHER 

Term 4 

FOOD 

Term 5 

GARDEN 

Term 6 

WATER 

PRIME 

Personal, 

Social & 

Emotional 

Development 

MAKING 

RELATIONSHIPS 

SELF 

CONFIDENCE/AWARENESS 

MANAGING 

FEELINGS/ 

BEHAVIOURS 

Through daily routines and Circle Time, playtimes, self help and feeding, trips, 

assemblies, café visits and specialist curriculums. (Includes Safeguarding where 

applicable and appropriate) 

PRIME 

Communication 

& Language 

 

LISTENING AND ATTENTION, UNDERSTANDING, SPEAKING 

Cross curricular teaching and learning, Total Communication environment, Objects 

of Reference, Specialist Curriculums, SaLT, Assemblies  

PRIME 

Physical 

Development 

 

TIMETABLED WEEKLY SESSIONS 

Wake & Shake, Tumbletots, Soft Play, Gymnastic, Rebound and Trampolining, 

Sherborne Movement Sessions, Swimming, Hydrotherapy, Physiotherapy, 

Massage, TACPAC 

Dance Gymnastics Outdoors & 

Adventurous 

SPECIFIC 

Literacy 

 

GOLDILOCKS 

&THE 3 

BEARS  

SENSORY 

STORY 

WINDY 

WEDNESDAY 

THE 

GINGERBREAD 

MAN 

JACK & THE 

BEANSTALK 

TIDDLER 

SPECIFIC 

Mathematics 

Numbers & 

Counting 

Matching Sorting & 

Grouping 

Comparison 

& Positional 

language 

Shape Capacity 
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SPECIFIC 

Understanding 

the World 

ICT ICT ICT ICT ICT ICT 

Photo 

Albums 

Sensory 

Exploratio

ns 

Hot and Cold Cakes and 

Biscuits 

Growing 

things 

Floating 

and 

Sinking 

SPECIFIC 

Expressive 

Arts & 

Design 

Photo 

frames 

Faces - 

Portraits 

Winter collage Modelling 

Materials 

Containers Paint it 
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The Primary Curriculum 

Key Stages 2: 

We introduced a thematic curriculum in September 2011, following extensive planning within the 

Key Stages.  We based the design on the work of Chris Quigley and designed the rolling 

programme with the needs of our pupils in mind, but also ensuring that all aspects of the 

programmes of study from the National Curriculum are included.   This has been reviewed during 

2013-14 to reflect the changes to the National Curriculum. Two additional modules are being 

developed to be used if a theme is too lengthy for a particular class group. 

       The subject areas are: 

Communication in 

the Global World 

(English, computing, MFL) 

Mathematical 

Understanding 

Personal, 

Physical 

Education, WRL 

(PSHCE, Citizenship 

PE & Work Related 

Learning) 

Science 

and 

Technology 

Humanities 

(History, 

Geography 

and RE) 

Creative 

Arts 

(Art, Music, 

Drama and 

Dance) 

         

        This is delivered through the themes: 

Key Stage 2   

Year/Term 1 2 3 4 5 6 

1 Treasure 

 

World Kitchen 

 

Chronological Study 

Britain Now and 

Then 

 

2 Things People Do 

 

Tomb Raider 

 

Raging Rivers 

 

3 The Banquet Planet Earth Where We Live 

4 Let’s Celebrate 

 

How Are You? 

 

By The Sea 

 

  

Year 1 Treasure World Kitchen Chronological study 

1945-Modern Time 

Communication in the 

Global World 

(English, Computing, 

Pirate Stories 

Treasure Island 

(Muppets) 

Honda’s Hen 

Multicultural Stories 

China 

Alan Ahlberg stories 

Stories from the 

past 
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MFL) Pirates love 

Underpants 

Pizza for Pirates 

Peter Pan 

Aladdin 

Pirates – Val 

McDermid 

Where My Food Comes 

from, The Little Seed 

The Polar Bear’s son 

Jack Frost 

Ratatouille (Italian) 

10 Little Penguins  

James and the Giant 

Peach 

How God made the 

World 

Bebots, Algorithms 

Grandad 

Jack and the Bean 

Stalk, Michael 

Recycle, Peepo 

Ed the Mouse finds 

out about Time 

Peace at Last 

Alice in Wonderland 

Bednobs and 

Broomsticks 

Technology through 

time 

Mathematical 

Understanding 

(Number is a 

continuous element) 

Map Grids, Length, 

Shape 2D, 3D, 

Capacity, Nets 

Statistics 

Weight 

Patterns & Symmetry 

Capacity 

 

Time – time lines 

Weighing 

Money 

Science and 

Technology 

Uses of Materials, 

Magnets,  

Boats – 

floating/sinking 

Treasure Chest 

Sand Trays 

Containers 

Treasure Island 

tortilla, Pizza Map 

Banana boats, tropical 

fruit, weevil oat 

biscuits, Healthy 

Grog 

Observing changes of 

materials 

Solids, Liquids and 

Gases (to include 

cooking techniques) 

Life processes of 

plants  

Growing vegetables 

Recycling 

Soup 

Den building 

Humanities 

(History, Geography, 

RE) 

Vikings/Anglo 

Saxons, Maps – old, 

treasure 

Symbols 

Church Yards 

Buried Treasure 

Compass points 

World Food 

World Religions 

Transport & Travel 

World map/Globe/ 

European 

Countries/International 

week.  

Chronological unit  

Inspirational People, 

e.g. Anne Frank 

Celebration and 

Remembrance 

Help the Heroes 

Visit from a Soldier 

PSHCE inc the Pink 

Curriculum 

Living in the wider 

world (LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Right and wrong 

Fairness 

Citizenship and 

British Values (LWW) 

Personal likes and 

dislikes 

Hygiene 

All About Me (HWB) 

Safety inc Internet 

Safety (LWW) 

Coping without 

‘luxuries’ 

Financial capability 

(LWW) 

Working together 

Social Issues (LWW) 

Physical Education, 

WRL 

Educational Visits 

 

Possible Visits: 

Wenchford, 

Beechenhurst 

Blakeney Straights, 

local churches, 

Exploring different 

cultures 

Possible visits: 

Staverton, Bristol, 

Matalas, Indoor 

Organising a Street 

Party 

Visits: Regimental 

Museum, Chepstow 

Museum, St. Fagans, 
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SS Great Britain 

Swimming 

Bikeability, Dance, 

Horse-riding 

Market, Supermarkets 

(incl Chinese), European 

Shop (Ross), Taurus 

Crafts 

Swimming, Boccia, 

Gymnastics, Horse-

riding 

The Black Country 

Musuem. 

Successful role 

models 

Swimming, tri-golf, 

athletics, horse-

riding 

Creative Arts Dressing up clothes – 

pirates 

Sea Shanties – Sailor 

Went to Sea, 

Drunken Sailor. Wake 

and Shake, Row, row, 

row the boat 

I climbed aboard a 

Pirate Ship 

Making simple 

percussion 

instruments 

Art from different 

countries, including 

Africa 

Prints 

Sensory Art 

Songs from around the 

world 

Role play and drama 

Fashion through the 

decades 

Modern Art 

Music 1940s – 

present time. 

Architecture and 

constructing modern 

buildings, prefabs 

 

 

Year 2 Things People Do Tomb Raider Raging Rivers 

Communication in the 

Global World 

(English, computing, 

MFL) 

Stories of ‘work’ 

characters such as 

Fireman Sam 

Ways People 

Communicate – radios, 

computers, phones 

Rescue Stories – 

Barnaby Bear 

Mr. Tick the Teacher, 

plus others in the 

series, Don’t do That, 

Fireman Sam and the 

Fireworks, Balamory, 

Postman Pat and the 

Puddings, The Jolly 

Postman, The Hair Cut 

Explorer Stories 

Egyptian Writing 

Magic Key Adventure 

Series, We’re Sailing 

down the Nile, The 

Secret of the Sands, 

Into the Pyramid, 

Geographic Real Time 

website 

‘Raindrop Bill’ 

Water Poems 

‘Wind in the Willows’ 

‘Winnie the Pooh’ 

Message in a Bottle 

Frere Jacques 

Mathematical 

Understanding 

(Number is a 

continuous element) 

Statistics – graphs 

Shape 

Time - routines 

Shape, Space & 

Measure – nets for 

pyramids 

Measure – 

Temperature, Climate 

Patterns 

 

Capacity 

Floating/Sinking 

properties 

Time – Speed 

Measure 

Science and 

Technology 

Looking after yourself 

Electricity: Circuits 

and conductors – 

River Nile compared 

to River Severn 

Bread 

Erosion 

Friction 

Water Cycle 
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sirens 

Healthy Living 

Healthy 

Diets/savoury foods 

Drinking Water 

Use of drugs in 

medicine 

Animals and humans 

Making/Medame bean 

stew 

Paper Making 

Using food dyes 

Chapatti flat breads 

Egyptian bean stew 

Dams 

Making canoes/rafts 

Forces – wind power, 

water wheels 

Cooking with fish – 

freshwater 

Watercress, seaweed 

and samphire  

Humanities 

(History, Geography, 

RE) 

Police, Firemen, 

Ambulance etc. 

Doctors, Dentists, 

Builders, Ministers, 

Teachers, Vets 

Early civilisations -

Ancient Egypt/Islam 

Finding Treasure 

Explorers in Egypt 

Maps 

 

Local History Study -  

Rivers around the 

World 

Boat Journeys 

Local rivers, watery 

habitats 

RE – stewardship, 

pilgrimage, baptism 

PSHCE inc the Pink 

Curriculum 

Living in the wider 

world (LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

People who help us 

Keeping safe (HWB) 

Drugs as medicines 

Aromatherapy 

All about me (HWB) 

Recycling  

Stewardship 

Citizenship and 

British Values (LWW) 

Physical Education, 

WRL 

Educational Visits 

Hygiene in relation to 

work 

Personal qualities 

suited to jobs 

Role Models 

Visits: Fire Station, 

Police Station, RFDC, 

Lydney Hospital, 

Fairtide, Animal 

Hospital 

Swimming 

Horse riding PE 

Possible visits: 

Bristol Museum,  

Travel Agency, 

River Severn, 

Swimming 

Horse riding, PE 

Recycling 

Water safety 

Visits: Wenchford, 

Rivers, Severn Trent 

Water, Willow boat, 

Symonds Yat, 

Canoeing, Slimbridge, 

Dean Heritage 

Centre, St. Anthony’s 

Well. 

Swimming 

Horse riding PE 

Creative Arts Textiles (Hi Vis) 

Making Uniforms 

Badge Making 

Familiar Songs 

People who make 

music 

Making Mummies 

Scrape Art 

Jewellery 

Making Music, 

Egyptian Dancing 

Environmental Art 

Recycling posters 

Collage 

Music with water 

    

 

Year 3 The Banquet Planet Earth Where We Live 

Communication in the 

Global World 

(English, ICT) 

Stories of Tudor 

Times – Shrek meets 

Henry V111 

Text Books 

‘We’re off to look for 

Aliens 

ET, Starseeker  

Beebots 

Songs of the Forest 

(Dick Brice) 

Stories with familiar 

settings 
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Invitations to Banquet 

Invitation List to 

include people of the 

time, such Henry 

VIII, Shakespeare, 

Walter Raleigh, 

Gnomeo and Juliet 

Skype to other 

countries, class e-

mails 

Pen Pals with other 

schools 

Google Earth 

Creating Storyboards 

Mathematical 

Understanding 

Measure – Mass for 

cookery 

Time – time related 

words & timelines 

Handling Data 

Measurement – 

Distance & Size 

Statistics – weather 

survey 

Shape 

Time 

Measuring 

Mass 

Science and 

Technology 

Healthy Party Food 

Changing the State of 

Materials – potatoes 

and bread 

Fruit Baskets 

Make musical 

instruments 

Planets, Satellites 

Shadow Puppets 

Gravity 

Light/Dark 

Rockets 

Astronaut Food 

Telescopes 

Using a vacuum flask – 

hot and cold drinks 

Recycling 

Den Making 

Life processes and 

lifestyles of plants 

and animals 

Habitats and micro 

habitats 

Mini-Beasts 

Pond Dipping 

food layers 

Humanities 

(History, Geography, 

RE) 

FamousTudor People 

(significant 

individuals) 

Banquets 

Special Times 

Our World, Our 

Environment 

Night and Day 

Seasons – Clothing 

Comparisons – 

Climate, Animals 

‘We’re all going on a 

Space Race’. 

Hinduism – Looking 

after our Planet 

Local History study 

The Roman Empire 

Mining 

Maps 

Looking after the 

World 

Creation Story 

PSHCE inc the Pink 

Curriculum 

Living in the wider 

world (LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Healthy food 

All about me (HWB) 

Rules for etiquette 

Citizenship and 

British values (LWW) 

Our World/Our 

Environment 

 

Physical Education, 

WRL 

Educational Visits 

Performance 

Possible visits: 

Newent, Ross, 

Ledbury, Gloucester 

Cathedral, Belmont 

Abbey, Hereford – 

visit monks, Eastnor 

Castle, Raglan Castle, 

Chepstow Castle. 

Clothing 

Optical Illusions 

Balloons with a 

message – Helium 

Swimming, Horse-

riding 

Ball skills, Boccia, 

Gymnastics 

Local Environment 

Caerleon 

Robins Wood Hill 

Plump Hill 

Gloucester Museum 

Blackpool Bridge 

Elvers – Caxhill 

fishmongers 

Swimming, Horse-
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Swimming, Horse-

riding, cycling, dance 

riding, Rounders, 

Athletics 

Creative Arts Medieval dance and 

music 

X Factor Auditions 

for Jester, etc 

Portraits 

Still Life 

Sing Up 

Walking on the Moon 

Dance 

Making Planets 

Exploring Sounds – 

Planet Suite (Holst) 

Landscapes 

3D Art 

Role Play Stories 

Local Music and 

Musicians 

Country Dancing 

    

 

Year 4 Let’s Celebrate How Are You By the Sea 

Communication in the 

Global World 

(English, computing) 

Over the hedge 

Guy Fawkes 

Stories and Poems 

based on senses 

Invitations 

The Christmas Story 

Shrek 

Minions 

Magazines 

‘Funny Bones’ 

Guess Who? 

What am I? 

The Smartest Giant in 

Town 

Naming body parts 

(French) 

Tourism 

‘The Little Mermaid’ 

‘Nemo’ 

 ‘The Lighthouse 

Keeper’s Lunch’ 

‘The Sun and the 

Wind’. 

The Snail and the 

Whale 

Mathematical 

Understanding 

Fractions 

Time 

Statistics 

Money 

Statistics 

Length 

Mass 

 

3D Shapes 

Matching and Sorting 

Science and 

Technology 

Containers 

Harvest Food 

Healthy Living 

Healthy Breakfasts 

Making presents 

Sukkot shelter 

Human Development 

(including digestive 

system) 

Exploring Senses 

How we look after our 

bodies 

Dairy Foods 

Animals and humans 

Puppets 

Healthy Snacks 

Weather and seasonal 

changes 

Keeping warm/cool 

Wind Power 

Wind-up Boats 

Circuits 

Evolution 

Fish pie, tuna bake, 

cockles and mussels, 

fish and chips 

Humanities 

(History, Geography, 

RE) 

Festivals:  Sukkot, 

Harvest, Hannukah, 

Christmas,  

Key events in the past 

 

Sequencing Human 

Development 

Baby Photo’s 

Journey of Life 

Rites of Passage 

Holiday Destinations 

through the ages 

Beside the Sea in 

other countries 

Bible Stories 

Barnaby Bear Stories 

PSHCE inc the Pink 

Curriculum 

Living in the wider 

world (LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Healthy Breakfasts 

Likes and dislikes 

All about me (HWB) 

Human Development 

Looking after our 

bodies 

All about me (HWB) 

Family and friends (R)  

Health and Safety 

Sun and seaside 

Keeping safe at home, 

keeping safe outside 

(HWB) 
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Physical Education,  

WRL 

Educational Visits  

Visits:  

Church visits – 

old/new 

Swimming, Horse-

riding, Bikeability, 

Gymnastics 

Visits: Parks 

(Ruardean, 

Brockweir), Folk 

Museum 

Swimming, Horse-

riding, Dance, Ball 

skills 

Life in contrasting 

environments 

Visiting the seaside 

Health and Safety – 

sun and seaside 

Swimming, Horse-

riding, Tri-Golf, 

Athletics 

Creative Arts Advent Calendars 

Cards 

Decorations 

Celebration Songs 

Self Portrait 

Silhouettes 

Skeletons 

Body-part music 

‘Dem Bones’ song, 

‘Head, Shoulders, 

Knees and Toes’, 

‘Simon Says’ 

Collage 

Sculpture (sawdust 

and paste/clay) 

Pottery 

Seaside Songs –  

‘Yellow Submarine’, 

‘The Sun has got its 

hat on’, 

‘I do like to be beside 

the seaside’ 
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The Senior Curriculum  

The Senior Department generally operates on a primary model with selected subjects taught via 

a ‘Carousel’ by teachers in the Department who have a subject specialism. In KS3 the students 

follow the National Curriculum in all subjects.  The Key Objectives for Numeracy and Literacy 

are taken from the primary strategy Year 2 and dipping into Year 3. The themes are linked to 

the KS3 programmes of study where appropriate for all other subjects with the objectives 

modified to meet students SEN. The curriculum is a 3-year rolling programme. 

KS4 students follow accredited courses.  They access OCR Life and Living.  Students are 

offered work experience placements if appropriate. 

We introduced a thematic curriculum in September 2011, following extensive planning within the 

Key Stages.  We based the design on the work of Chris Quigley and designed the rolling 

programme with the needs of our pupils in mind, but also ensuring that all aspects of the 

programmes of study from the National Curriculum are included.   This has undergone a period 

of review to reflect the changes to the National Curriculum in 2014. 

 Citizenship learning outcomes are taken from the KS1/2 curriculum and many of the expected 

outcomes are covered within the thematic curriculum. The following areas will be covered 

discretely or are ongoing outcomes across all areas of learning and thinking skills: sharing 

opinions, recognising feelings, setting goals, talking about opinions, making responsible choices, 

responsible behaviour including racism, bullying, teasing and aggression, collecting information, 

puberty, appropriate physical contact, knowing where to get help, research, discuss and debate, 

reflect on SMSC issues and exploring media. 

Key Stage 3 

Year/Term 1 2 3 4 5 6 

 

1 

 

Dungeons and 

Dragons 

 

The Final Frontier 

 

Health Is Wealth 

 

 

2 

 

Bookworms 

 

Grand Designs 

 

The Natural World 

 

3 

 

Extreme 

Environments 

 

 

Fair Trade 

 

Expeditions 
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Medium Term Planning 

Year 1 Dungeons and Dragons The Final Frontier  Health is wealth  

Communication in 

the Global World 

(English, 

Computing, MFL) 

Stories and poems about 

imagined worlds and 

fantasy adventures 

e.g. Merlin, Paper bag 

princess, How to train 

your dragon. 

Jabberwocky 

Google Earth 

 

Reference books 

Fact 

 

(WRL - working in 

space industry) 

Modelling effects in 

screen (Pivot) 

Finding information 

about healthy foods – 

PowerPoint display on 

food groups – nonfiction 

texts – keeping fit and 

healthy 

Fiction – Oliver, Match 

stick girl, Fantastic Mr 

Fox, Osmosis Jones, 

What am I?, The 

Rainbow Fish, The 

Haircut. 

Websites to find out 

information 

(WRL - working in the 

health profession) 

MFL Introductions and 

Greetings 

Calendar Body parts 

Computing 

 Changes from 

September 2017 

Online safety 

Digital art and animation 

Word Processing and 

PowerPoint 

Recipes, instructions and 

algorithms 

Mathematical 

Understanding 

Understanding 2D and 

3D symmetry 

Measurement  Money (calculating) 

(WRL- retail) 

Handling Data 

 

Science and 

Technology 

 

 

 

 

 

 

 

 

 

 

 

 

 

Food Technology 

Motion and forces 

(Physics) 

- Describing 

motion 

- Forces 

- Pressure in fluids 

- Balanced forces 

- Forces and 

Motion 

Shields, trebuchet 

Construction kits 

Drawbridges and 

portcullis 

How to capture a dragon 

kit 

Hygiene Routines 

Meat and fish dishes 

Knife – cutting skills 

(WRL - food 

Space Physics (physics) 

Earth and the 

Atmosphere (Chemistry) 

The Particulate of 

Matter (Chemistry) 

Rock cycle 

 

 

 

 

 

 

 

 

 

Measurement 

Baking – pies, pasties, 

breads and biscuits 

(WRL - food 

Structure and function 

of living organisms 

(Biology) 

-The skeletal and 

muscular system 

-Nutrition and diet 

-Gas exchange 

-Reproduction 

-Health 

-Cells and organisation 

 

 

 

 

 

Healthy snacks and lunch 

boxes 

Skill:  Spreading, slicing 

and grating 
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preparation ie farmer, 

butcher and fish 

monger) 

preparation ie baker) (WRL - food retail) 

Humanities 

History 

The development of 

Church, state and 

society in medieval 

Britain 1066 -1509 

The Norman conquest 

Castles (medieval life) 

St George 

Coat of arms and 

heraldry – what makes us 

special 

Ideas, political power, 

industry and empire:  

Britain, 1745-1901 

Industrial Revolution 

Ideas, political power, 

industry and empire:  

Britain, 1745-1901 

The British slave trade 

 

 

 

 

 

Geography Settlements 

(WRL – economic 

migration) 

Map Skills Human Geography 

(WRL- migration for 

job opportunities) 

RE Overview of Buddhism Creation (1a) Teachings (1b) 

Christianity 

 

PSHE inc the Pink 

Curriculum 

Living in the 

wider world 

(LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Kindness and anti-

bullying (R) 

Living in the wider world 

– Employment (WRL) 

Health and Wellbeing –  

Drugs and Alcohol 

Keeping Safe at home 

and Outside (HWB) 

 

Citizenship All about me  Money sources (WRL) 

Financial Capability 

(LWW) 

Make choices to improve 

wellbeing 

PE Circuits and Goal Ball Hockey and Football Athletics and Tennis 

Creative Arts Investigating materials – 

modelling 

Coats of arms 

Medieval artists 

Light and dark 

Use of colour 

Shadows  

Exploring pulse and 

rhythm 

Oliver 

Celebrate Summer – 

Beryl Cook 

Olympics 
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Year 2 Bookworms Grand Designs The Natural World 

Communication in 

the Global World 

(English, 

Computing, MFL) 

Series of books by same 

author 

Shakespeare, Harry 

Potter, Roal Dahl and 

Jacqueline Wilson stories 

– comparing authors 

The never ending story, 

The Page Master 

e-books/talking books 

Living books 

Writing/reading for an 

audience 

Library visits 

Bag book - The Library 

Cat 

(WRL - librarian) 

Historical literature  

Shakespeare  

Advertisements 

Write a scroll 

Chitty Chitty Bang Bang, 

Flintstones, Honey I 

shrunk the kids, A night 

at the Museum 

 

 

 

 

 

 

 

(WRL - design industry) 

Simple database e.g. 

volcano data, weather 

Searches for relevant 

data 

Magazines 

News reports and 

articles 

Dinosaurs and all that 

rubbish, Stories for a 

Fragile Planet, The Little 

Seed, Free Willy, The 

Lion King 

 

 

 

(WRL – tourism) 

MFL French dictionary and 

numbers  

Buildings Colours 

Computing 

Changes from 

September 2017 

Online Safety 

Using and making e-books 

Puzzles and game design Cameras and photo 

editing 

Mathematical 

Understanding 

Weights and mass 

Size (length) 

2D/3D shapes 

Securing number facts, 

relationships and 

calculating 

Fractions 

Capacity 

Symmetry 

Data handling, Searching, 

classifying and sorting 

Science and 

Technology 

 

 

 

 

 

Food Technology 

Chemical reactions 

Periodic Table 

Atoms, elements and 

compounds 

Pure and impure 

substance 

Materials (Chemistry) 

Following a recipe 

(WRL- food 

preparation) 

Electricity and 

Electromagnetism 

(Physics) 

Waves - sounds, energy, 

light (Physics) 

 

 

Designing a chocolate bar 

Roman banquet / modern 

Italian banquet 

(WRL - food provision) 

Skill:  boiling, grilling, 

frying, poaching 

Cells and Organisation 

Photosynthesis 

Cellular Respiration  

 

 

 

 

Picnics 

Seasonality 

Source of food 

Seasoning 

(WRL - farming) 

 

Humanities 

History 

Challenges for Britain, 

Europe and the wider 

world 1901 to the 

present day 

WW1 and the peace 

settlement  

The development of 

Church, state and society 

in Britain 1509-1745 

Tudors and Stuarts 

Henry VIII 

Elizabeth 

A local history study 

 

(WRL - local 

employment) 

 

Geography Location and place 

knowledge 

Urbanisation 

(WRL) 

Use of natural resources 

(WRL) 
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Ecology 

Conservation and the 

country code  
RE Sources of Inspiration 

and Guidance and 

Authority, Christianity 

and Sikhism (1c) 

 

Worship Beliefs and Global Issues 

    

PSHE inc the 

Pink Curriculum 

Living in the 

wider world 

(LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Health and Wellbeing – 

Transitions  

Personal responsibility 

(HWB) 

Living in the Wider 

World – Gambling  

Rules in Society  

RSE 

Friends and Family (R) 

Drugs and alcohol 

Keeping Safe at Home 

and Outside (HWB) 

Citizenship The media  

(WRL - media industry) 

Media influences (LLB) 

Use of medicines 

(WRL - health industry) 

Citizenship and British 

Values (LWW) 

Good and bad influences 

on the environment 

PE Gymnastics 

 

Gymnastics 

Gladiator Games 

 

Athletics 

Cricket 

Creative Arts Paper Mache and 

sculpture 

Illustrations e.g. Quentin 

Blake 

Musical story e.g. Peter 

and the Wolf 

Mosaics 

Masks 

Chariots 

Festivals  

Costumes 

Nature in design e.g. 

Goldsworthy, Monet, 

Rubbings, natural 

sculptures, weather and 

camp fire songs and 

music 
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Year 3 Extreme Environments  Fair Trade Expeditions 

Communication in 

the Global World 

(English, 

Computing, MFL) 

Stories about extreme 

environments e.g. Alice in 

Wonderland, Happy Feet, 

Ice Age, Madagascar 

Antarctica 

Deserts 

Around the World in 80 

days 

 

Multicultural poetry 

Adverts 

Zapi Zapa Crosses the 

Sea, Charlie and the 

Chocolate Factory, The 

How it’s made series 

 

(WRL - fairtrade 

employment) 

 

Instructions 

Stories and poems about 

adventures 

Lists 

The Danger Zone – Avoid 

Joining 

Shackleton’s Polar 

Adventure 

Captain’s Hat 

Gulliver’s Travels 

Poems from around the 

World 

Swallows and Amazons 

Lost in London 

The Hot Air Balloon 

The Goonies 

Tin Tin 

The Railway Children 

 

MFL Weather Food Directions 

Computing 

Changes from 

September 2017 

Online Safety 

Digital recording and 

using green screens  

Creating digital music Programming with 

Scratch and floor robots 

Mathematical 

Understanding 

Measurements   Statistics Geometry 

Science and 

Technology 

 

 

 

 

 

 

 

Food Technology 

Matter – physical 

changes 

Matter – particle model 

Energy in matter 

Energy 

Energy changes and 

transfers 

Changes in systems 

(Physics) 

Changing state 

Food to eat when 

hot/cold 

Soups 

Skills: Stirring, peeling, 

blanching and seasoning 

Energetics (Chemistry) 

Energy changes on 

changes of state 

(endothermic and 

exothermic) 

 

 

 

 

Chocolate  

Bananas 

Where food comes from 

Tin opening and packets 

(WRL) 

Interactions and 

Interdependencies 

Genetics and Evolutions 

(Biology) 

 

 

 

 

 

Making batches (WRL) 

Food from different 

countries 

Humanities 

History 

The study of an aspect 

or theme in British 

history that consolidates 

and extends pupils’ 

chronological knowledge 

from before 1066  

Britain’s changing 

landscape from the Iron 

Study of a significant 

society or issue on world 

history and 

interconnections with 

other world 

developments 

Mughal India 

China’s Qing Dynasty 

Challenges for Britain, 

Europe and the wider 

world 1901 to the 

present day (social, 

cultural and technological 

change in post-war 

British society 

WWII and the 
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Age to the present 

 

 

 

 leadership of Winston 

Churchill 

 

Geography Settlements 

(WRL - migration for 

job opportunities) 

Climate Change 

(WRL - industries) 

Geographical skills and 

fieldwork 

RE Religion Today Ethics and values Overview of Sikhism 

Personal, Physical 

Education, WRL 

(PSHCE, PE, 

WRL) 

Teamwork Community skills Emergency situations 

(WRL - emergency 

services) 

Facing new challenges 

Independence skills 

PSHE inc the 

Pink Curriculum 

Living in the 

wider world 

(LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Health and Wellbeing – 

Self Esteem  

(WRL - job aspirations) 

Personal Responsibility 

(HWB)  

Living in the Wider 

World – Equality and 

consent  

Relationships –  

Friends and Family (R)   

Keeping Safe – Internet 

Safety 

Emergency Aid 

Citizenship Similarities and 

differences between 

people 

(Body Image) 

Media Influence (LWW) 

The role of volunteers, 

pressure groups and 

charities. (WRL) 

Citizenship and British 

Values (LWW) 

The needs of living 

things 

PE Gymnastics 

 

Dance 

 

Athletics 

 

Creative Arts Textiles/collages 

Landscapes 

Multicultural music 

African art e.g. masks, 

face painting, music and 

dance 

Journeys 

Nature photography – 

Georgia O’Keefe 

Sound sources 

 

 

Key Stage 4 

At Key Stage 4 there is increased flexibility in order for students to achieve OCR accredited 

units.  The OCR Skill Areas include Personal Skills, Communication, Environment and Community.  

The majority of pupils will be working at Entry 1 within the Entry 1 Achievement continuum.   

Pupils working above this level will be given the opportunity to take external accreditation that 

reflects their abilities.  It is possible for a pupil to be working at different levels where they 

have a particular strength in a particular subject.  For example they may achieve level 1 in ICT 

but be at the Application stage of the Entry 1 achievement continuum in Communication.  All 

pupils completing level 1 and above in OCR units will be entered for external accreditation.  

Learning credits accrued will be converted to the appropriate qualification.  This learning 

pathway is continued in Key Stage 5. 
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Ten developmental stages within the achievement continuum for Entry 1 

Stage characteristics 

 Stage descriptor 

1. Encounter  

Characterised by presence and reflex responses.  Learners are present during an activity or 

experience. Any participation is fully prompted by facilitators. Learners may remain passive or 

they may resist. For some learners, being able to tolerate a shared activity may, in itself, be 

significant. Learners may show simple reflex responses to encounters but it will be difficult to 

tell if any learning has occurred. 

2. Early awareness 

Characterised by fleeting attention and inconsistent responses.  Learners begin to show that 

they are aware of activities and experiences. They may notice, fleetingly focus on or attend 

briefly to an object, event or another person.  Learners may have periods when they appear 

alert and ready to focus their attention on certain people, events, objects or parts of objects. 

They may begin to respond, although not consistently, to what is happening. 

3. Interest  

Characterised by more consistent and differentiated reactions.  Learners begin to show 

interest in people, events and objects. They respond more consistently to familiar people, events 

and objects.  Learners begin to give reactions that show that they can tell the difference 

between specific people, objects, places and events in their surroundings. 

4. Supported participation 

Characterised by cooperation and engagement.  Learners accept supported participation. They 

cooperate with shared exploration and engage in activities, although their responses may be 

supported by staff or other learners. 

5. Active involvement 

Characterised by recognition, anticipation and proactive responses.  Learners begin to be 

proactive in their interactions. They may actively strive to reach out, join in or comment in some 

way on the activity itself or on the actions or responses of other people.  Learners recognise 

familiar people, events and objects. They may acknowledge familiar sequences of events and 

communicate consistent preferences and affective responses. 

6. Development  

Characterised by remembered responses and intentional communication.  Learners begin to 

develop and refine actions and reactions, often by trial and improvement.  They remember 

responses over short periods of time.  Learners begin to communicate intentionally.  They seek 

attention through eye contact, gesture or action. They request events or activities. 

7. Exploration  

Characterised by concentration, recall and observation.   Learners begin to explore materials in 

increasingly complex ways. They concentrate for longer periods and participate in shared 
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activities with less support.  Learners remember responses over more extended periods and 

participate in shared activities with less support. Learners remember responses over more 

extended periods. They observe the results of their actions with interest. 

8. Initiation  

Characterised by established responses and conventional communication.  Learners begin to 

initiate activities. They may respond to options and choices with actions or gestures. They greet 

known people and use emerging conventional communication.  Learners maintain established 

responses over increasing periods of time and anticipate more and more known events. They 

actively explore objects and events for more extended periods. 

9. Consolidation  

Characterised by the formation of skills, knowledge, concepts and understandings.   Learners 

gain, strengthen or make general use of skills, knowledge, concepts or understandings that 

relate to their experience of the world around them. They are aware of 

cause and effect and know that certain actions produce predictable results.  Learners apply 

potential solutions systematically to problems. They use single words, gestures, signs or symbols 

to identify or request familiar objects or to communicate about events and express their 

feelings. 

10. Application  

Characterised by the application of skills, knowledge, concepts and understandings.    Learners 

apply their skills, knowledge and understanding to a range of familiar experiences. They carry 

out simple tasks in familiar settings and are able to engage in familiar, straightforward routines, 

anticipating some of the stages.  They are aware of cause and effect and are able to anticipate 

the effects of a range of familiar actions. They can review activities, identifying what they 

enjoy and what they don’t.  They are able to access appropriate sources of help when carrying 

out routine activities. Learners can apply knowledge or skills used in one familiar activity to 

another familiar activity, using this ability to solve simple problems.  Learners can speak or 

otherwise communicate in simple exchanges and discussions, make requests, ask questions and 

make statements. They can listen and respond to requests and follow single-step instructions. 

Key Stage 4 Schemes of Work 

The curriculum is presented through an over-arching theme. There is a balance between 

academic and vocational subjects which then feeds into the FE curriculum where there is a 

greater emphasis on the vocational elements of the curriculum as we prepare our young people 

effectively for their next stage of education.   

The schemes are written with consideration of the following aspects of the curriculum: 

1. Vocational/subject learning – Communication in the Global World (English, Computing, 

MFL), Mathematical Understanding, Science and Technology (including Cooking and 

Nutrition), Humanities (History, Geography and RE) and PE 

2. PSHCE – RSE, Problem Solving and Thinking/Learning Strategies, Social Skills, Personal 

Development and Self Awareness, Personal Finance, Citizenship. 
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3. Transitions / Destinations - Independent Living Skills, Community Participation, Careers 

Education, Enterprise, World of Work, Work Experience, Dreams and Aspirations 

4. Specialist Curriculum and therapies 

 

English, Mathematics, Science, RE, PE and Citizenship are statutory and are taught according to 

National guidelines.   We consider PSHE a statutory part of the KS4 curriculum.  All other 

vocational / subject learning opportunities are modular and can be structured to suit the needs 

of the individual / group.   

Pupils will have a personalised learning programme that includes elements of the above headings 

and that is based on an understanding of their individual transition pathways documentation. 

We recognise that it is a challenge to provide a wide enough range of opportunities within our 

own setting and we are committed to developing partnerships with other schools, colleges, 

community facilities and work placements to respond to the individual needs of our pupils and to 

look for imaginative ways of giving them the experiences they require.  Therefore the range of 

academic and vocational subjects on offer will vary each year according to demand and 

opportunity. 

We recognise that pupils may be engaged in horizontal and/or vertical learning.   Progression 

within the schemes of work may be viewed in terms of the work becoming more complex, less 

familiar, more technically demanding and/or with an expectation of greater independence.  

Pupils may have a wider range of experiences at the same level on the achievement continuum or 

may be capable of showing progress through the stages of the continuum.   

Student Targets (where applicable) may take into account the following Personal Learning and 

Thinking Skills Framework and will be linked primarily to the development of the functional skills 

of English, mathematics and PSHCE: 

• Independent enquiry 

• Reflective learning 

• Self-management 

• Creative thinking 

• Team work 

• Effective participation 

 

The aim of individual targets at KS4 is to prepare the pupils for their future destinations and 

their transition to adulthood.  All targets should reflect their progress towards making their 

own decisions, solving their own problems, and ultimately, functioning as independently as 

possible within our setting and their local community. 

The PLTS Framework 

The framework comprises six groups of skills that, together with the functional skills of 

English, Mathematics and Computing, are essential to success in learning, life and work. In 

essence, the framework captures the essential skills of: managing self; managing relationships 
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with others; and managing own learning, performance and work. It is these skills that will enable 

young people to enter work and adult life as confident and capable individuals.  The titles of the 

six groups of skills are set out below.  For each group of skills, a focus statement sums up the 

range of skills. This is accompanied by a set of outcome statements that are indicative of the 

skills, behaviours and personal qualities associated with each group. Each group is distinctive and 

coherent. The groups are also interconnected. Young people are likely to encounter skills from 

several groups in any one learning experience. For example, independent enquirers set goals for 

their research with clear success criteria (reflective learners) and organise and manage their 

time and resources effectively to achieve these goals (self-managers).  In order to acquire and 

develop fundamental concepts such as organizing oneself, managing change, taking responsibility 

and perseverance, learners will need to apply skills from all six groups in a wide range of learning 

contexts. 

Focus: Independent enquiry 

Young people process and evaluate information in their investigations, planning what to do and 

how to go about it. They take informed and well-reasoned decisions, recognising that others 

have different beliefs and attitudes. 

Young people: 

identify questions to answer and problems to resolve plan and carry out research, appreciating 

the consequences of decisions, explore issues, events or problems from different perspectives 

analyse and evaluate information, judging its relevance and value consider the influence of 

circumstances, beliefs and feelings on decisions and events support conclusions, using reasoned 

arguments and evidence.dent enquirers 

Focus: Creative thinking 

Young people think creatively by generating and exploring ideas, making original connections. 

They try different ways to tackle a problem, working with others to find imaginative solutions 

and outcomes that are of value. 

Young people: 

generate ideas and explore possibilities ask questions to extend their thinking 

connect their own and others’ ideas and experiences in inventive ways question their own and 

others’ assumptions try out alternatives or new solutions and follow ideas through adapt ideas as 

circumstances change. thinkers 

Focus: Reflective learning 

Young people evaluate their strengths and limitations, setting themselves realistic goals with 

criteria for success. They monitor their own performance and progress, inviting feedback from 

others and making changes to further their learning. 

Young people: 
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assess themselves and others, identifying opportunities and achievements set goals with success 

criteria for their development and work review progress, acting on the outcomes invite 

feedback and deal positively with praise, setbacks and criticism evaluate experiences and 

learning to inform future progress communicate their learning in relevant ways for different 

audiences. learners 

Focus: Team work 

Young people work confidently with others, adapting to different contexts and taking 

responsibility for their own part. They listen to and take account of different views. They form 

collaborative relationships, resolving issues to reach agreed outcomes. 

Young people: 

collaborate with others to work towards common goals reach agreements, managing discussions 

to achieve results adapt behaviour to suit different roles and situations, including leadership 

roles show fairness and consideration to others take responsibility, showing confidence in 

themselves and their contribution provide constructive support and feedback to others.orkers 

Focus: Self management 

Young people organise themselves, showing personal responsibility, initiative, creativity and 

enterprise with a commitment to learning and self-improvement. 

They actively embrace change, responding positively to new priorities, coping with challenges and 

looking for opportunities. 

Young people: 

seek out challenges or new responsibilities and show flexibility when priorities change work 

towards goals, showing initiative, commitment and perseverance 

organise time and resources, prioritising actions anticipate, take and manage risks deal with 

competing pressures, including personal and work-related demands respond positively to change, 

seeking advice and support when needed manage their emotions, and build and maintain 

relationships.f-managers 

Focus: Effective participation 

Young people actively engage with issues that affect them and those around them. They play a 

full part in the life of their school, college, workplace or wider community by taking responsible 

action to bring improvements for others as well as themselves. 

Young people: 

discuss issues of concern, seeking resolution where needed present a persuasive case for action 

propose practical ways forward, breaking these down into manageable steps identify 

improvements that would benefit others as well as themselves try to influence others, 
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negotiating and balancing diverse views to reach workable solutions act as an advocate for views 

and beliefs that may differ from their own.participators 

The themes are as follows: 

Year/Term 1 2 3 4 5 6 

1 My World Celebrating the 

World 

The Eco World 

2 The Commercial 

World 

The Global World The Scientific 

World 

 

Year 1 My World Celebrating the World The Eco World 

Communication in the 

Global World 

(English, Computing, 

MFL) 

Personal Information – 

forms, e-mail, texts 

Autobiography/Keeping 

a diary 

 

Suggested texts: Ann 

Frank, Adrian Mole, A 

Christmas Carol, The 

Tempest 

 

Bag book – The 

Invitation 

Invitations/Thanks 

Stories and poems from 

different cultures 

Burns Night Poetry 

 

Suggested texts:  

Bend it Like Beckham 

 

Bag Book - Zubairs Eid 

 

Non Fiction 

Contributing to 

discussions 

Asking and responding to 

questions 

Slumdog Millionaire  

 

Mathematical 

Understanding 

Using Number 

Time 

Statistics 

Calendars and dates 

Shape (linked to Islamic 

art, logo) 

Tally 

charts/charts/graphs 

2D shape (tessellation) 

Statistics (energy rating, 

graphs) 

Science and 

Technology 

Seasonal Produce 

My favourite foods 

Micro-organisms 

Online safety 

Use of mobile phones 

CD’s, MP3’s Games 

Consoles etc. 

Experiments and 

scientific assessment 

Fair testing 

Animal life cycle 

Human life cycle (link to 

PSHCE) 

Plants  

Computing – Use of 

Publisher – Invitations, 

Use of e-mail, 

Downloading playlists 

Energy (including 

solar/renewable energy) 

Electrical circuits 

Water 

Waste - recycling 

Our planet 

Climate change 

Conservation  

Sustainable cooking – 

saving energy 

Eco house build 

 

Humanities 

(History, Geography, 

RE) 

Family trees 

Maps – family locations 

Beliefs and values 

Festivals 

Waste disposal 

Festivals: Holi, Easter, 

Chinese New Year, 

Saints Days, Burns 

Night (Literacy link) 

Weddings and Funerals 

Famine/poverty/inequality 

Fair trade 

Sustainable food 

The global impact of food 

Charities 
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What I believe, what 

others believe 

Diversity 

Seasons and weather 

Rites of passage 

Faith in Art 

Transport – 

systems/types 

Population 

PSHE inc the Pink 

Curriculum 

Living in the wider 

world (LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Personal skills for Life 

(LWW) 

Healthy relationships  

Bullying(R)  

RSE – Change and 

Responsibility 

Healthy Relationships 

inc consent (R)  

Hygiene (HWB) 

Cyberbullying  

Internet Safety (LWW) 

Grooming (R)  

Helping Others 

Emergency Aid 

Personal Safety (HWB) 

Body Image/media (LWW) 

Personal, Physical 

Education, WRL 

(PSHCE, PE, WRL) 

Circuits 

Personal Achievements 

Personal Hygiene 

Helping others 

 

Dance – International 

Week 

Dancing from different 

cultures 

Irish Dancing 

Food from different 

cultures 

Social Activities and 

behaviour, appropriate 

dress 

Consumer choices 

Individual responsibilities 

in the community 

Different ball games – 

skills focus 

Cycling 

 

Creative Arts Observational Drawing 

– Portraits 

Use of photography 

Christmas show 

Zumba Club 

Music Club 

Design and make 

costumes 

Music from different 

cultures 

Decorations and music 

for celebrations 

Recycle art 

Landscapes 

 

    

 

Year 2 The Commercial World The Global World The Scientific World 

Communication in the 

Global World 

(English, computing, 

MFL) 

Shopping lists/recipes 

Presentation skills 

Advertisements 

Making an advert 

(movie maker) 

Fiction – Danny 

Champion of the World 

Bag Book - Band 

Rehearsal 

Non fiction 

Giving and following 

instructions 

Using a camera and 

editing images 

International Week 

Programming 

Reports/Logs (Scientific 

observations) 

Research techniques 

Technology aids used for 

monitoring (each health) 

Shakespeare (Midsummer 

Nights Dream) 

Mathematical 

Understanding 

Use of money 

Shopping 

Pfeg 

Time 

Simple fractions 

Position, direction 

and movement 

Measurement (e.g growth, 

rainfall) 

Understanding, using and 

comparing data 

Estimation and prediction 

(using and applying) 

Capacity 

Diagrams and charts 
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Gear ratios 

Science and 

Technology 

Food Tech – making 

batches 

Food preservation/ 

observation 

Online/self-scan/bar 

codes 

Technology in the 

environment (OCR) 

Materials and their 

properties 

Special diets 

The human body structure 

and functions (including 

reproduction, structure and 

function of the nervous 

system, brain, spinal cord, 

sensory and motor 

neurones) 

The effect of exercise on 

the human circulatory 

system 

Cardiovascular disease, 

including lifestyle changes 

Cells and capillary action 

DNA and growth 

Healthy meals – the science 

of food (uses and functions 

of ingredients in cooking) 

Transport 

Water systems,  

Humanities 

(History, Geography, 

RE) 

Settlements 

Pilgrimages 

St Fagins – old shop 

Food miles/sources of 

food 

Local Produce 

Food inequalities 

Crime and punishment 

Right and Wrong 

Compass and co-

ordinates 

Religion and marriage 

(history link) 

Moral issues 

Relationships among 

organisms in an ecosystem - 

habitats 

RE – Creationism versus 

Evolution 

 

PSHE inc the Pink 

Curriculum 

Living in the wider 

world (LWW) 

Health and Well-

being (HWB) 

Relationships (R) 

Keeping Safe (HWB) 

Personal budgeting 

Finance (LWW) 

Emotional Health 

(HWB) 

Peer Pressure 

Gangs (R) 

Drugs and Alcohol 

Personal Safety (HWB) 

RSE 

Healthy Relationships inc 

consent (R) 

Personal, Physical 

Education, WRL 

(PSHCE, PE, WRL) 

Healthy living 

Storage and Health 

OCR - Independent 

living skills, keeping 

safe, developing self 

awareness 

Right and wrong 

Healthy eating 

Orienteering 

Working as a team 

Using the environment for 

physical activity – Cycling, 

golf, rowing 

The role of Health 

professionals 

Creative Arts Making an advert 

Commercial enterprise 

(WRL) 

Romany Art 

Taking and editing 

photographs 

Still life composition 

Africa – masks, 

Collage, drumming 

3D structures 

Healthy Living – role play 

Folk/traditional songs 

Dyeing flowers using 

capillary action 
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The FE Curriculum 

At Heart of the Forest School we believe that one of the central aims of the educational 

opportunities we deliver is to enable the children who arrive at the school to leave as young 

adults who are as independent as possible.  
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Our Values and Aims 

We believe that all students are individuals, are of equal worth, have the potential to learn and 

have a unique contribution to make to the life of school, their family and the community. 

Therefore we aim: 

• To ensure that students are respected as individuals and not defined by social, medical 

or psychological ‘labels’. 

• To value all school activities as an opportunity for students to develop greater 

independence. 

• To nurture all our students’ self-confidence combined with sensitivity and respect 

towards others, through an understanding of rights and responsibilities. 

• To encourage partnership with parents and carers and all who contribute to the 

development of each student, recognising that understanding and involvement is the key 

to effective co-operation. 

 

We believe that our school should be structured, caring, yet innovative, so that teaching can be 

flexible and exciting whilst never losing sight of each student’s need to constantly learn and 

make progress. 

Therefore we aim: 

• To treat all students equally. 

• To make the curriculum accessible and relevant to the needs of each individual student.  

This will be achieved by planning, teaching and evaluating a wide variety of imaginative, 

age-appropriate activities which ensure that learning is fun. 

• To continually develop a highly structured context-based curriculum which encourages 

the ability to generalise specifically taught skills in different learning situations and 

apply them to meaningful everyday contexts. 

• To ensure continuity of learning through the school by maintaining comprehensive 

records of progress. 

 

The Post 16 curriculum 

As children become young adults and make the significant step from a Pre-16 to a Post-16 model 

of education our curriculum is designed to reflect this change. 

Therefore there is a shift in emphasis away from a more linear pupil progression model based 

upon the teaching and generalisation of concepts, towards a model of education which 

recognises the pupil’s existing skills and provides carefully structured ways of further enabling 

them to be applied in functional, everyday contexts. 

Personal and Social Development 

As students make the transition into post-16 education it will become more important to enable 

them to have broader opportunities to apply previously taught skills and newly learned skills to 

functional contexts. This reflects the fact that the students are young adults who will require 
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structured opportunities to enhance their personal independence as they move towards 

adulthood.  

Personal and social development education is offered through a rolling programme of themes 

PSCHE Rolling themes 

FE 

PSCHE  

LTP 

Theme 1 Theme 2 Theme 3 

Y1 Looking after my body 

 

M3, M10 

Making myself heard 

 

 M5, M13 

Relationships 

 

M4, M17 

Y2 Keeping safe 

 

M6, M13 

Saying No 

 

M7, M14 

Respect and tolerance 

 

M1, M11 

Y3 Giving and receiving 

complements 

 

M4, M20 

Looking Good 

 

M2, M16 

Feeling Good. 

 

 M8, M15 

 

These themes will be covered between terms 1 and 4, with terms 5 and 6 have a beauty therapy 

or healthy lifestyles option. 

Citizenship  

We aim to enable our students to become as independent as possible and to see themselves as 

part of a variety of communities’. Our students will learn to take personal responsibility for 

themselves, as well as to be aware of other people’s rights, needs and responsibilities. They will 

understand that their actions have consequences which not only affect themselves but others 

around them.  

We will work to engender in our students a strong belief in their own identity as well as a 

sensitivity to and respect for the identities of others.  Students will be provided with 

opportunities to explore their role as citizens in school through planning projects and providing 

opinions on the work of school e.g. through being part of the school council and in participating 

in interschool and community events. 

Health and Wellbeing 
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Our approach to Health and Wellbeing is focussed around developing a positive attitude towards 

keeping safe, fit and healthy on both a physical and mental level. Our aim is that by fostering 

positive attitudes towards healthy lifestyles students will develop an interest in maintaining 

these attitudes throughout life, resulting in high levels of self-esteem and positive feelings 

about their body image. 

Healthy Lifestyles 

Students will be encouraged to maintain a healthy lifestyle and make informed choices about 

what they eat, when they eat it and what they choose to cook. Students will develop an 

understanding of the importance of personal hygiene routines and how these relate to specific 

daily events. They will consider the implications of not adhering to these routines, both for 

themselves and for others. They will also develop an understanding of the dangers associated 

with drugs, smoking and alcohol. 

Sport and Physical Activity 

Students will be offered a regular Physical Education lesson each week. This will be in a range of 

adapted, non-adapted sports, physical exercise routines, trampolining, rebound, hydrotherapy 

and swimming. The emphasis is on developing physical fitness, body awareness, fun and 

enjoyment and a lifestyle that can be carried with them throughout adult life. 

Working co-operatively with others and considering their needs continues to be an important 

aspect of the curriculum as are the safety aspects of Physical Education. Therefore it is 

essential that students understand the importance of following simple rules and instructions, 

being aware of potential dangers and using equipment appropriately. 

Relationships 

Students will have the opportunity to consider the fact that relationships are central to our 

lives and that they can have both positive and negative impacts upon us. They will explore the 

skills necessary to maintain and develop healthy relationships with an emphasis on self-advocacy. 

They will have opportunities to consider and manage what they want to do or have done for/to 

them.  They will also be able to develop strategies on how to manage their emotions. 

Risk 

Students will develop an understanding that there are both positive and negative risks and that 

they have both a right and a responsibility to be actively involved in the management of these.  

Our students will work on developing their confidence in terms of trying new things and facing 

challenges, considering the risk to themselves and within wider groups. 

 Personal Identities 

Students will develop their understanding of their own identity and how it is affected by a 

range of factors. They will explore the concept of a positive sense of self and the factors that 

can have an impact upon this, and the effect it can have on their own health and wellbeing. 
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They will be able to consider how personal skills, attitudes and achievements can be developed in 

achieving a positive sense of self and also how changes to personal circumstances, such as 

friendships, family, school and work can impact on self-esteem. 

Diversity 

Students will have opportunities to consider how they are part of a wider community and how 

there are similarities and differences and that these relate to race, religion, culture, ability or 

disability, gender, age and sexual orientation. They will develop an understanding that all forms 

of prejudicial and discriminatory attitudes must be challenged. 

 

Skills for Life and Learning 

OCR Life and Living skills-Vocational award. 

Students have an opportunity to follow and choose from a range of units at Entry 1,2 or 3 as 

appropriate to their abilities and interests.   

The unit areas available in the award are listed below: 

Students in FE achieve accreditation in OCR Life and Living Skills.   

Physical Development, Independent Living Skills and Art and Enterprise form the core areas in 

their rolling programme, with students choosing Independent Study Units throughout the three 

years. 

The Skill Area Unit Titles students choose from are as follows: 

At Entry Level 1 and 2: 

Arts and Crafts Communication  Environment and Community 

Home Management ICT Numeracy 

Personal Skills  World of Work   

 

Entry Level 3 offers the following additional Skill Areas: 

  Horticulture          Manufacturing  Media 

  Motor Vehicles  Office Practice Performing Arts 

 

Heart of the Forest School FE Curriculum – OCR Life and Living Skills 
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ENTRY LEVEL 0NE                                            

OCR UNIT 

No 

UNIT TITLE CREDIT 

VALUE 

SKILL AREA: ARTS AND CRAFTS 

A01 Engaging in a creative group project 3 

A02 Engaging in new creative activities 3 

A03 Displaying creative work 3 

SKILL AREA: COMMUNICATION 

B01 Making requests and asking questions in familiar situations 2 

B02 Providing personal information 2 

B03 Engaging in early reading activities 3 

B04 Interacting in a group situation 2 

B05 Engaging with the world around you: People 3 

B06 Encountering experiences: Being part of things 3 

B07 Developing communication skills 3 

B08 Developing reading skills 3 

B09 Developing writing skills 3 

SKILL AREA: ENVIRONMENT AND COMMUNITY 

C01 Responding to your local natural environment 3 

C02 Identifying your local community and facilities 3 

C03 Using a community facility over a period of time 3 

C04 Responding to community facilities 3 

C05 Finding out about and using local facilities 3 

C06 Travel within the community: Going places 3 

SKILL AREA: HOME MANAGEMENT 

D01 Planning and preparing a simple meal 3 
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D02 Planning and preparing food for an event 3 

D03 Using shopping facilities 3 

D04 Selecting and using cooking equipment 3 

D05 Participating in carrying out household tasks 3 

D06 Preparing drinks and snacks 3 

D07 Developing independent living skills: Looking after your own 

home 

2 

SKILL AREA: ICT 

F01 Using ICT to record and edit information 3 

F02 Interacting purposefully with ICT 3 

F03 Obtaining information from an ICT based source 3 

F04 Using creative software 3 

F05 Identifying and using ICT equipment 3 

F06 Responding to ICT enabled equipment 3 

SKILL AREA: NUMERACY 

J01 Recognising time through regular events 3 

J02 Early mathematics: Measure 2 

J03 Early mathematics: Developing number skills 2 

J04 Early mathematics: Sequencing and sorting 3 

J05 Understanding what money is used for 3 

SKILL AREA: PERSONAL SKILLS 

M01 Rights and responsibilities: Everybody matters 3 

M02 Developing self awareness: All about me 3 

M03 Taking part in daily routine activities 3 

M04 Using interpersonal skills to contribute to positive relationships 2 

M05 Developing independent living skills: Having your say 3 
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M06 Developing independent living skills: Keeping safe 2 

M07 Dealing with problems 4 

M08 Emotional wellbeing 2 

M09 Healthy living 2 

SKILL AREA: WORLD OF WORK 

N01 Developing skills for the workplace: Following instructions 2 

N02 Recognising work areas in the wider community 3 

N03 Participating in a mini-enterprise project 4 

N04 Recognising centre staff and the jobs they do 3 

N05 Preparation for work 2 

 

Heart of the Forest School FE Curriculum – OCR Life and Living Skills 

ENTRY LEVEL TWO                                            

OCR UNIT 

No 

UNIT TITLE CREDIT 

VALUE 

SKILL AREA: ARTS AND CRAFTS 

A04 Selecting and planning an art or craft product 2 

A05 Creating an art or craft product 2 

A06 Displaying an art or craft product 2 

SKILL AREA: COMMUNICATION 

B10 Presenting written information in different styles and formats 2 

B11 Understanding short texts and simple instructions 2 

B12 Asking questions and making requests in everyday situations 1 

B13 Providing personal information in writing 2 

B14 Managing social relationships 1 

SKILL AREA: ENVIRONMENT AND COMMUNITY 

C07 Individual responsibilities in the community 2 

C08 Community action 2 

SKILL AREA: HOME MANAGEMENT 

D08 Food and safety storage 3 

D09 Recycling, managing waste 2 

D10 Following a simple recipe 3 

D11 Understanding how to clean the home 2 

D12 Shopping for daily living 3 

D13 Cleaning, washing, drying and storing laundry 2 

SKILL AREA: ICT 

F07 Using ICT to find information 2 

F08 Using ICT to change a creative composition 2 

F09 Using ICT to enter and edit text 2 
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F10 Using ICT to communicate 2 

F11 Know how to use ICT safely 2 

SKILL AREA: NUMERACY 

J06 Working with whole numbers up to 100 2 

J07 Reading and recording time 2 

J08 Collecting and presenting numerical information 2 

J09 Using coins and notes 2 

J10 Estimating and measuring 2 

SKILL AREA: PERSONAL SKILLS 

M10 Understanding routines 2 

M11 Understanding interpersonal skills 2 

M12 Finding your way around an unfamiliar area 2 

M13 Developing self 2 

M14 Dealing with problems in daily life 2 

M15 Emotional wellbeing 2 

M16 Healthy living 2 

M17 Individual rights and responsibilities 1 

M18 Making the most of leisure time 2 

M19 Managing own money 2 

M20 Working as part of a group 2 

SKILL AREA: WORLD OF WORK 

N06 Carrying out routine tasks at work 2 

N07 Getting ready for starting work 2 

N08 Introduction to health and safety at work 2 

 N09  Preparation for work  2 

N10 Rights and responsibilities at work 1 

N11 Developing job search skills 1 

 

Heart of the Forest School FE Curriculum – OCR Life and Living Skills 

ENTRY LEVEL THREE                                           

OCR UNIT 

No 

UNIT TITLE CREDIT 

VALUE 

SKILL AREA: ARTS AND CRAFTS 

A07 Designing an art or craft product 2 

A08 Making an art or craft product 2 

A09 Exhibiting an art or craft product 2 

SKILL AREA: COMMUNICATION 

B15 Contributing to discussions 2 

B16 Writing in short paragraphs 2 

B17 Using different reading methods 2 

B18 Making requests and asking questions in a variety of situations 2 

B19 Completing forms with personal information 2 

SKILL AREA: ENVIRONMENT AND COMMUNITY 

C09 Introduction to the local community 1 

C10 Increasing community involvement 3 

C11 Community action 2 

SKILL AREA: HOME MANAGEMENT 
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D14 Household cleaning 3 

D15 Food hygiene and safety 2 

D16 Basic food preparation 2 

SKILL AREA: HORTICULTURE 

E01 Insert plant material 1 

E02 Caring for plant material 2 

E03 Preparing and planting a site 2 

SKILL AREA: ICT 

F12 Introduction to ICT systems 3 

F13 Using ICT to produce a creative composition 3 

F14 Using ICT to produce a text document 2 

F15 Using ICT to find information 3 

F16 Communicating information using ICT 3 

SKILL AREA: MANUFACTURING 

G01 Contributing to the manufacture of a product 2 

G02 Producing a product 1 

SKILL AREA: MEDIA 

H01 Producing and editing images for a media product 2 

H02 Recording and modifying material for a media product 2 

H03 Writing and editing material for a media product 2 

SKILL AREA: MOTOR VEHICLES 

I01 Identification of basic external and internal car parts 1 

I02 Carrying out basic vehicle maintenance  2 

SKILL AREA: NUMERACY 

J11 Working with time 2 

J12 Working with money 2 

J13 Working with whole numbers up to 100 2 

J14 Presenting information in a chart 2 

J15 Working with measurements 2 

SKILL AREA: OFFICE PRACTICE 

K01 Working in business and administration 2 

K02 Using office equipment in a business environment 3 

SKILL AREA: PERFORMING ARTS 

L01 Taking part in a performance 3 

SKILL AREA: PERSONAL SKILLS 

M21 Introduction to issues of substance misuse 1 

M22 Personal body hygiene awareness 1 

M23 Developing self 2 

M24 Dealing with problems in daily life 2 

M25 Emotional wellbeing 2 

M26 Introduction to diversity, prejudice and discrimination 2 

M27 Healthy living 2 

M28 Individual rights and responsibilities 1 

M29 Making the most of leisure time 2 

M30 Managing own money 2 

M31 Managing social relationships 2 

M32 Personal safety in the home and community 2 

M33 Getting to a destination safely and on time 1 
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M34 Working as part of a group 2 

SKILL AREA: WORLD OF WORK 

N12 Health and safety procedures at work 2 

N13 Carrying out tasks at work 2 

N14 Completing a job application form 2 

 N15  Effective communication for work  2 

N16 Preparation for work 2 

N17 Behaving appropriately at work 1 

N18 Investigating rights and responsibilities at work 1 

 

It is expected that students will achieve a minimum of credits as shown below. 

FE predicted OCR credit achievement over 3 year period. 

These predictions are based on data collated over a 3 year period according to student’s 

milestone levels. 

Minimum total credits in Communication, Numeracy, Personal skills , Home Management & World 

of Work units : 

Milestone levels M1a – M3b:  14 credits @ E1 

Milestone levels M4 – M8: 20 credits @ E1 

Milestone levels E1 – L2:  26 credits @ E2/3 

Additional units/credits can be completed in any of the other themes depending on curriculum 

activities and individual student needs.   

All OCR unit levels should be matched to each student’s Milestone/Adult core curriculum levels, 

e.g. Students at Entry level 1 or above in the Adult core curriculum should be gaining OCR 

qualifications at Entry 2 or above. Student achievements will also be reflected in the 

Achievement Continuum awarded at Entry 1 which reflects the student’s degree of 

independence at this level. 

 

Thematic Curriculum 

The curriculum is offered with a thematic focus, providing an opportunity for cross curricular 

work, special study, project work, to display achievements, and as a focus for planning.  

FE Rolling themes 

FE LTP Theme 1 Theme 2 Theme 3 

Y1 Our friends: 

Bag book: Andre’s night 

My World: All about me. 

Mock interviews. Google 

Taking care of the 

Environment 
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out. Operation Christmas 

child: shopping list, letter 

to pen pal. DVD: Friends. 

Peace one day assembly. 

Sharing stories. 

OCR link: Comm, PS 

 

earth. Who am I? CVs. 

Create a description of 

themselves. 

Time line and milestones. 

OCR link: ICT, Comm, PS 

Books about natural 

history, endangered 

animals. Persuasive Posters, 

assembly on our 

environment, arguments. 

Explanation of how 

materials are recycled and 

the Recycling symbols. 

Facts and figures. 

 OCR link: E&C 

 

Moving On: Recounts: 

sharing places that our 

leavers are moving on to, 

how does it feel? share 

writing or photos of where 

they’ve been. Writing a 

poem for the leavers. 

OCR link: Comm, PS 

Y2 Journeys 

Route finder, sat navs., 

reading maps. 

Instructions: writing 

directions. Narrative: 

describing routes. 

Books about local 

geography, travel around 

the world. Travel 

brochures. 

Measuring the route, 

describing in standard non- 

standard measurements. 

OCR link: E & C, 

Other cultures:  

Skyping, google earth, pen 

pals. Documentaries about 

travel. Narrative: Holiday 

destinations. Food and 

lifestyle. How and where 

people live. Internet 

research on recipes from 

different cultures. 

How many km, miles to 

your chosen destination. 

OCR link: ICT, E & C 

The world of work 

OCR link: WOW. 

Speakers form the local 

community.  Recount: on 

where we’ve been working. 

Mock interview, phone 

interview, video. 

 

Moving On 

OCR link: Comm, PS 

Y3 Hopes and dreams My home: what makes a 

house a home. 

Living things 

Study of the natural world. 
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Bag book: The match. 

Future dreams, writing in 

the future tense. Drawing 

how they see themselves in 

the future. 

OCR link: Comm, PS 

The ingredients of what 

makes a house a home. 

Poems. 

Models, drawings of their 

homes. 

OCR link: PS, HM 

Recording. Information: 

describing your findings, 

research. 

DVD: eg. David 

Attenborough. 

Handling and sharing data. 

OCR link: E & C, Hort 

 

Moving on 

OCR link: Comm, PS 

 

Functional Skills 

Functional Communication 

Interacting With Others - The ability to interact in a meaningful and purposeful way is key to 

becoming an active member of the community, whether that be within school or beyond. The 

opportunity to develop these skills within everyday contexts and for a range of purposes forms 

the core learning opportunity within this aspect of the curriculum. This involves all students, 

representing the full range of communicative abilities within the school, and involves a variety of 

communicative devices and methodologies. Through this we aim to enable all students to 

contribute actively to situations and to utilise their communication skills to enhance their 

independence. 

Application of Literacy in Everyday Life - Students are provided with opportunities to use their 

existing literacy skills in order to access and navigate everyday situations. It is recognised that 

students may still be able to make progress and develop and refine their literacy skills post 16. 

Giving and Receiving Information - Students work on the effective use of a range of tools, both 

high tech and low tech in order to develop their ability to share information with a variety of 

different audiences for a variety of different reasons. This is developed both within school and 

with familiar people and in familiar contexts, aswell as beyond school in the community in order 

to ensure that skills demonstrated in school can be used in functional ways elsewhere. 

Functional ICT 

Gathering and Sharing Information - 

The skills involved in gathering information can range from learning how to use a phone to 

knowing how to use a search engine (e.g. Google) to locate a website. In wanting to strengthen 

the link of accessing information to functional life skills, we increasingly make use of the 
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technologies found in everyday settings such as the home, for example radio and TV, handheld 

technologies (including I pads and mobile phones) and multifunctional games consoles, amongst 

others. For some of our students technology may actually be a key tool in enabling them to 

initiate contact with people around them, ranging from gaining a person’s attention, through to 

exploring cause and effect and making choices. 

We encourage our students to share the information they gather face to face with people 

around them, but in the context of functional ICT we also support them in learning how to use 

technology to share their work with people at a distance, or using it to leave a record which can 

be accessed by people at a later date. Students are encouraged to use a wide range of 

technologies to 

communicate in whatever techniques are most appropriate to them. Just as it is important for 

students to question the sources of information that they use, they are also taught to 

understand the possible risks in communicating with an unseen audience, especially to be careful 

to avoid sharing personal information. Students learn that they can make physical products 

(such as DVDs) as well as purely digital versions which can be shared either with individual 

people or made available to large groups of people. 

Application of ICT in Everyday Life –  

This may range from using DVD, CD players, I pods and I pads, cameras as well as computers for 

research or why we may need to use a paper shredder to destroy personal information. 

 

Functional PSD 

This is embedded throughout the curriculum ensuring that the students are provided with age 

appropriate and socially relevant situations which require them to learn and display the 

necessary attributes needed for everyday living, both in and out of the home. The students not 

only learn the practical skills for living, but also develop the understanding of why and when to 

best use them and how to do so safely. 

Community Life Skills - Students will become active members of the local community. This 

focuses on learning how to move safely and efficiently around the town either on foot or using 

public transport, perhaps even ordering a taxi. Each journey is carefully risk assessed to take 

into consideration the level of support and monitoring required, based on the individual pupils 

need and the complexity of the journey. It also involves learning the social etiquette that is 

required in the library, Post Office, leisure centre and bank. It is about learning how and when 

to queue, be polite or complain! The students make informed choices about services and 

products that they require, perhaps ordering from a menu in a restaurant. In essence, the 

students learn how to be an active citizen in their own community. 

Domestic Life Skills - Within the home situation, 
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Students learn how to manage themselves and their belongings in a safe and appropriate manner. 

This includes all aspects of home life and again combines the skills required to complete the 

task alongside the understanding of why and when such tasks should be completed. Domestic 

Life Skills involves all students across the entire ability range and, as with all other areas of the 

curriculum, is effectively differentiated to meet the individual needs of each student. 

Hygiene and safety play a key part in all areas of work within the subject. Students learn the 

basic principles behind keeping themselves and their belongings clean and safe whilst working 

within a range of contexts. Students learn to take greater control over their domestic life and 

develop greater independence over elements or all of their home life. This may take the form of 

planning and preparing a simple meal, stripping and making a bed, washing or ironing items of 

clothing. 

Functional Numeracy 

Students are encouraged to learn how to manage their finances. This includes developing an 

awareness of the value of money and how to develop basic money skills in everyday situations. 

Time Management - This is a crucial aspect of all of our lives. Students build on their knowledge 

of time and develop their understanding of responsibility in relation to time. 

Students are encouraged to develop their knowledge of time in relation to chunks of time, 

reading their timetable and where possible to read and solve problems in analogue and digital 

formats. 

Measurement - This provides opportunities to build on a knowledge of size and its impact. 

Students begin to develop more accurate skills in estimating and measuring. Part of this may 

build on Intellectual and Reasoning Skills, for example solving problems by looking for obvious 

clues- i.e. a three metre long shelf will not fit in a one metre wide gap. It also builds on the 

processes of measurement and how this informs decision making. Other important measurement 

skills link to complex accurate measuring for example in home improvements or cooking, and 

more straight-forward measurements such as to how much food to buy depending on how many 

people will be eating it. 

Application of Number in Everyday Life – This encompasses how we all apply our awareness of 

number and its value to everyday life experiences. Central to success in this area is the ability 

to effectively and consistently transfer skills and knowledge from all Numeracy strands and 

apply them relevantly to everyday situations. In planning it is important to identify all possible 

opportunities for students to apply key skills to enable their greatest level of independence. 

This may be delivered through a combination of skills such as working out how long it will take to 

travel somewhere by completing subtraction problems using a timetable, or working out how 

many ingredients you need when cooking for a larger group, by using multiplication skills. 

Enterprise 

In our approach to the delivery of Enterprise Education our aim is to enable our students to 

contribute and add value to the local community.  
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Students approach Enterprise Education through the two main strands of services and products. 

The students focus on learning about the general principles behind running a successful 

enterprise scheme and ensure that sound products and/or services are subsequently provided. 

In taking ownership of a business project, the students learn to manage and account for all 

monies, take responsibility for marketing and ensure that effective evaluations are carried out. 

Work based learning 

The opportunity to learn about the world of work within meaningful workplace contexts is a key 

feature of the post 16 curriculum. This combines work experiences, work related vocational 

skills, and work based vocational skills as well as addressing the transfer from educational 

provision to adult services and the move towards finding meaningful employment. 

Vocational Learning 

Pupils are provided with a variety of opportunities to experience the working environment. The 

expectation is that for some students this is focussed on exploring the sensory stimuli on offer 

in the workplace, whilst for others it may involve a day long visit or even longer term 

placements. As with all aspects of provision the emphasis is on ensuring that the individual 

student’s needs are met in a meaningful and relevant way. 

 

Workplace Experiences - Students develop their knowledge and understanding of skills 

necessary to operate effectively within the workplace. This includes opportunities to explore 

subjects such as appropriate dress for a variety of working environments, the importance of 

time keeping and effective social interaction at work. This aspect of the curriculum is 

approached from the perspective of integrating the functional skills described above within 

work based learning opportunities. 

Work Placements - Students are provided with structured opportunities to apply previously 

learned skills and to develop new work related skills within functional contexts. Students have 

an opportunity to explore placements within school and where possible in the wider community. 

Students have access to a phased programme of transition in order to enable the movement 

from childhood to adulthood to be as smooth as possible. This includes liaison with staff from all 

relevant centres and opportunities to visit the physical locations available to them. It is 

essential that effective communication between all services, the student and parents/carers is 

actively fostered and a proactive attitude encouraged.  Students are supported at all stages 

through the annual reviewing process and meetings with youth services who support students 

making the transition to adult services and assisting in advocating need  at post 19. 

Information Advice and Guidance (IAG) - Students are provided with opportunities to explore 

what Information, Advice and Guidance (IAG) is available for them, where to find it and how 

best to use it. It is expected that they use multiple sources of information in order to help 

support them in making decisions regarding their short, medium and long term future. This 

includes the traditional areas of IAG such as employment or education destinations, but is 
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supplemented with the sourcing and / or creation of IAG related to the identification and 

accessing of community facilities and resources. 

Making Choices - Students work on developing their understanding of the significance of the 

choices they make in life, how to ensure the choices they make are well informed and how to 

ensure that their choices are communicated effectively to the right people. 

Curriculum Ethos 

At its heart the FE curriculum has a focus on supporting students learning towards 

independence. 

Students are encouraged to work toward agreed targets to promote independence and prepare 

them for the next stage in their lives. Targets will be offered in achievable chunks to support 

students on the road to independence. To assist with this students are offered choices 

appropriate to their needs. The choices offered to students need to be appropriate to their 

age, stage of development and what can be defined as being in their best interests. Students 

may need to be assisted and supported to make decisions about their future goals and 

curriculum choices. These choices need to be informed by providing opportunities to experience 

and develop interests. 

 

             Making choices 

To assist with this students are encouraged to make appropriate choices about: 

• School lunches. 

• Friday afternoon enrichment activities. 

• Work experience. 

• Lunchtime activities. 

• Educational visits. 

• Termly cookery choices within given theme. 

Choosing Options 

It is expected that when students select choices which reflect a curriculum input choices will 

be opted for a minimum of one term and some choices may be for a longer period where 

relevant. This is to encouragement the qualities of commitment and perseverance.  To assist 

with choices taster sessions may be added as a first step. 

Moving On 
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Students will be assisted in making choices about their future goals and aspirations throughout 

their school career.  This will be a consultative process carried out with professionals, parents 

and others who will assist students to help them realise their goals and ambitions. 

Educational Visits 

Students have an opportunity to explore topics of interest to them through weekly educational 

visits.  These serve not only to provide opportunities for learning and practicing and applying 

skills for independence and in functional communication and literacy but also provide an 

opportunity to find out about their wider community it’s history, geography, explore the world 

of work and find out possible opportunities for the future.  

Topics for study may include: 

Theatre, Entertainment and the Arts:  through visits to art galleries and exhibitions, visits to 

the cinema, the theatre and community venues. 

Using community facilities:  though visiting and using local shops, cafes, libraries and 

restaurants. 

Local attractions: to visit local destinations, to explore, discover and experience the local 

environment. 

Science and Technology: to experience and discover Science and Technology in the work place 

and its impact on their lives, as well as visits to Science and technology museums, exhibits and 

discovery zones. 

Performing Arts 

Students have regular opportunities to develop and practice their skills and expertise in music 

through weekly lessons and by participating in workshops.  They have many opportunities to 

demonstrate the skills they have learnt by performing for assemblies, and in school productions.  

Art and Crafts 

Students may work to produce art products for sale in enterprise projects, explore art in 

sensory activities, or through having an opportunity to express themselves through Art projects 

and lessons. 

Media and Technology. 

Students have access to a range of technology and to develop their skills and experience, either 

through engaging with sensory software, or in developing and refining their skills through 

recording music, or making films. 

Humanities 
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Students have an opportunity to explore their impact on their local environment and to compare 

and improve their awareness of their local geography and their relationship with the wider 

world. 

Horticulture and Animal Care 

Through work related opportunities students learn how to care for animals and plants in school.  

Opportunities include: raising animals and plants for food, keeping animals and plants in the 

classroom, improving the environment of school, discovering and exploring nature in and around 

the school grounds. 
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The Specialist Curriculum 

The Specialist Curriculum was originally developed by Heart of the Forest as a separate entity 

to help minimise the barriers to learning experienced by our pupils with PMLD . It has now been 

absorbed into the main curriculum provision, and forms a natural part of the class timetables.  

It forms a consistent and coherent framework for informing the Individual Educational 

Programmes (IEP) of pupils. The standard of pupil attainment within these specialist areas is 

linked with the P Scale criteria of the National Curriculum.  Areas of the specialist curriculum 

include Speech and Language Therapy, Music Therapy, Hydrotherapy, Rebound, Physiotherapy, 

Sherborne Movement, Cohesion groups, use of the Sensory Room and communication aids.  

Intensive Interaction and TacPac are delivered within the classroom, and also by specialist TAs 

working throughout the school.   Each session is supported by planning and differentiated 

intended learning outcomes. It is important that consideration of intended learning outcomes 

reflects the learning potential of individual pupils.  We are currently exploring incorporating 

the Curriculum for multi-sensory impaired children (MSI Unit, Victoria School, Birmingham, 

SENSE for deafblind people) into our curriculum in response to the changing needs of some 

of our pupils. 

The focus of the curriculum for pupils who access the Specialist Curriculum is based on four key 

areas of learning: 

• Communication 

• Cognition 

• Physical Skills (orientation, movement and mobility) 

• Personal care and independence 

Aspects of the Specialist Curriculum are also used as interventions to help pupils with AS, 

mental health issues, attachment difficulties and for those that require emotional support.   

At the Heart of the Forest Community Special School we believe that the ‘Fundamentals of 

Communication’ form the basis of all learning within our setting. 

The Fundamentals of Communication are: 

• Enjoying being with another person 

• Developing the ability to attend to that person 

• Concentration and attention span 

• Learning to do sequences of activity with the other person 

• Taking turns in exchanges of behaviour 

• Sharing personal space 

• Using and understanding eye contact 

• Using and understanding facial expression 

• Using and understanding physical contact 

• Using and understanding non-verbal communication 

• Using vocalisations with meaning 
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• Learning to regulate and control arousal levels. 

Attention levels in a typically developing child 

It is essential to understand the level of a child’s attention when planning learning activities for 

them.  The following 6 stages should be used as a starting point before any planning takes place 

to ensure that learning starts from where the child is rather that where we wish them to be.  

Cooper, Moodley and Reynell (1997) state that the attention levels in the typically developing 

child are: 

Stage 1: 0-1 year - Fleeting attention, Extreme distractibility.  The child’s attention is held 

momentarily by whatever is the dominant stimulus in the environment and is easily distracted by 

any new stimulus. 

Stage 2: 1-2 years – Rigid attention.  Attention inflexible.  The child can concentrate for some 

time on a concrete task of their choosing.  The child has difficulty tolerating intervention or 

attempts to modify the task by an adult. 

Stage 3: 2-3 years – Single channelled attention.  Some flexibility is developing in that they can 

tolerate a well-timed intervention or interruption more readily.  The child can only cope with 

doing one thing at a time. 

Stage 4: 3-4 years – Attention focus under voluntary control.  The child is beginning to control 

their own attention.  Attention is still single channelled but it can be stopped/restarted under 

the child’s control without adult support. 

Stage 5: 4-5 years – Two channelled attention.  At this stage the child can do two things at 

once.  The child’s attention may be short but they can be taught in a group.  The child is ready 

for whole class teaching. 

Stage 6: 5-6 years – Integrated attention.  Well-established and sustained.  The child can easily 

listen to information whilst doing something else at the same time even in a distracting 

environment.  The child can cope in a group learning situation for long periods of time.   

Examples of targets to extend attention are: 

• To focus attention within a group activity 

• To focus on an adult led activity 

• To share attention with the lead adult/supporting adult/peer 

• To sustain attention for 2 mins/ 5 mins etc 

• To shift attention and then re-focus with adult support 

NB: The Programmes of Learning below are currently being developed and 

are to be introduced formally from 2018-19 
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Programme of Learning – Communication  

The programme of learning for pupils working on communication at this pre-formal stage will 

include the following three areas:  

1. Responding (to social events and activities) 

2. Interacting (with others) 

3. Communicating 

 

The opportunities suggested are roughly in developmental order but should not be treated as 

steps to be mastered one after another.  

Pupils’ progress will be monitored and recorded using engagement indicators:  

• Awareness 

• Anticipation 

• Initiation 

• Curiosity 

• Investigation 

• Discovery 

 

 

 

The communication programme should be the focus of one lesson each day.  

Communication work should also be central to every interaction throughout the day, i.e. intensive 

interaction should be a ‘blue print’ for every interaction rather than a lesson in itself.  

 

 

 

 

Responding (to social events and activities)  

 

E.g.: Everyday activities  

       Care routines 

       Sensory Stimuli 

 

Communication 

Programme 

Responding 



124 
 

Pupils should have the opportunities to:  

• Respond when basic needs and desires are met (e.g.: stop crying when discomfort is removed or 

relax when gently rocked)  

• Respond to stimuli presented in an on/off pattern (burst pause) (e.g.: still, widen eyes, increased 

movement)  

• Respond to a nearby person (e.g.: still to sound of voice or search with eyes or increased 

movement)  

• Respond to consistent and predictable social routines (offered in the same order in the same 

environment on a daily basis) (e.g.: by relaxing, stilling, widening eyes or mouth, increased 

movement)  

• Respond to their own names (stilling, turning, increased movement)  

• Respond with consistent positive and negative reactions to a range of social activities (e.g.: 

smiling or turning head away)  

• Respond to people talking around them (e.g.: by looking at the speaker or making sounds)  

• Respond in different ways to familiar and unfamiliar adults 

• Respond to sensory cues 

• Respond to object cues 

• Respond to objects of reference or pictures 

• Respond to familiar sounds and early words such as brrrm/ woof/ mum (e.g.: smile and locate 

sound) 

• Respond to familiar sounds and words (and/ or signs), showing understanding of their meaning 

(e.g.: look at ‘mum’ of the dog) 

 

 

 

 

Interacting (with others)  

Pupils should have the opportunities to: 

• Interact with familiar people (e.g.: smiling, turning, giving eye contact)  

• Show they can work co-actively with familiar people (e.g.: join in ‘row the boat’ or lean forward 

to be lifted up)  

• Show they have had enough of social interaction (e.g.: by turning away or looking down) 

• Show preference for particular people, objects and activities 

• Respond with interest in the actions of others close by ( e.g.: make eye contact, turn towards, 

reaching out, vocalising)  

• Engage actively in familiar social activities and events (e.g.: join in action songs or hold up arms 

for coat)  

• Make simple meaningful gestures (e.g.: pointing or using simple signs, photographs) 

• Use their voices to join in a ‘conversation’ (e.g.: babbling)  

• Attempt simple words and phrases in imitation (e.g.: muma, woof, all gone, bye bye, more) 

• Use a few words appropriately (e.g.: more, names, yes, no , mumma – whatever is appropriate for 

that child) 

 

Interacting 
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Programme of Learning for Cognition 

Pupils at a very early stage of development need people around them who can help them to 

explore and interpret the world.  

They have difficulty in making sense of that world and need many opportunities to handle and 

test out objects, look for patterns and sequences in experience and generally extend their 

focus from the intermediate to things further away.  

Pupils at this very early stage need to experience the same activities over and over again if they 

are going to be able to learn from them. Hand under hand can be a useful strategy. The adult 

does the activity with the child’s hand lying on top so the activity can be felt. As children begin 

to develop the understanding that they can have an effect on their world, they can be offered a 

much wider range of activities and objects to explore. They are still likely to require plenty of 

repetition but may be able to cope with different examples of a similar activity. When cause and 

effect has been established, early problem solving can begin.  

 

 

 

 

 

The programme of learning is divided into 4 areas:  

1. Awareness 

2. Exploration  

3. Control and early problem solving 

4. Sequence and pattern 

 

The opportunities suggested are roughly in developmental order but should not be treated as 

steps to be mastered one after another.  

Pupils’ progress will be monitored and recorded using engagement indicators:  

o Awareness 

o Anticipation  

o Initiation  

o Curiosity  

o Investigation  

o Discovery 

o Persistence 

 

 

Awareness (of stimuli – people, objects and activities)  

Cognition 

Programme  

Awareness 
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(All functional senses should be used)  

Pupils should have the opportunities to:  

• Recognise an obvious change happening very close to self (e.g.: stills when hand is massaged or 

when sees a bright flashing light) 

• Recognise when a stimulus starts and stops (e.g.: stills, moves limbs, turns after a stimuli start 

or stop)  

• Accept stimuli for an increasing amount of time (e.g.: will hold objects or allow feet to be in the 

foot spa)  

• Respond to a widening range of stimuli (e.g.: turns to a range of flashing objects)  

• Anticipate stimuli that occur over and over again (e.g.: smile before being pushed on the swing 

after several pushes) 

• Respond to a range of stimuli that are quieter/ less obvious (e.g.: smile at quiet singing) 

• Attend to stimuli further away (e.g.: hears music a few feet away or smells lunch as trolley 

comes in)  

• Transfer attention from one stimulus to another (e.g.: look at jumping dog and when it finishes 

look at moving car)  

• Attend to stimuli in a busy classroom (e.g.: watch another child moving around)  

• Locate a specific stimulus against a busy background (e.g.: find favourite toy in a box of several 

toys or turn to name in a noisy room)  

• Persist in making simple toys do something (e.g.: keep swiping wobble toys or pressing a switch to 

keep the toy active)  

 

 

Exploration (of objects, materials and substances) (all parts of the body 

should be used, especially those parts that pupils can move 

independently, however little) 

 

 

Pupils should have the opportunities to:  

• Use their senses to register interesting events around them (e.g.: listen to drum, watch moving 

toy, touch gloop) 

• Locate moving stimuli (e.g.: track a fluorescent ball or moves head to sniff perfume as it passes 

from one side to the other) 

• Turns to objects and sounds that are activated but in one place (e.g.: turns head to locate the 

flashing light)  

• Make things happen when they move randomly (e.g.: the space blanket crackles when the child 

wriggles or arm movement activates a hanging bell)  

• Activate toys that provide and interesting effect randomly and without connecting the cause to 

the effect (e.g.: pats a BigMac switch and something motivating happens or kicks the keyboard 

and sounds happen)  

 

Exploration 

Control 
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Control (of objects and materials)  

Although physical manipulation of objects and materials is vital for developing understanding of 

what those objects do, children with physical disabilities may use eye pointing or technology to aid 

their explorations. Unfortunately, eye pointing and switch operation does not enable pupils to do all 

the activities suggested below and it may be difficult to assess pupil’s understanding accurately 

unless or until they are competent eye pointers or switch users. When planning to use switches 

remember to keep the cognitive process you are encouraging firmly in mind.  

Learning to use a switch is not the target. Children learn and develop the concept of cause and 

effect through face to face interactions with other people (and not by using a switch)  

We are trialling  the ‘Learning Journeys Switch Progression Road Map’ to inform target setting 

regarding the use of switches and similar technology for individual pupils.  

Pupils should have the opportunities to:  

• Make things move deliberately with gross movement (e.g.: knock mobile, kick bells and swish 

water)  

• Make things move deliberately with finer movements (e.g.: whole hand or head to activate switch 

or swipe objects that give a strong reward) 

• Persist in making simple toys do something (e.g.: keep swiping wobble toys or pressing a switch to 

keep the toy active)  

• Operate a toy that requires a single action (e.g.: button on jack-in-the-box, switch for bubble 

tube)  

• Activate toys deliberately, using different movements for different toys (e.g.: shaking bells and 

banging drum)  

• Shift attention between different objects/ actions (e.g.: different actions on an activity 

centre)  

• Manipulate objects purposely (e.g.: empty and fill containers, stacking and building blocks)  

• Press buttons to make toy work (e.g.: keyboard, musical toys) 

• Look for favourite objects when sees them hidden (e.g.: toy in box, under material)  

• Look for favourite objects in a box of similar items (not deliberately hidden)  

• Open containers to find objects (e.g.: lift lid, press buttons, pull top off)  

• Use objects and materials according to their function (e.g.: brush for hair, shoes on feet, paint 

on paper)  

 

Sequence and Pattern 

Again, it can be hard for children with physical or sensory impairments to 

show their true level of understanding.  

 

Pupils should have the opportunities to:  

• Take turns in repetitive games where adult stops to wait for a response (e.g.: intensive 

interaction, action songs) 

Sequence and 

Pattern 



128 
 

• Anticipate routine events – that is to see a pattern in the event (e.g.: action songs, eating, being 

hoisted)  

• Recognise familiar places (e.g.: look up at the lights in the sensory room, go straight to favourite 

object in the hall)  

• Explore objects that are used in familiar routines (e.g.: spoon, cup, hair brush, drum) 

• Take turns actively (e.g.: rolling ball to partner, passing objects forwards and backwards)  

• Choose between two or more motivating toys 

• Respond to object cue (e.g.: sits down for a drink when sees the cup)  

• Select appropriate resources for a familiar routine (e.g.: spoon for eating, ball for game, shoe 

after soft play) 

• Assist in putting away resources used in a familiar routine  

• Operate toys that require more than one action to complete (e.g.: bubble tube controlled by 

latched switch, CD player knobs) 

• Operate toys that need to be pulled apart and put together (e.g.: stickle bricks, Duplo)  

• Follow objects that move within the toy (e.g.: cars down a slope, balls in a tube)  

• Put objects into a container one at a time (e.g.: balls down a tube or helter skelter) 

• Select preferred objects from a mixture of objects (e.g.: in a box)  

• Look at the bottom of a sliding/ tumbling toy for the object to appear (when it can’t be seen 

travelling down) 

• Use objects that require two or more actions to complete (e.g.: posting shapes or simple form 

boards)  

• Use early problem solving for a familiar event (e.g.: selecting a car or a ball to roll down the 

slope rather than a piece of material or paper)  

• Solve simple problems where understanding the pattern is important (e.g.: when there are 4 

pegs to a toy and 3 are in place, look for the fourth out of sight) 

 

Programme of Learning – Physical Skills 

Pupils who are physically impaired or who are still learning to move need lots of opportunities to 

move around both supported and freely. They may require a range of equipment for lying, 

sitting, standing, walking.  

They may be having treatment from a physiotherapist and/ or and occupational therapy and/ or 

be receiving an ongoing treatment programme. Always consult with therapists and ensure that 

physical/ health targets have been agreed between all professionals who work with each pupil.  

Pupils who are physically impaired have a moving and handling plan and/or a risk assessment. This 

plan should be written collaboratively by all professionals working with a pupil and shared with 

parents.  

The plan is both a detailed ‘how to’ guide for all staff to give them guidance about how to teach 

pupils physical skills in their daily life and a risk assessment. It is essential that all staff use 

the moving and handling plan to ensure the safety and wellbeing of the pupil and of themselves.  

The physical skills programme should be the focus of an activity each day.  
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This may be as part of a class PE lesson, as part of a cross grouped physical activity, as an 

individual programme or as a functional part of another activity – for example walking around 

outside during leisure time.  

The programme of learning is divided into four main areas:  

1. Body awareness 

2. Fine motor movement  

3. Gross motor movement  

4. Mobility 

 

Body Awareness 

 

Progress within body awareness should begin with children allowing a range of different things 

to happen to their bodies. It is hoped that passive ‘allowing’ will become more active ‘enjoying’.  

The ultimate aim is that they will be able to move their bodies voluntarily and with control. 

Remember that in this programme the emphasis is on the physical movement, not on the 

understanding of the use of that movement. 

As part of the physical programme, children should have a range of different positions in which 

they can comfortably work. Consult with the physiotherapists on the positions suitable for the 

individual children and the length of time they should be in that position.  

In the programme the phrase ‘show awareness of…’ requires a record of what the pupil actually 

does to indicate they are aware that something is happening to them as this will vary from pupil 

to pupil. Some might move their eyes, some their limbs, others might stiffen or become more 

relaxed. Please make a record of what each child does to show that they are aware of being 

moved.  

Pupils should have opportunities to:  

• Show awareness of massage of hands/ feet/ arms/ legs (maybe with aromatherapy oils), 

and various sensory stimulation on different parts of the body (e.g.: foot spa, silk 

material, fan) 

• Show awareness of a range of total body movements (e.g.: swinging, floating, rolling) 

• Show awareness of a range of different body orientations (e.g.: flat, bunched up, upside 

down) 

• Show awareness of where their body is in space (e.g.: on top, under, crawl through) 

• Show awareness of a range of pace of movement (e.g.: slow, quick, jerky, smooth) 

• Show awareness of different textures touching body (e.g.: cold, soft, rough) 

• Show awareness of their limbs being moved passively (e.g.: stretching in exercises or as 

part of action songs) (e.g.: During Music and Movement or Sherborne Developmental 

Movement) 

• Show awareness of objects in designated spaces to touch different parts of the body 

when moving even if only slightly (e.g.: on a Resonance Board) 

Body Awareness 
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• Move their hands and arms with hand-under-hand support/ hand-over-hand support and/ 

or co-actively. 

• Show awareness of body awareness songs and games (e.g.: Heads, Shoulders, Knees and 

Toes or Round and Round the Garden)  

• Actively move as part of body awareness activities (e.g.: during Sherborne 

Developmental Movement) 

 

Fine Motor Movement  

 

 

Again, the programme is about physical development only (in relation to arms and hands) and not 

about how and when to use the movement, although the child’s developing cognition and 

communication will enable them to use their movements intentionally to achieve specific ends.  

                         

         Reaching – Children should have opportunities to:  

 

 

• Bring their hands into midline (this might be easier initially when children are lying on their 

sides where gravity can help to bring the top hand down to meet the lower hand) 

• Have objects of various kinds placed in their hands 

• Touch objects of various kinds with their hands 

• Touch objects in midline/ on left/ on right/ cross midline 

• Touch objects with one hand/ with two hands 

• Bend and straighten their arms 

• Reach for objects just out of reach – midline/ right/left – one hand/ both hands 

• Reach for objects and bring them close (not necessarily grasping them) – one hand/ both hands/ 

midline/ left/ right/ cross midline 

• Reach for objects and grasp them (whole hand) 

• Reach for objects and grasp them (pincer grasp)  

• ‘Reach’ / aim with feet to hit target/ obtain object 

 

Grasping – Give opportunities for children to grasp with the left 

hand/ the right hand and both.  

 

Start with objects very close to the dominant hand and give practise on the child’s left and 

right.  

 

Fine Motor 

Movement 

Reaching 

Grasping 
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Children should have opportunities to:  

• Swipe objects (eg: hanging on activity arch)  

• Open and close their hands 

• Close their hands around an object  

• Locate a hand-sized object and try to grasp it 

• Hold hand-sized objects with palmer grip (increasing amount of time) 

• Squeeze objects in the whole hand 

• Use whole hand to press switch  

• Pick up objects using a whole hand grasp 

• Pick up and put down objects with several fingers and thumb 

• Locate small objects and try to grasp them  

• Hold objects using a pincer grip (increasing amount of time) 

• Move at the wrist while holding objects  

• Rotate arms (hands up and hands down) while holding objects 

• Hold onto a bar (e.g.: to hold themselves up) (increasing amount of time)  

• Hold objects and put them in contact with another (e.g.: bang two objects together, put objects 

in a box, bang drum with stick) 

• Crawl with object in their hand 

• Grasp objects that are unseen (e.g.: from in a feely bag – stereo genesis)  

 

Releasing – Children should have opportunities to:  

 

 

• Allow people to take objects from their hands 

• Let go of hand-sized objects 

• Put down objects using a whole hand grasp 

• Pass objects from hand to hand 

• Hold objects with two hands, stabilise them in one and take the other hand away 

• Rotate arms and drop objects 

• Swap objects from hand to hand (combine grasp and release) 

• Pick up and put down repeatedly – grasp and release sequences 

 

Manipulating – Children should have opportunities to:  

 

 

 

• Take objects to their mouths 

• Use their hands to manipulate objects (e.g.: shaking, banging, pushing, throwing) 

• Use whole hand/ several fingers at once to press switches/ buttons/ keys on keyboard 

• Use index finger to press buttons or poke objects 

• Grasp felt tips/ brushes etc. (e.g.: to make marks)  

Releasing 

Manipulating 
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• Raise arms and drop objects into containers 

• Post objects into containers (e.g.: posting box) 

• Place objects in specific places (e.g.: simple form board/ jigsaw) (increasing precision)  

• Rotate objects in their hands 

• Re-orientate objects in hands 

 

 

Gross Motor Movement 

 

 

Remember, it is also important to think how the pupil will transfer from one activity to another. 

Pupils should be supported and encouraged to be as independent as possible to get to their 

starting point.  

Sherborne Developmental Movement – refer to Teaching Approaches used in their sessions 

Rebound Therapy – refer to Teaching Approaches used in their sessions  

 

Sitting – Children should have opportunities to:  

 

• Maintain head control  

• Move their heads in all directions  

• Sit in a fully supported position 

• Sit in a chair with sides 

• Sit on a classroom chair (no sides)  

• Sit on a range of different kinds of chairs 

• Sit on a stool, edge of the bed, PE form (no back or sides)  

• Move their limbs in a sitting position  

• Move their trunks in a sitting position 

• Pivot round sideways in a sitting position  

• Push or pull themselves to sitting from lying  

 

Standing – Children should have opportunities to:  

 

 

• Standing fully supported  

• Stand with hands held or holding on 

• Stand unsupported 

Standing 

Gross Motor 

Movement 

Sitting 
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• Move their limbs whilst standing  

• Pivot whilst standing (with less and less support)  

• Pull or push up to standing themselves 

• Stand up from a chair or stool  

• Stand up from the floor  

• Sit down with hands being held or holding on 

• Sit down on chair or stool  

• Lower themselves to the floor from standing  

 

 

Walking – Children should have opportunities to:  

 

• Walk full supported (in gait trainer) or facilitated 

• Cruise along class furniture 

• Walk with two hands held 

• Walk pushing a (weighted) walker i.e. frame or v0tech 

• Walk with one hand held  

• Walk unsupported  

• Take steps backwards (e.g.: to sit on a chair or toilet)  

• Change directions when walking (supported)  

• Change directions when walking (unsupported)  

• Walk on different surfaces 

• Walk up and down slopes holding a rail  

• Walk up and down steps holding a rail 

• Walk up and down slopes  

• Walk up and down steps 

 

Mobility  

 

 

Although some of mobility has been included in the sections above, we also have a separate 

section to encourage children to move in any way they can and to use that mobility in a range of 

different situations. If a particular child has physical disabilities, consult with the Curriculum 

Access Team before planning mobility activities.  

Indoor Mobility – Children should have opportunities to: 

 

 

 

Walking 

Mobility 

Indoor Mobility 
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• Crawl or bottom shuffle  

• Slide on back/ tummy (maybe in a blanket) 

• Pivot on bottom or knees on floor  

• Roll (e.g.: across a mat) 

• Rock/ row backwards and forwards (e.g.: Row Your Boat) 

• Push and pull (people and objects) 

• Bounce (on trampoline) 

• Throw and roll objects (balls, beanbags)  

• Catch objects (from bigger to smaller) 

• Move forwards and backwards 

• Move in and out of objects (e.g.: tunnel, den, tent) 

• Move slowly and quickly (maybe being pulled in a blanket at different speeds) 

• Move over and under objects/ onto and off objects 

 

Outdoor Mobility  

Many of the indoor mobility opportunities can be offered outdoors as 

well so this section includes the sorts of opportunities usually 

experienced outdoors.. Some children will need full support to be able to 

join in the activities.  

Even though children with PMLD may not be able to engage fully in 

outdoor and adventurous experiences, there is usually as way in which 

they can be supported to be involved (e.g.: horse riding, outdoor learning, 

cycling)  

 

Children should have opportunities to:  

• Use playground/ adventure equipment to swing, slide, rotate, 

climb, ride 

• Ride bikes or trikes (eventually pushing the pedals themselves) 

• Move over a range of different outdoor surfaces (e.g.: woodland 

trail, shopping precinct, grass shingle, cobbles)  

 

Water Mobility  

Water mobility is primarily for pupils who have limited or no movement. 

Pupils are given the opportunity to move in a warm, safe hydrotherapy 

pool with a high level of staff support. Sessions are usually about 20/30 

minutes in length – pupils with specific physical conditions will have been 

assessed and can be given a programme by the physiotherapist that staff 

can follow. These sessions allow pupils to move freely and be fully 

supported by the water itself, and sometimes flotation aids. The sessions 

allow pupils a degree of movement that they will not normally have in 

other environments. More specifically water mobility offers an 

Outdoor Mobility 

Water Mobility 
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opportunity for pupils to have their physical and sensory needs met in a 

warm fun environment. Cross curricular approaches are used in this space 

depending on the needs of the pupil.  

 

Personal Care and Independence Programme of Learning 

The skills are listed roughly developmentally but when they are being taught, each (e.g.: drinking 

from a cup) needs to be task analysed and then taught step by step.  

It is helpful to use ‘forward chaining’ or ‘backward chaining’ as a teaching approach. ‘Forward 

chaining’ implies starting from step 1 and continuing to step 2 etc. ‘Backward chaining’ implies 

starting with the last step then the last but one step so that the child completes that task 

every time. For example, this might be a task analysis for eating with a spoon.  

1. Picks up spoon from the plate 

2. Loads the spoon 

3. Puts the spoon to mouth 

4. Opens mouth and puts the spoon inside 

5. Closes mouth round the food 

6. Takes the food off the spoon with lips 

7. Withdraws the spoon, puts spoon down whilst chewing and swallowing  

 

This sequence could be taught by either ‘forward chaining’ or ‘backward chaining’ or even a bit of 

both, depending upon the child and what he/ she can already do.  

This part of the programme can be divided into:  

 

Eating and Drinking  

Some children will be tube fed and this section will apply differently to 

them. Please refer to the speech and language therapy team for specific 

advice on safe and comfortable eating and drinking/ swallowing and the 

occupational therapy team for advice on eating and drinking implements.  

Pupils should have opportunities to:  

• Show awareness of food and drink (e.g.: by moving the food 

around the mouth and swallowing) 

• Being helpful when being supported to eat and drink (e.g.: by 

opening the mouth for the spoon/ cup or turning to spoon/ cup) 

• Eat and drink pureed food/ thickened drink 

• Drink a variety of drinks (e.g.: milk, squash, tea) 

• Eat mashed food (usually each food mashed separately) 

• Eat chopped food 

Eating & Drinking 



136 
 

• Eat finger food 

• Use a spoon to eat (maybe move on to using a fork) 

• Use a two handled cup to drink (probably first with a lid, then 

perhaps a slanted cup before progressing to a conventional open 

cup)  

• Use a single handled cup to drink 

• Use a beaker (with no handles) to drink 

 

Undressing and Dressing 

Pupils with a physical disability are likely always to need physical support 

with undressing and dressing.  

 

Pupils should have opportunities to:  

• Show awareness of being dressed and undressed (e.g.: by eye or 

limb movement) 

• Be helpful when being undressed and dressed (e.g.: relax limbs) 

• Offer limbs (e.g.: when putting on a coat/ trousers/ shoes) 

• Finish taking off clothes once the process has been started by an 

adult (e.g.: wriggle out of shoes once they have been loosened/ 

pull sock off toes after they have been pulled down) 

• Take off their clothes (probably starting with shoes and coats 

and progressing to other items of clothing)  

• Pull up pants/ trousers (e.g.: after using the toilet)  

• Put on their clothes when handed the correct item (probably 

starting with shoes and coats) 

• Put clothes on the right part of the body in the correct 

orientation  

• Put their clothes on a peg/ on a chair or in a locker 

• Put clothes on in a sensible order (e.g.: socks before shoes) 

• Choose the correct clothes for an activity (e.g.: coat to go 

outside, swimsuit for swimming)  

• Put PE/ swimming kit into a bag 

• Put socks together/ put shoes together  

• Recognise basic clothing vocabulary/ sign/ symbol in context 

(probably coat and shoes)  

 

Using the toilet 

Although the toilet section is mainly about urination and defecation, 

menstruation is also involved. Girls with PMLD are unlikely to show 

awareness of managing menstruation but adults need to be aware of the 

possible mood changes and discomfort.  

 

Undressing & 

Dressing 

Using the Toilet 
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Pupils should have opportunities to:  

• Show awareness of having their pads changed (e.g.: by limb or eye movement) 

• Be helpful when having their pads changed (e.g.: relax limbs or lift bottom) 

• Sit on potties or toilet seats regularly (usually after completing a toileting chart to find 

any patterns in times for urination or defecation)  

• Transfer from chair to toilet or from standing to toilet 

• Use toilet or potty appropriately if taken by an adult regularly  

• Indicate the need to change their wet/ soiled pads (e.g.: cry with discomfort)  

• Move to the changing table when shown their pads 

• Stand to have their pads/ sanitary towels changed 

• Recognise the word/ symbol/ sign ‘toilet’ in context 

• Indicate a need to use the toilet (e.g.: go to the door or use sign/ symbol) 

• Take themselves to the toilet when they need to use it 

• Flush the toilet 

• Shut the toilet door  

• Complete the whole toilet sequence (probably with adult support and prompting each 

step) 

• Wipe their bottoms 

 

Cleaning teeth – Pupils should have opportunities to: 

 

 

 

 

• Show awareness of teeth being cleaned (e.g.: by eye blinking, pulling a face) 

• Be helpful when their teeth are being cleaned (e.g.: opening mouth)  

• Hold an electric toothbrush in their mouth but probably only on front teeth 

• Use a conventional brush (or electric toothbrush) (probably on front teeth first, 

gradually learning to include all teeth)  

• Put the paste on the toothbrush (beginning with just squeezing the toothpaste but then 

learning to twist the top off and on) 

• Swill and spit with mouthwash 

 

Hair brushing – Pupils should have opportunities to: 

 

 

 

 

 

 

• Show awareness of having their hair brushed (e.g.: eye blinking or head turning)  

• Be helpful when their hair is being brushed (e.g.: holding head up) 

• Hold hairbrushes (but not necessarily to brush they hair) 

• Brush someone else’s hair or the hair/ fur of a toy 

Cleaning Teeth 

Hair Brushing 
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• Brush their own hair (probably one side first and then learning to brush all over. 

 

 

Washing and showering – pupils should have opportunities to: 

 

 

 

• Show awareness of being washed and dried – usually hands, face and bottom – or being 

showered (e.g.: by eye or limb movement)  

• Be helpful when being washed and dried/ showered (e.g.: hold out hands or turn up face) 

• Wash and dry their hands in the sink/ shower 

• Wash and dry their faces in the sink/ shower 

• Wash and dry their bodies whilst taking a shower 

• Complete the whole showering sequence (probably with adult prompting and supporting 

each step) 

 

Cohesion Groups 

Aims: 

• To explore the use of the five senses and early thinking skills incorporating any IEP 

targets appropriate to the activity group 

• To develop interactions between children of different key stages and sharing different 

classroom spaces and learn to develop relationships between other pupils and staff. 

• To enable verbal/non/verbal body language responses to stimuli shown/explored 

• To give staff opportunities to build relationships with pupils of other classes and to 

share knowledge and ideas with each other. 

• To include the use of ICT, powerlinks, sensory stimuli, 1:1 support, cause and effect 

strategies/activities. 

• To give time to allow the pupils to make responses without the normal classroom 

distractions. 

Photographic evidence of progress towards individual targets is collated at the end of each 

session and information is shared with the child’s class team. 

Sample timetable 

The timetable below is subject to change depending in the needs of specific groups but gives an 

idea of the themes that are followed.  Cohesion groups are run with selected pupils with PMLD 

and/or specific sensory needs from across a number of classes.  The combination of pupils 

alters from year to year and is responsive to need.  The Early Years and Primary Department 

have worked together as have KS3 and 4 when appropriate but it has been decided that it is 

usually inappropriate for the Upper School to be within a group with the Lower School.  However 

Washing & 

Showering 
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it is possible for a wider age range to work together if it meets their individual objectives.  All 

pupils have individual targets that they work on during each session. 

W 

e 

e

k 

Term 1  

Autumn 

Term 2 

Christmas 

Term 3 

Winter 

Term 4 

Spring 

Term 5 

Spring/ 

Summer 

Term 6 

Summer 2 

1 Outside – 

playgrounds, 

swings etc 

Colour - 

Black 

Switches Fans 

Parachutes 

Water - 

indoor 

Touch – 

rough/ 

smooth 

2 Wind – 

ribbons, fans, 

Hairdryers, 

bubbles 

Shiny – 

Glitter 

Materials 

Sweet/ 

Sour 

Loud/Quiet Smells Floating and 

Sinking 

3 Natural 

Materials 

Hearing – 

Music - 

Switches 

Light/Dark Colour - 

Yellow 

Changing 

Materials 

Reflections/ 

Shadows 

4 Soft Play and 

Physiotherapy  

Colour - 

Green 

Hot/Cold 

Red/Blue 

Colour - 

Green 

Soundbeam - 

Switches 

Colours - 

Rainbows 

5 Colours – 

Brown/ Orange 

Colour -Red Ice Fur/Feathers Clean mud Malleable 

Materials 

6 Colours – 

Red/Yellow 

Sight 

Colour – 

White UV 

light 

Vibrations 

Resonance 

Board 

Taste 

Chocolate/ 

Sweets 

Motion 

Blankets/ 

swings etc. 

Outdoor 

Water Play 

 

 

Intensive Interaction 

Intensive interaction is an approach to teaching the pre-speech fundamentals of communication 

to children and adults who have severe learning difficulties and/or autism and who are still at an 

early stage of communication development.   

Intensive Interaction is designed to meet the learning needs of people who are still at early 

stages of communication development.  

First and foremost, Intensive Interaction is highly practical. The only equipment needed is a 

sensitive person to be the interaction partner. The approach works by progressively developing 

enjoyable and relaxed interaction sequences between the interaction partner and the person 

doing the learning. These interaction sequences are repeated frequently and gradually grow in 

duration, complexity and sophistication. As this happens, the fundamentals of communication are 

gradually rehearsed and learnt in a free-flowing manner. The style of the interaction partner is 

relaxed, non-directive and responsive. In fact, a central principle is that the interactive partner 

builds the content and the flow of the activity by allowing the learner basically to lead and 

direct, with the interactive partner responding to and joining-in with the behaviour of the 

learner. This simple principle is the one used by adults in interaction with babies during their 

first year. The first year is the period of development when a baby carries out intense and very 
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rapid learning of the fundamentals of communication. Much of the development of Intensive 

interaction was based on reading of the scientific research on the way in which human beings 

learn to communicate during the first year.  

The teaching sessions are therefore frequent, quite intense, but also fun-filled, playful and 

enjoyable. Both participants should be at ease with enjoyment of the activity as the main 

motivation. A session could be highly dynamic, with a great deal of vocalisation, sometimes with 

fun-filled physical contacts. A session could also be peaceful, slow and quiet. 

We have a Senior TA with responsibility for Intensive Interaction within school and she either 

works with individuals that have been highlighted as needing this type of intervention or she 

works alongside other members of staff to offer support with working with pupils in their class. 

There 2 are central principles to conducting an Intensive Interaction session: 

The learner leads the session 

The adult develops the content and the flow of the activity by responding to the learner 

TACPAC 

Tacpac is an activity resource for helping those with sensory and/or neurological impairment, 

developmental delay, profound and multiple learning difficulties, tactile defensiveness or limited 

or pre-verbal communication. It provides a structured, emotionally safe framework for the 

“receiving partner” to make contact with their own bodies, their environment and other people, 

and to develop a relationship with them. The “giving partner” ensures that each tactile 

experience is well organised and sensitively offered while being adjusted to follow the receiving 

partner’s lead. 

 

Each Tacpac session lasts approximately forty minutes and consists of six different 

experiences in a well-planned sequence, offering a wide range of sensory stimulus. These are 

accompanied with six very distinctive pieces of music. The set routine encourages security, 

anticipation, sequence, opportunities to express likes and dislikes, communication and fun! The 

experience provides a bridge between giver and receiver, which over time helps to promote 

trust.  The sessions take place in a quiet area where there are no distractions and the pupil 

works 1:1 with an adult.  The session may take place with just the two participants or it is 

possible to run a session as a group activity.  The series of activities always ends with a relaxing 

piece of music.  The sessions are generally repeated once a week or possibly more often, for a 

period of a number of months.  Initially the pupil is unfamiliar with the activity and may be wary 

of touch experiences.  This is known as ‘tactile defensive’. Their reactions to the different 

sensations will provide clues to what they like and dislike or are able to tolerate.  As the 

sessions are repeated over a period of time the receiving partner will begin to recognise the 

music and anticipate the next touch experience.  They will then be able to relax more into the 

sessions and actively show anticipation of their favourite objects or music, interacting with 

them more.  Over time they may also begin to relate more obviously with their giving partner.  It 

is the building up of trust which can help develop greater confidence in communicating and 

understanding each other.  There are 3 different Tacpac packs in school and we also loan packs 

to parents who want to conduct sessions at home.   

 

Sherborne Developmental Movement 
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We are committed to providing Sherborne Developmental Movement sessions to any of our 

pupils who would benefit from it and we have staff who are trained to provide high quality 

experiences. Sherborne Developmental movement is a method of working in which the movement 

is securely based in developmental movement experiences.  It was developed by Veronica 

Sherborne in the latter part of the twentieth century.  It is an inclusive approach to the 

teaching and working with movement and one that is grounded in Laban’s Movement Theory 

which has been developed over a period of 40 years. 

‘Through my experience of teaching and observing human movement, and of learning through 

trial and error, I have come to the conclusion that all children have two basic needs; they need 

to feel at home in their own bodies and so to gain mastery, and they need to be able to form 

relationships’ Veronica Sherborne 1990 

There are two basic objectives within Sherborne Developmental Movement: 

Awareness of Self 

This is gained through movement experiences that help the person concentrate so that they 

become aware of what is happening to their body, listening via touch and by feeling of inner 

physical sensations tather than our usual way of looking and thinking.  This helps lessen self-

criticism and allows children to grow in terms of self-esteem and confidence both on a physical 

and emotional level. 

Awareness of others 

The next step is to begin to learn to move around and interact with others in ways that 

encourage the further development of trust and the building of positive relationships.  These 

movement experiences enable the pupil to be appropriately supported while being encouraged to 

explore their unique creativity through shared movement activities.   

Sessions can be 1:1, small group or large group, depending on the needs of the children.  

Traditionally sessions take place within the classroom or hall but it is possible to reinforce the 

movements in other sessions such as in the hydro pool or within a rebound therapy session.  

Pupils may work 1:1 with a known adult, one of their peers, or an older pupil depending on their 

level of engagement with the programme.  Participating in Veronica Sherborne sessions provides 

some of our older pupils with a valuable work experience opportunity.   

Rebound Therapy and trampolining 

Trampoline and Rebound Therapy provide a wide range of activities and experiences that are 

both enjoyable and educational.  Rebound Therapy uses the natural resilience of the trampoline 

to promote physical, social, cognitive and language development.  Pupils may learn simple 

trampoline skills but this is not the prime purpose of the activity.  The discipline of tampolining 

requiresthe learning, practice and execution of aerobic skills on and over the trampoline.  Some 

therapeutic effects may be enjoyed by the participant but the primary purpose of trampolining 

is that of acquiring and performing skills. 
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At Heart of the Forest we have trained personnel able to deliver Rebound Therapy and a 

qualified BG coach who can teach the skills of trampolining.    

Each Rebound session is staffed by at least one qualified member of staff and there are at 

least two spotters with one or two adults on the trampoline bed.   

Our programme aims to promote physical, personal, cognitive, creative, language, social and 

emotional development.   

The specific aims for the programme are: 

• Acquisition and application of motor skills – to develop physical skills and improve body 

awareness 

• Skill evaluation and appreciation of movement – to develop an appreciation of movement 

in themselves and others through participation, observation and evaluation. 

• Application of safety principles – to develop a responsible attitude towards the safety 

of themselves and others. 

• Application of health and fitness principles – to increase physical fitness and to promote 

positive attitudes towards health and fitness. 

• Application of personal and social skills – to develop cooperation, tolerance, inter-

personal and communication skills. 

Programmes for individual pupils are made up of specific objectives, which also include 

information on support, equipment and other relevant information.  Informed physiotherapy 

programmes can be undertaken by trained staff on the trampoline on the advice of the trained 

physiotherapist.   

Hydrotherapy 

We have a small hydrotherapy pool at Heart of the Forest and individual pupils with specific 

needs have a session at least once a week.  Generally hydrotherapy sessions are conducted on a 

1:1 basis.  The pool area has a built in lighting and music system as well as having a Jacuzzi.  

Hydrotherapy is the use of water in the treatment of particular medical conditions.  The use of 

water for therapy has been around for hundreds of years, as far back as the ancient Greeks and 

Romans, and forms an integral part in many traditional medicine systems.  

How Does Hydrotherapy Work?  

The healing properties of hydrotherapy are based on its mechanical and/or thermal effects. It 

makes use of the body’s reaction to hot and cold stimuli, to the protracted application of heat, 

to the pressure exerted by the water, and to the sensation of the water itself. Nerves carry 

what is felt by the skin deeper into the body, where it is then vital in stimulating the immune 

system, influencing the production of stress hormones, improving circulation and digestion, 

encouraging the flow of blood, and lessening the body’s sensitivity to pain.  
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Generally speaking, heat is used to quiet and soothe the body, and to slow down the activity of 

internal organs. Cold is used to stimulate and invigorate, increasing internal activity within the 

body.  

When submerged in a body of water such as a bath or a pool, there is a kind of weightlessness, 

as the water relieves your body of much of the effects of gravity. Water also has a hydrostatic 

effect and has a massage-like feeling as the water gently kneads your body. Water, when it is 

moving, stimulates the touch receptors on the skin, increasing blood circulation and releasing 

tight muscles.  

The pool can be used to carry out physiotherapy exercises recommended by our physiotherapist 

and it can be used to facilitate intensive interaction or to build relationships through Sherborne 

movement techniques.  For our pupils a major benefit is it facilitating freedom of movement 

without the restrictions of mobility equipment.   

Teaching Strategies for pupils with AS 

The key to teaching pupils with autism is providing them with what Gina Davies (Specialist 

Speech and Language Therapist) describes as the ‘Irresistible Invitation to Learn’.  It is 

essential that activities are motivating to the pupil and that they want to engage in the activity 

presented.  They tend not to be driven by a socially routed motivation to please the adult; they 

are purely motivated by the activity presented.  As with all children, we need to start where the 

child is – not where we want them to be! 

Pupils with Autism have difficulty with  

• Communication 

• Social Interaction 

• Rigid thinking and poor social imagination 

Other barriers to learning can include sensory issues, anxiety, lack of sleep and problems with 

their gut and bowel.   

Their strengths can include their memory for things that interest them, physical and practical 

activities, their energy, their logic and their visual skills.  

When devising learning activities the adults need to be an essential part of the activity and the 

activity needs to be visual and appealing.  If a child can only process 1 source of input then this 

has to be the adult and the activity. 

Common mistakes when teaching pupils with autism are – talking too much and chatting to the 

supporting adults, asking questions, letting the child dictate the start and finish of an activity, 

over analysing and making activities too complicated, worrying when things go wrong, playing safe 

to minimise mess/risk and rushing activities when they should be admired and celebrated. 

We have an autism rationale: 
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Rationale for Autism 

1. At Heart of the Forest we aim to provide an Autistic friendly environment. 

To achieve this we: 

• Ensure that all staff have the opportunity to access appropriate training. 

• Make use of relevant multi-agency support. 

• Ensure access to reliable up to date information. 

• Ensure advocacy for AS pupils by offering alternative forms of communication. 

• Liaise with pre-school providers prior to school entry. 

• Offer support to parents through the various stages of their child’s 

development. 

• Audit the needs of our pupils in order to secure adequate support. 

• Adapt the Curriculum to suit the individual needs of AS pupils recognising the 

role ICT plays. 

2. At Heart of the Forest we aim to provide a low-arousal environment. 

To achieve this we: 

• Provide a flexible, but systematic approach to developing the necessary skills     

for pupils with AS to join in with 

▪ Class based group activities 

▪ Whole school activities 

▪ Out of school activities 

• Implement intervention strategies to lessen pupils’ anxiety levels.  These include: 

▪ Allowing pupils to withdraw from the learning environment as necessary. 

▪ The provision of a structured teaching environment where time is available 

for self-chosen activities. 

▪ Planning the Curriculum to take account of individual pupils interests. 

▪ Offering an adapted version of TEACCH and PEC’s. 

▪ The provision of individual work areas. 

 

 



145 
 

The Therapy team at the Heart of the Forest 

Speech and Language Therapy 

Speech and Language Therapists are the lead experts within our Therapy team regarding 

communication and dysphagia (swallowing difficulties).   Their role is promotion of communication 

skills for independence, choice, inclusion and rights and the enablement of maximum involvement 

of the individual within these four domains. 

Physiotherapy 

Physiotherapy is a healthcare profession concerned with human function, movement and 

maximising potential.  It uses physical approaches to promote, maintain and restore physical, 

psychological and social well- being, taking into account variations in health status. 

Physiotherapists assess, diagnose and treat disorders of movement which may be 

musculoskeletal, neurological or respiratory in origin.  These may include rehabilitation of 

specific physical causes of the presenting problem, developing compensation strategies to 

overcome physical limitations and enabling the pupils to maintain their physical skills. 

Occupational Therapy 

When working with pupils with learning difficulties, Occupational Therapists consider the impact 

of the person’s learning difficulty on their occupational performance, with interventions 

focusing on engagement in occupation and enabling independence.  

 ‘The purpose of Occupational Therapy is to enable people to fulfil, or work towards fulfilling, 

their potential as occupational beings.  Occupational Therapists promote function, quality of life 

and the realisation of potential in people who are experiencing occupational deprivation, 

imbalance or alienation,  they believe that activity can be an effective medium for remediating 

dysfunction, facilitating adaption and recreating identity.’  College of Occupational Tharapists 

(2009) 

Music Therapy 

Music Therapy in a special school is the use of music and sounds to encourage a variety of 

benefits for pupils with learning disability. Pupils come to music making sessions in groups or 

individually, where they are offered opportunities for interaction and communication, and for 

self-expression. This can result in improvements in confidence, self-esteem, emotional 

resilience, ability to build relationships and the ability to socialise.  

Music is a particularly good tool for this, because it uses sounds rather than speech. It is a 

pupil-centred approach: the Music Therapist adapts familiar songs, or improvises spontaneous 

songs and music, to reflect the feelings and contributions made by the pupils. The aim is to give 

each child their own voice, by inviting them to contribute their own sounds and songs (often with 

the use of technology or percussion instruments) which they may experience as empowering; and 

for the pupils to have experiences of being heard, valued and understood. 
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Whatever the reasons for referral, music therapy focuses on ability rather than disability – 

sessions are often very joyful. 

 

 

Play Therapy 

We are committed to ensuring that the emotional wellbeing of our pupils is catered for within 

the curriculum.  Sometimes they require additional support to deal with more complex emotions 

and as part of a multi-agency assessment we may refer them for Play Therapy.  The Play 

Therapy sessions are provided by an organisation called Toucan and they are registered Play 

Therapists operating in the Forest of Dean: 

Emotional wellbeing is fundamental to a child’s development.  If they are emotionally confused 

they cannot achieve their full potential at school, peer relationships will be affected and this 

will negatively affect the way they move into adulthood.   Play Therapy helps a child work 

through their problems in their own way and within their own understanding. 

At Toucan for Children we work following the child centred non-directive approach in play 

therapy.  Essentially the child leads their own therapeutic journey and most of what is learned 

during this journey is not cognitive learning but a developing experiential and intuitive learning 

about self.  The following eight principles facilitate change in children: 

• Children learn to respect themselves 

• Children learn that their feelings are acceptable 

• Children learn to express their feelings responsibly 

• Children learn to assume responsibility for themselves 

• Children learn to be creative and resourceful in confronting problems. 

• Children learn self-control and self-direction 

• Children gradually learn, at a feeling level, to accept themselves. 

• Children learn to make choices and to be responsible for their choices 

 

All of the above are desirable indices of growth in maturity and improved outcomes.  We cannot 

change what has happened to traumatise and or result in developmental delay in children, but we 

can help children overcome difficulties and improve their life chances. 

 

 

Lego Therapy 

This section is being developed 2017-18 

 

 

 



147 
 

 

 


	Contents:
	Approach
	British Values
	How Does Hydrotherapy Work?

	Rationale for Autism
	To achieve this we:
	To achieve this we:

